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Chapter I:  Student/Community Profile and Supporting Data and Findings 

 
Bloomington High School (BHS) is one of three comprehensive four-year high schools in the 

Colton Joint Unified School District.   

 

Bloomington High School is located in the southeastern region of Bloomington, an 

unincorporated suburban community in San Bernardino County, fifty miles east of the Los 

Angeles Civic Center.  It is surrounded by two incorporated cities, with Fontana adjacent to the 

west and north, and Rialto located along the north and east boundaries. The Bloomington 

community reflects a range of income levels from low to upper middle class.  Bloomington High 

School opened in September 1962 with freshman and sophomore classes and graduated its first 

class in 1965. Since BHS opened in the 1962-63 school year, this is the fiftieth anniversary of 

BHS’ existence.  Many activities and events are planned throughout the year to commemorate 

this anniversary.  

 

When the school opened, the community was primarily rural with small farms and grape 

vineyards.  Although some rural areas still exist, the community has become one of small 

businesses and housing tracts.  The majority of BHS students live outside of walking distance 

from the high school.  The Bloomington area, along with the entire “Inland Empire” region, 

experienced rapid growth in population, housing and business from about 1995 to 2010, and 

the population of BHS grew rapidly and then leveled off.  With the opening of Grand Terrace 

H.S. in the fall of 2012, BHS experienced fairly significant changes in terms of student 

population and staffing. 

 

Bloomington High School is a campus of forty-two acres master planned to accommodate 2,500 

students.  Bloomington High is a closed campus that is totally surrounded by fencing.   Although 

the campus is forty-two acres, very little space has been left between buildings.  This severely 

limits the location of classroom additions.    

Until recently, BHS has been comprised of fifty-five permanent and fifty-one re-locatable 

classrooms in addition to a library, gymnasium, cafeteria, student store, auto shop, and an 

auditorium.  A two-story math/science building, planned for over ten years, and funded in part 

through two bond measures, opened in October of 2011.  The first permanent building to be 

constructed on the BHS campus in over fifteen years, it provides twenty-four classrooms, two 

full science labs, two partial science labs, and one computer lab.  The fall of 2011 was one of 

many classroom changes as teachers moved into the new math and science building and other 

teachers vacated leased portable classrooms in order to prepare for their removal from 
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campus.  Additional classroom moves and removal of more portables occurred as the staff 

prepared for a reduction in the size as a result of the opening of the new high school in the 

district.  Newer classroom furniture replaced older, outdated furniture. 

In May of 2011, the administration building was destroyed by an arson fire. For all of the 2011-

2012 school year, administrative offices were housed in the library, career center, and 

classrooms. The receptionist, attendance and records offices were located in classrooms.  The 

staff mailroom was moved to the library, and copy machines were located in another 

classroom. Reconstruction continued through June of 2012, and staff members began moving 

into the office just before the beginning of the current school year. 

In the fall of 2012, Grand Terrace High School opened in the Colton Joint Unified School District, 

the first new high school since Bloomington High School opened in 1962.  The opening of GTHS 

has resulted in changes in boundaries, bussing of students from the Bloomington area, and 

some major shifts in staffing.  Twenty-four teachers, the BHS librarian, a counselor, and six 

classified staff members transferred to Grand Terrace High School.  Ten other staff members 

left BHS as a result of budget cuts, transfers, and retirements.  BHS ended the 2011-2012 school 

year with a little over 2,600 students and began the current school year with approximately 

2,200 students.  It is expected that next year our enrollment and staffing will decline further as 

GTHS adds a senior class and the communities adjust to the bussing and boundary changes that 

have resulted from the opening of the new school. 

 

BHS Students 

The CBEDS (California Basic Educational Data System) report from October of 2012 shows a 

student body of 2,195.  Hispanic students make up 87.8% of the student body, with 1,928 

students.  White students make up the next largest group with 4.6% of the student body.  

African American students comprise 3.9% of the student body, and the remaining 3.7% of 

students are Filipino, Asian, American-Indian, or Pacific Islander. 

 

 
 

 

87.80% 

4.60% 
3.90% 

3.70% Ethnic make-up of BHS students 

Hispanic 

White 

African American  

Other 
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CBEDS Enrollment Data 2007-2013 

 

Indicators 07-08 08-09 09-10 10-11 11-12 12-13 

CBEDS Enrollment (By Grade 

and Total) 

      

9th Grade 864  897 790 729 714 547 

10th Grade 839 808 816 714 714 545 

11th Grade 758 759 721 774 664 521 

12th Grade 662 671 634 624 655 565 

                                          Total 3,123 3,135 2,961 2,841 2,747 2,195 

Ethnic Distribution       
 American Indian 8 9 7 10 9 2 

 Asian 39 42 38 36 32 6 

 Pacific Islander 13 12 9 12 6 3 

 Filipino 69 65 47 36 32 44 

 Black 271 259 227 160 127 85 

 Hispanic 2,401 2,446 2,409 2,414 2,410 1,928 

 White 319 297 233 173 144 102 

ELL Students:       

 English Learners 
(ELs) 

470 435 518 451 519 411 

 Fluent English Proficient 
(FEP) 

969 1,034 1,114 1,220 373  

 Redesignated FEP 27 45 67 38 * 732 

       
GATE Students: 167 233 248 277 300 279 

       
Free & Reduced Lunch (%): 59 67.2 73.9 77.2 78.4 77.2 

       
Attendance (%): 90.2 93.7 94.6 96.2 96.0  

       
Dropouts (%): 3.1 3.2 1.5 2.1   

 

 

 

 

 

 

 

 



7 
 

Attendance 

BHS has maintained excellent attendance for many years.  The year 2011-2012 culminated with 

Bloomington High School leading all secondary schools in the Colton Joint Unified School 

District in monthly attendance and being recognized by the district for leading attendance rates 

for all eleven months of the school year. 

 

BHS students have consistently maintained at least a 90% attendance rate, and have made 

significant gains in attendance over the past six years.  From the 07-08 school year to through 

the 10-11 school year, the attendance rate improved by 6.05%. Students with perfect 

attendance throughout any school year are recognized with a certificate and plaque at either 

All School Awards Night or Senior Awards Night. 

 

 
 

 

During the 2007-2008 school year 102 students were placed on Student Attendance Review 

Team (SART) Contracts.  SART contract meetings were held individually between the counselor 

and/or the assistant principal, student and parents.  In addition, students could be assigned to 

attend Saturday School for unverified absences, whether they were full day and/or individual 

periods if they accumulated more than ten period unverified absences. Community truancy 

sweeps were conducted randomly by the District’s Child Welfare and Attendance office in 

conjunction with local law enforcement.  Students could be ticketed for daytime loitering 

through a program called Clean Sweep sponsored by the San Bernardino County Sheriff’s 

Department. 

 

During the 2008-2009 school year, the number of SART contracts increased to 394 as more 

attention was paid to improving student attendance.  A new method was utilized to handle this 

86.00% 

88.00% 

90.00% 

92.00% 

94.00% 

96.00% 

98.00% 
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90.15% 

93.66% 
94.56% 

96.20% 95.97% 

Attendance Rates 
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increase.  SART group meetings were held, where a PowerPoint presentation was conducted by 

the assistant principal responsible for attendance.  Parents and students were sent letters 

inviting them to the meeting, counselors were available to help answer questions and as a 

result the school was able to reach out to more students and parents to address attendance 

issues. Community truancy sweeps continued.  Clean Sweep continued to be a deterrent. As a 

result, student attendance improved; the overall school attendance rate improved by 3.5% 

from the 07-08 school year.   

 

For the 2009-2010 school year, the number of SART contracts increased to 406 using the same 

process as was developed the previous school year.  Saturday School attendance went up as 

Teleparent (a computerized notification service via telephone) was used, along with certified 

letters mailed home and letters delivered to students through teachers to inform students and 

parents regarding the assignment to attend.  In addition, the school implemented random tardy 

sweeps each week to help students arrive to class on time. The school also began random 

truancy sweeps every other week for those students who failed to go to class. These were 

conducted 30 minutes into a period.  The result of these additional tools helped the overall 

school attendance rate improve by .9%. 

 

The 2010-2011 school year included some improvements to the various methods used to get 

students to class.  Tardy sweeps were conducted randomly each day and students who got 

swept up six times were assigned to go to Saturday School.  Any student caught in a random 

truancy sweep was cited under the Clean Sweep program.  The Saturday School program 

expanded to offer tutoring (in preparation for the CAHSEE and CSTs) for students as well as 

students assigned for absences and as a result, more students attended. Due to the changes in 

our attendance program, the overall school attendance rate improved by 1.64%. 

 

For those students who consistently do not attend school, even with multiple interventions in 

place, another level of District intervention takes place – DART (District Attendance Review 

Team).  Once a student reaches this level of intervention, he or she usually receives a change of 

placement to either Washington High School (9th/10th grade), Slover Mountain High School 

(11th/12th grade), or a County school.  Typically about 15-25 students reach this level of 

intervention.  If these students meet their conditions of the DART, they may return to BHS. 

 

For all of the 2011-2012 school year, BHS maintained at least a 94.96% attendance rate and led 

the district’s secondary schools in terms of monthly attendance rates. 
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2011-2012 Attn. Rate 

8/1-8/26 97.17% 

8/29-9/23 96.32% 

9/26-10/21 96.09% 

10/24-11/18 95.9% 

11/21-12/16 96.56% 

12/26-1/20 95% 

1/23-2/17 95.79% 

2/20-3/16 96.31% 

3/19-4/13 94.96% 

4/16-5/11 95.7% 

5/14-6/1 95.83% 

 

For the 2012-2013 school year, all programs utilized during the previous four years are 

continuing with the addition of a mobile SARB (Student Attendance Review Board) program. 

The SARB program subpoenas the parent to attend a meeting at BHS due to a history of poor 

student attendance.  These students are placed at an alternative high school, Washington High 

School, Slover Mountain High School or a County school. If they meet the conditions of SARB, 

they may return to BHS. 

 

Saturday School is a method that students can use to make-up for absences.  Students with 

unverified absences and truancies are assigned to Saturday School.  Students with qualified and 

unqualified absences are invited to Saturday School for tutoring on subjects in which they need 

help.  The District also uses Saturday School for ADA recovery and splits the funds 50-50 with 

the school site, after expenses.  Saturday School is also a method to help students prepare for 

the CAHSEE, CST and AP exams. 

 

Graduation Rates 

Year Graduate Percentage 

2007 78.8% 

2008 79.9% 

2009 78.6% 

2010 86.2% 

2011 85.8% 

2012 Not available at this time 

From cde.ca.gov - DataQuest, Graduate Report 

From 2007 to 2011, BHS’ 

graduation rates have 

grown from 78.8% to 

85.8%, an increase of 

7%. 

In examining our attendance 

data, we observed that the slight 

dips in attendance rate followed 

lengthy recesses such as the 

winter and spring breaks.  

Perhaps delayed returns from 

vacations might help to explain 

the lower rates for those months. 
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BHS Staff          

Bloomington High School has a staff of 4 administrators, 107 teachers, 6 counselors, and over 

94 other support personnel (clerical, instructional, custodial, etc.).  The past six years have been 

marked by significant cuts in personnel, first as a result of budget cuts, and then as a result of 

shifts made by the district primarily as a response to the opening of a new high school in the 

district and shifting boundaries.  Since the last full accreditation visit, BHS has gone from 5 

administrators to 4, from 125 teachers to 107, from 11 counselors to 5.5, and from over 120 

support personnel to 94. 

 

The latest report on the California Department of Education website reflects the 2010-2011 

school year and gives the following data about staff ethnicity, education, age, and years of 

service. 

 

 

 

Staff Education Level for all certificated staff (from 2010-2011 report at www.cde.ca.gov) 

 

 Doctorate Master’s 

Degree 

+30 

Master’s 

Degree 

Baccalaureate 

Degree +30 

Baccalaureate 

Degree 

Associate 

Degree 

Total 

138 

5 64 10 41 17 1 

% of total 3.6% 46.4% 7.2% 29.7% 12.3% .7% 
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Administrative 6 0 0 0 0 1 0 5 0 

Teachers 130 1 4 1 0 31 8 84 1 

Pupil Services 9 0 1 0 0 3 1 4 0 

Classified  86 0 0 0 0 51 9 26 0 

Percentage 231 .4% 2.2% .4% 0% 37.2% 7.8% 51.5% .4% 
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Staff Educational Levels 

 

 

 

 

 

 

 

The District participates in the State-sponsored Beginning Teachers Support and Assessment 

(BTSA) Induction program.  The goals of the BTSA program are to help new teachers succeed, 

foster higher retention of quality teachers within the teaching profession, and improve student 

instruction.  The District’s Peer Assistance and Review (PAR) Program is designed to improve 

education for students and increase classroom performance of teachers.  The program recruits 

exceptional teachers who assist veteran practicing teachers, beginning practicing teachers, and 

voluntary participating teachers. New teachers are mentored and supported at the site by their 

department chairs, administrators, and colleagues.  From 2010 to 2012, the English, Math, 

Science, and Social Science department chairs were assigned to serve as “academic coaches” 

and provided with a period of release time to coach department members and conduct 

classroom walk-throughs.  As a result of budgetary issues and district-level decisions, the 

release period was not provided for the current school year. 

 

 

3.60% 

46.40% 

7.20% 

29.70% 

12.30% 
0.70% Doctorate 

Master's 
Degree +30 
Master's 
Degree 
Baccalaureate 
Degree +30 
Baccalaureate 
Degree 
Associate 
Degree 

 Average Years 

of Service 

Average Years 

in District 

# First Year 

Staff 

# Second Year 

Staff 

Administrative 19.3 15.3 0 0 

Teachers 12.3 10.7 2 4 

Pupil Services 13.2 10.9 0 0 

Average Staff Years of Service 
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Coordinated Health Program 

In the fall of the 2010-2011, a San Bernardino County Superintendent of Schools representative 

initiated contact with BHS regarding a grant the county received to offer student assistance to 

local schools. A SAP (Student Assistance Program) committee was formed with administrators, 

certificated staff, classified staff and students.  This team was sent to a summer institute to 

learn more about how the SAP program works and how to implement the program at BHS. 

 

The SAP committee meets to discuss ways in which students can be helped and guided to 

improve their school experience.  The Synergy program is a part of SAP. Synergy is a workshop 

for students and staff.  Approximately 100 students and 5-10 staff members participate on a 

given day.  Students are chosen through recommendations and by signing up.  The students 

come from a variety of groups on campus, African-American, Asian, Caucasian, Hispanic, Pacific 

Islander, etc. and athletes, academics, fringe cliques, introverts, extroverts, popular and quiet 

students.  The idea is to place these students together, interact and share feelings and 

experiences to find out how similar we all are and learn to have tolerance for each other, which 

in turn will sponsor and promote a safe and healthy campus and let students learn and achieve.  

Synergy days are held monthly or bi-monthly. 

 

In addition, the Coordinated Health Program began offering to students classes such as 

drug/alcohol, anger management, grief, teen dating and truancy. These are six-session classes.  

Counselors, teachers and administrators can recommend and/or assign students to attend.  A 

representative from a local counseling center uses a classroom after school, once a week, for an 

hour to work with students. Students can meet behavior requirements to take a class from 

either the school, district and/or court. 

 
Safe and Supportive School (S3) Grant 

 
Bloomington High School received the California’s Safe and Supportive Schools (S3) grant in fall 

2011 followed by funding in February, 2012. The school began to take initiatives to ensure the 

grant was implemented and activities were properly executed.  This involved hiring a Grant 

Coordinator, college level tutors, after school tutors, AP/CAHSEE/CST tutors, and a probation 

officer. With the hiring of these key staff members, proper procedures were instituted to 

ensure programs and activities were launched efficiently.  

 

The onset of this program started the three-year grant process and instituted our 

implementation procedures. This commitment included collaboration from both certificated 

staff and students.  The S3 team at Bloomington High School has undergone many staff changes 

due to opening of GTHS. However, the new members of our team have impacted the process of 
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implementation. In the past 12 months our school climate has improved tremendously and this 

has resulted in improved test scores and a positive sense of pride. We anticipate the climate of 

our school to continue progress and change earnestly. As we move forward implementing 

various programs, focused on improving school culture, Bloomington High School will improve 

as an educational environment where all students can succeed.  

 
After the grant coordinator was hired in April 2012, a plan was put in place to ensure monthly 

meetings were conducted and that all S3 team members were contributing factors in the full 

implementation of the grant goals.  In order to facilitate monthly meetings, the grant 

coordinator created a mailing list that was directly linked to a personal calendar which outlined 

key dates of the grant and sent out invitations to attend  meetings once a month.  Since the 

beginning of the 2012-2013 year, the S3 team met monthly. This has helped to keep the entire 

campus aware of what is happening in terms of program events and funding associated with 

the S3 grant. The monthly meetings also serve to keep organizational issues at a minimum. 

 
With the implementation of the S3 grant, Bloomington High has been able to offer many 

programs and activities that have benefited the entire school.  These include: 

 Drug and alcohol classes, anger management classes, and grief and loss 
counseling are offered at our school.   

 We participated in a “fish bowl” activity where we, as a school site, were able to 
hear what students perceived to be key critical issues at Bloomington High. 

  We found that students didn’t enjoy the unhealthy food the cafeteria was 
serving. As a result, we met with food vendors and changed what was offered to 
our students for breakfast and lunch. 

  Our students were concerned with the exterior of our school in terms of 
cleanliness. We launched a “campus clean-up” event and purchased 15 
trashcans that various clubs painted and decorated. The clubs also adopted parts 
of the campus to keep clean and maintain.   

 The Student Affairs Panel (SAP) was created as a way to allow students to have a 
voice and share their ideas and concerns. SAP members meet with the school 
principal on a monthly basis where they present the concerns of the student 
body. 

 Synergy days have been planned to take place every other month. This event 
serves to bring students from diverse backgrounds together in a safe 
environment to share stories of personal triumphs and pain. Synergy day also 
promotes acceptance and compassion. This has helped build a more caring and 
united student body.  

  We were sponsored an anti-bullying assembly where the entire school was able 
to view a show put together by Camfel Productions that brought the issue of 
bullying to the forefront.  
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 Teachers have attended conferences regarding metal health, bullying 
prevention, and campus unity to assist our staff in addressing the various needs 
that our students face in their daily lives.  

 Bloomington High provides after school tutoring to our students in core subjects 
three days a week so that the students can get the intervention they need in 
order to be academically successful.  

 Seven college level tutors have been hired to assist in the classrooms 12 hours a 
week and serve roughly 1,200 students weekly. We have found this works in the 
more challenging classes as it reduces the student to teacher ratio. This allows 
instruction to be delivered in ways that the students are able to ask questions 
and receive immediate feedback.  
 

Bloomington High School is on the right track and continues to create programs that will persist 

once funding is no longer available. This grant has allowed our school to set up the necessary 

support systems required to keep serving our student body in a positive and productive way. 

We are truly fortunate to have this opportunity to work together to improve the overall climate 

of our school. 

 

 

Community and Parent Support 

 

Parents and community members support BHS staff and students in a variety of ways.  BHS has 

a School Site Council (SSC) and English Learners Advisory Committee (ELAC) comprised of 

committed parents who attend meetings regularly. The BHS principal conducts a monthly 

Principal’s Tea to share information regarding school activities, achievements, and upcoming 

events with parents and community members.  Parents regularly ask questions regarding 

various programs; as a result, the head counselor, ASB leadership students, and other staff 

members or students attend to share information and answer questions.  Parents are also 

involved in booster clubs such as the AVID Site Team and various athletic and extracurricular 

programs.  The Spirit of Bloomington parent booster group actively supports the instrumental 

music program.  

 

 

As a result of a Safe and Supportive Schools Grant issued by the U.S. Department of Education 

in the fall of 2011, a Parent Involvement Workgroup (PIW) was established.  Parents meet with 

the grant coordinators and other staff and student members to discuss areas of concern and 

solutions and develop quarterly objectives with the intent of increasing positive school climate 

and parent involvement. 
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Bloomington High School staff and students interact with and support a variety of community 

programs on an annual basis. These include: 

 KEY Club and other clubs host two or three blood drives on campus each year.  Our last 
blood drive collected over 150 pints of blood. 

 KEY Club and Agape members collect canned and non-perishable food items in the fall 
of each year.  Thousands of items are collected and distributed to local needy families.  
Last year there were over two truckloads of items donated to San Salvador, our District 
preschool program, and so many additional items that a donation was made to Second 
Harvest Food banks as well. 

 BHS students participate in Read Across America events at various elementary schools. 

 National Honor Society students collected blankets, jackets, and other items to donate 
to needy families. 
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Expected Schoolwide Learning Results 

 

Bloomington High School’s first ESLRs were created during the 1998-1999 school year through a 
collaborative process with all stakeholder groups.  In 2004, after discussion among BHS 
stakeholder groups (through faculty, department, and Focus Group, School Site Council, ELAC, 
and student group meetings), the ESLRs were revised and focused to three critical areas that 
are measurable:  critical thinking, communication, and personal/interpersonal skills.   
 
Posters were made and posted in each classroom.  Since that time, the ESLRs have been 
published in the Student Handbook, Student Performance Plan, various parent 
communications, and on the BHS website.   
 
Since the adoption of curriculum standards and the creation of the California Standards Tests, 
we have worked to use our students’ mastery of the California Content Standards as a means to 
measure ESLR attainment as well.  Our current focus is on working to ensure mastery of 
Standards, with the ESLRs serving as “overarching goals” which represent the broad goals for 
our students. The California Content Standards outline the measurable steps to reaching our 
goals of producing students who are critical thinkers and effective communicators who possess 
personal and interpersonal skills.  As an example, students’ ability as effective communicators is 
measured through the English Language Arts portion of the California Standards Tests and 
California High School Exit Exam.  The common District end-of-course exams require that all 
students demonstrate proficiency in oral presentations and writing in all core academic 
subjects.  One measurement of students’ personal and interpersonal skills can be found in our 
discipline records.  Students’ ability as critical thinkers can be found in part in achievement data 
from California Standards Tests, CAHSEE results, and exam and course grades.   
 

 
 

BHS ESLRs 
All BHS students will develop: 

I. Critical Thinking Skills 

These skills include reading, listening, quantifying, collecting data, solving problems, 

making decisions, gathering and processing information, and thinking critically. 

II.  Communication Skills 

 These skills include writing, speaking, performing, creating, and using technology as  

forms of expression. 

III.  Personal and Interpersonal Skills 

 These skills include cooperation, responsible citizenship, respect for cultural diversity,  

physical well-being, and career-preparedness. 
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Closing the Achievement Gap 

 

Steady and significant progress has been made over the past six years to improve student 

performance.  Bloomington High School students and staff have improved our API schoolwide 

by 87 points since the last accreditation visit.  The academic focus is on improving student 

performance through a standards-based curriculum that is consistently implemented for all 

students.   

 

BHS staff members have worked over the past three years to refine common unit, quarter and 

end-of-course exams in core subject areas and to refine pacing guides and benchmarks that are 

aligned to state standards and to end of course exams.  The data protocol process, 

implemented several years ago, has resulted in a greater emphasis on data analysis and its use 

to drive instructional practices and changes at all levels.  

 

The Colton Joint Unified School District, along with BHS administrators and staff members, have 

begun to use “Action Walks” as a way of focusing instruction, providing feedback to teachers, 

and collecting data about our classroom practices.  Attention is given by the observer to both 

teacher and student activities based on state standards. At least three action walks have been 

conducted with visits from District teams.   

 

Our district has adopted the Explicit Direct Instruction (EDI) model as a means for improving 

instruction. All staff members have received at least a basic level of instruction in this model.  

Core department members have participated in at least three days’ training in EDI as well as 

lesson-design and coaching (provided by outside consultants and district staff at the district 

office).  This represents a significant commitment of time and resources.  District staff as well as 

BHS administrators and teams of teachers have been trained in conducting EDI walk-throughs 

and have visited many classrooms to assess the level of implementation and provide feedback 

to teachers. 
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Programs and Student Support 

 

English Learners’ Program 

 

The staff at Bloomington High School recognizes the richness of cultural heritage and diversity 

of all ethnic groups.  In compliance with the federal No Child Left Behind Act, BHS has “highly 

qualified” staff members with CLAD/BCLAD/AB2913/SB395 certification teach all English 

Learners at BHS.  The majority of the mathematics and English teachers have also attended 

English Learners’ Professional Development (ELPD) training facilitated by the district office.  

EIA/Bilingual funds are used to support our English Learner Development (ELD) Program. Our 

teachers attempt to meet the needs of all students through the use of the English Language 

Development (ELD) training methods.  The district personnel continually recruit teachers 

trained in ELD in an attempt to strengthen the English Learners’ program.   

  

The enrollment of ELD and Hispanic students has risen over the past years; presently they 

comprise 81% of our student body.  Prior to enrolling at BHS, Spanish-speaking students are 

tested in their primary language and in English at the district office in Colton.  The students are 

tested using the California English Language Development Test (CELDT) and the Idea Proficiency 

Test (IPT). Regular testing procedures are followed for all students.  Parents are informed of 

student progress when the student is tested in the program.  Once enrolled at BHS, students 

identified as non-English speaking are placed in a Structured English Immersion (SEI) class for 

one year.  

  

The school has three five-hour instructional language assistants, and one four-hour 

instructional language assistant, who are fluent in Spanish, to assist the students and teachers 

in the mainstream classrooms, in our SEI, and Transitional English classes.  Language assistants 

provide support to students developing English language skills through an English Immersion 

program which uses the state-adopted Language! 4th Edition curriculum. The primary goal of 

the program is for students to progress through the levels to fluent English. All Limited English 

Proficient and Non-English Proficient students are encouraged to participate in activities and 

organizations at the school.  These would include, but are not limited to, dances, contests, field 

trips, and assemblies. 

  

The English Learners’ Advisory Council (ELAC) is another way BHS meets the needs of English 

Learners. The ELAC meets monthly to advise parents and to seek parental input about programs 

available at the school and the community.  Information sent home from BHS is translated into 

Spanish.  Several of the office personnel speak Spanish to assist in translating for the parents, 

students, and certificated staff. The district office assists the site in providing translating 
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services in the form of on-site oral interpretation during the meeting, and translation of 

meeting minutes. A simultaneous translation device system has been purchased and is available 

at meetings for real-time communication.  The district office also provides translation of written 

documents; School Site Council and ELAC minutes and agendas, as well as most handouts are 

available in both Spanish and English.  The personnel at the district and school levels are limited 

in resources to provide services in languages other than English and Spanish.  

 

Special Education 

 

Bloomington High School has two Special Day (SDC) classes that provide support for Severely 

Handicapped students. There are four SDC/LH (Learning Handicapped) teachers teaching in 

core subjects. Six resource specialists provide services to RSP students in general education 

classes through collaboration and inclusion.  Seventeen special education instructional 

assistants provide support and assistance to students and teachers of the Special Education 

Program.  Students are placed in the appropriate classes according to their Individualized 

Educational Plans (IEPs) based on their personal abilities and needs.  Placement includes 

support services in a general education class with collaboration and consultation between 

general and special education teachers, and can include students in special education classes 

with a special education teacher and instructional assistant.   

 

Students may be placed in Learning Centers with their respective Resource Teacher for 

academic support services, study skills, and CAHSEE preparation.  Within the Resource Room, 

special education students receive individualized assistance for various subject matter 

coursework.  Over the past four years, the Resource Room has been equipped with computers 

and curricular materials in order to support the needs of Special Education students. Specialist 

staff services are available for any Special Education student.  SDC L/H uses pacing guides which 

were designed by special education staff within the district.  Additionally, further CAHSEE 

support is offered during the school’s Academic Advisement Period (AAP – an extra twenty 

minutes allotted to second period classes for advisement, test preparation, common lessons, or 

silent sustained reading).   

 

For state testing, RSP staff members have diligently ensured that our students receive their 

appropriate accommodations as designated in their IEPs.  With the implementation of CMA'\s 

at the high school level, the big push has been to ensure that students are taking the test if they 

are eligible. Eligibility requires that students have taken a CST prior and that they scored Below 

Basic or Far Below Basic on a specific test, and that the IEP team fully agrees on the student 

taking the CMA. Students who have demonstrated high abilities within their classes are also 
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given the opportunity to take the CST in lieu of the CMA.  These should undoubtedly improve 

our test scores, and assist us in reaching an API of 700. 

 

A great deal of energy has been focused in assuring that BHS is compliant with Department of 

Justice (DOJ) standards as they relate to English Language Learners and Special Education 

students on our campus.  RSP and SDC teachers collaborate with the EL Department Chair on 

IEP goals, reviewing of CELDT and Alternate Language Proficiency Instrument (ALPI) scores, and 

working collaboratively to develop appropriate EL Goals, implement the goals, and monitor 

progress.  RSP and SDC staff members meet with general education teachers to collaboratively 

review IEP goals that are based on state standards (as well as EL standards for English Learners) 

and students’ progress toward their goals.  Furthermore, the SDC S/H (Special Day Class, 

Severely Handicapped) department is currently using the Alternate Language Proficiency 

Instrument (ALPI) to assess our English Learners within that program.   

 

While Workability hours are no longer abundantly available, there are SDC and RSP teachers 

who commit part of their curriculum to accommodate to their students post secondary 

transitional skills. When possible, Special Education teachers collaborate with counselors to 

have their students placed in ROP classes to build on vocational skills.  Guest speakers have 

been brought into the SDC L/H classes in order to encourage interest within their vocational 

fields. Additionally, SDC S/H students build life skills by taking part of community based 

vocational trips. 

 

The Academic Advisement Period (AAP) is used by the Special Education department to conduct 

CAHSEE prep lessons and building on test taking strategies. 

 

A Career Education class that works with the Department of Rehabilitation focuses on post-

secondary transitions and assists students with job placement or pays for training at the local 

community colleges. 

 

 

Advancement Via Individual Determination – AVID 

   

The BHS AVID program has been in existence since 1992 and has been recognized as a National 

Demonstration site for six consecutive years.  The AVID coordinator is an AVID graduate of 

Bloomington High School. Another teacher is a former AVID tutor.  In 2006, BHS was named a 

National Demonstration Site for the AVID program. In 2009, our AVID program was revalidated 

as a National Demonstration School. In February of 2012 BHS’s status as an AVID demonstration 

school was again revalidated. There are currently fourteen sections of AVID offered and 
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approximately 400 students in our program.  The program is supported by eleven college tutors 

(all of whom are BHS AVID graduates), and eight student/peer tutors.  Many of our college 

tutors have also been through Advanced Tutor Training and our peer tutors have been though 

Tutorology training.  The AVID site team works to support the AVID program and the school 

wide implementation of the AVID methodologies (writing, inquiry, collaboration, organization 

and reading). 

  

In January of 2012, our AVID team published a 64-page Teaching Strategies book to help 

support all staff members.  We covered pieces of this book, in fifteen-minute sessions at our 

staff meetings in the 2011-2012 year. In the fall of 2012, two AVID teachers designed a 

semester’s worth of AAP lessons. These lessons touched on careers, college and character 

development. 

  

Three current AVID teachers participated in training in Focused Note Taking & Advanced 

Tutorology in the 2011-2012 school year to help continually refine our program and instruction 

for our students. Our new teachers will be attending training this school year. 

  

Our AVID coordinator is trained through AVID to be a Trainer of Trainers in Critical Reading, 

which means she is now certified to conduct two-day training of deep reading and writing 

strategies.  In the 2011-2012 school year ten English teachers were trained, with hopes to 

expand school-wide in core departments in the coming year.  The Colton Joint Unified School 

District is supporting this training as well and hopes to expand through the district as it aligns 

with the common core standards that will be implemented in the near future. 

  

In the 2012-2013 AVID implemented a community service requirement. Students complete five 

to fifteen hours per semester based on grade level. They also must complete a reflective journal 

on the experience. 

 

In 2007, the CJUSD was one of three districts in the nation selected for its support of the AVID 

program to receive the APIP (Advanced Placement Improvement Program) grant. This grant 

resulted in the expansion of our AP program. AVID was able to send many teachers to AVID and 

AP trainings and purchase materials for both the AVID and AP classrooms. 

 

Bloomington High School hosted a regional AVID coordinators’ workshop on October 30, 2012; 

this is just one example of BHS’ leadership in terms of AVID in the RIMS region. At this 

workshop over sixty AVID coordinators visited our AVID and other classes to observe the 

implementation of AVID strategies schoolwide. 
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Counseling and Student Support Team 

 

The Counseling department at Bloomington High School has undergone many changes in the 

past six years.  However, the counselors continue to play an integral role in the day to day 

operations of the school.  Counselors maintain the task of enrolling all students and assigning 

them to their appropriate levels and requirements to meet A-G eligibility and graduation status.  

Counselors place students in their classes not only by student request, but also by close review 

of their past grade history, CST scores, and teacher recommendations.  While the department 

has been reduced from 11 to 5.5 counselors, the team has rallied together to streamline their 

duties and to focus on the most important aspects of counseling.   

 

The counselors at BHS coordinate the department based on the three counseling domains: 

personal-social, academic and career.  Events throughout the year are focused on these three 

areas and students are provided with a well-rounded experience while preparing for their 

futures.   

 

When planning the yearly calendar, each counselor is assigned one major task for the year.  In 

addition to scheduling 2,200 students annually, counselors hold academic workshops, college 

application workshops, financial aid nights, and scholarship assistance.  Students experience 

Futures Night, College Week, and presentations by over twenty college admission counselors 

who visit the campus career center.  BHS is known for its AVID program and high four-year 

college admission rate.  The year is culminated by two events, All School and Senior Awards 

Nights.  Students are given scholarships and recognition for their years of hard work.  

Counselors work diligently to present a night to remember.   

 

In the past few years, with much assistance from the counselors, many students have been 

accepted to exceptional universities such as Princeton, Stanford, MIT, Harvey Mudd, UC 

Berkely, UC Davis, and UCLA.   Many others have entered other UC, private, and Cal State 

Universities.  College acceptance is a huge goal of the BHS Counseling Department.    

 

Students’ personal and social welfare is a high priority within the department.  Coming from 

low socio-economic backgrounds, many of the students lack the basic essentials to come to 

school.   Ongoing support for the emotional well being of each child is our goal and we strive to 

provide the necessary resources.  Along with the school psychologist, the nurse, and the 
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probation department, counselors work hand in hand to assure the safety and success of every 

student at BHS.   

 

The Counseling team is a close knit group.  Because of the family type nature, counselors are 

able to problem solve together, support each other and provide a cohesive group for whichever 

task is at hand.  It is through this generous and supportive nature that students feel safe, 

secure, and prepared to take on whatever lies ahead in their lives. 

 

 

NJROTC 

 

The Naval Junior Reserve Officer Training Corps program was established at Bloomington High 

School in 2001.  NJROTC is a citizenship program made available to our students as a 

cooperative effort between the United States Navy and the Colton Joint Unified School District.  

Even with a declining school population due to the opening of a new high school in the district, 

NJROTC enrollment has remained steady and the program remains an integral part of BHS, 

teaching discipline, teamwork, and responsibility to its students and instilling the ideals of 

patriotism and the obligations of a responsible citizen.  

 

Bloomington High School NJROTC has been a consistent award-winning unit.  From 2006 to 

2009, the unit won the Navy’s Unit Achievement Award.  In 2010 they won the Area Manager’s 

Award.  And in 2011 and 2012, BHS NJROTC was awarded the Distinguished Unit Award with 

Academic Honors, the highest honor a unit can achieve.  

 

 

Career Technical Education (CTE) 

 

Bloomington High School works in collaboration with the Colton-Redlands-Yucaipa Regional 

Occupational Program (CRY-ROP) to provide hands-on career training programs in high demand 

career fields to assist our students in acquiring marketable job skills. Bloomington High School 

offers the following career course sequences to prepare students for their careers: 
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Program Introduction Concentration Capstone 

Information & Support 

Services 

 Keyboarding ** 
HSC 

 Microsoft Word** 
HSC 

 Advanced 
Keyboarding** HSC 

 Microsoft 
PowerPoint** HSC 

 ROP MS Office** 
HSC 

Entrepreneurship 
 Intro to Business  

 

 

 ROP Geographic 
Information 
Systems 
Fundamentals** 
(UC-G) HSC 

 ROP Small 

Business 

Ownership & 

Management 

 ROP Virtual 

Enterprise (UC-G) 

HSC 

Marketing, Sales & Service 
 Intro to Business  Marketing Sales 

 Marketing 
Management 

 ROP Retail 
Merchandising 

Legal & Protective Services 
 You and the Law 

 C.O.P.S. Kinesiology 
 

 ROP Geographic 
Information 
Systems 
Fundamentals** 
(UC-G) HSC 

 Advanced C.O.P.S. 
Kinesiology 

 ROP 
Introduction to 
Criminal Justice 
(UC-G) 

 ROP Forensic 
Science 

Media & Design Arts 
 Video Productions 

 ROP Web Page 
Design 
Fundamentals Year 
1** HSC 

 ROP Web Page 
Design 
Fundamentals 
Year 2** HSC 

 ROP Animation 
(UC-F) HSC 

Automotive Services 

 ROP Automotive 
General Service 
Technician Year 1 
Intro to Industrial 

Technology 

 ROP Automotive 
General Service 
Technician Year 2  
 

ROP Automotive 

General Service 

Technician Years 

3, 4** 

Health Science 

 

ROP Medical 

Terminology**  

ROP Medical 

Terminology** 

 ROP Medical 
Services 
Occupations 

 ROP Sports 
Medicine & 
Therapy (UC-G) 

Veterinary Science 
ROP Medical 

Terminology** 

ROP Medical 

Terminology** 

ROP Veterinary 

Assistant (UC-G) 

**Articulated courses;  

Bold: Meets UC A-G requirements   HSC: Meets high school literacy requirement 
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In the past few years, BHS has added several new career technical education programs to help 

our students prepare for post-secondary career options.  In 2009, the Veterinary Assistant 

program was offered at BHS for the first time. This program is a comprehensive veterinary 

science class. Instruction includes veterinary medical terminology, veterinary laws and ethics, 

personal and occupational safety, anatomy and physiology, clinical pathology, parasitology, and 

laboratory procedures. The Veterinary Assistant course also provides extensive hands-on 

clinical experience in a classroom setting. Upon exiting the program, students are well prepared 

for employment as Veterinary Assistants.  

 

Medical Services Occupations and Medical Terminology courses have been offered since 2010. 

These courses are designed for students interested in the health profession. Eligible students 

receive workplace learning experience in a career path which is provided at community medical 

facilities. Some highlights of the class include bandaging, gloving and de-gloving techniques, 

first aid, and CPR. Students also gain experience in practicing vital signs. 

 

Geographic Information Systems (GIS Fundamentals) is another career technical education 

program that has been offered at BHS since 2010. This course provides an introduction to the 

Geographic Information Systems theory and applications using the state-of –the-art GIS 

software: ArcGIS 10. This course allows students to gain experience in GIS concepts, techniques, 

and real world applications.  

 

The Virtual Enterprise, Retail Merchandising, and Small Business Ownership and Management 

courses are designed to prepare students for employment in the business and retail industry. In 

Virtual Enterprise, students learn the principles of micro- and macro-economics and apply those 

principles by setting up and operating a simulated business in preparation for working in a real 

business environment. The Virtual Enterprise classes at BHS are winning classes. In the past two 

years, student run companies, Sugar Mama’s Cupcakery and Endurance Sporting Goods, have 

won several awards from the California State Virtual Enterprise Trade Show, the Southern 

California Trade Fair in San Diego, and the end of the year Franchising Competition at 

Claremont High School. Awards include most franchise sales, booth design, best comprehensive 

promotions, best websites, best financial statements, and best franchise presentation. BHS 

hopes to continue the success with this year’s companies, La Creperie and Everything Sweet.  

 

In addition to the popular courses listed above, BHS has also added the following CTE courses: 

 Introduction to C.O.P.S Kinesiology 

 Law Enforcement and Forensic Science 

 You and the Law 

 Sports Medicine 
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Our counseling team works hard to place our students in the appropriate CTE course sequence 

based on their 4-year plans. Counselors make every effort to accommodate students’ chosen 

college and career paths. In addition, Exploring Work Experience Education course allows 

students to earn credits for internship and service learning. Students attend class once a week 

in addition to their volunteer work. Students can earn five credits for 75 hours of volunteer 

work and class attendance.  

 

Bloomington High School is proud of the many quality career technical educations courses 

offered to our students. BHS is committed to preparing our students for the school-to-work or 

college transition.   

 

 

Physical Education/Kinesiology and Athletics 

 

Bloomington High School offers a variety of Physical Education classes. All ninth grade students 

participate in Basic Kinesiology and sophomores through seniors are required to complete one 

additional year of Advanced Kinesiology before graduation. Students in Basic and Advanced 

Kinesiology participate in eight units throughout the year. These units are a structured class 

three days a week and have a yearly fitness unit the other two days of a typical school week. 

The Physical Education program at Bloomington High School also includes sports classes that 

tailor to the individual sports on campus. We offer nine sports classes, including male, female 

and co-ed sports.   

 

Bloomington High School currently offers fourteen different sports, seven girls, five boys, and 

two co-ed. All sports have a varsity level and junior varsity level; five of the sports offer a 

freshman only level.  

 

Current sports include: 

Girls – Cross Country, Volleyball, Soccer, Basketball, Softball, Swimming, and Track & Field.  

Boys - Basketball, Baseball, Soccer, Swimming, and Track & Field.  

Co-Ed-Football and Wrestling (boys and girls compete in separate post season events).  

 

Bloomington High School is currently in the Sunkist League, governed by the CIF Southern 

Division. Some notable successes in BHS athletics include eight CIF Championships, five in 

Football (1994-setting a national single season scoring record, 1996, 1997, 1998, and 1999) and 

three CIF Dual Championships in Wrestling (2010, 2011, and 2012). BHS also has five CIF 

Runner-up teams in Softball, Wrestling, and Baseball.  
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Foreign Language 

 

In the past six years the Foreign Language department has increased its section offerings by 

adding AP French and an additional section of AP Spanish Language.  The number of students 

taking AP Spanish, AP German and AP French has also increased, as have the pass rates on 

these AP Exams.  We continue to produce our Multi-Cultural Program each year and have 

recently expanded the event to include week-long activities during Foreign Language Week.  

 

The district instituted a Bi-Literacy Seal for graduating seniors who have passed a Foreign 

Language AP Exam, taken four years of the same language, or passed a foreign government 

sponsored exam.  Last year alone, 42 BHS students were awarded the bi-Literacy 

Seal.  Exchange students from Germany are hosted periodically by the German department for 

a four-week visit through the Friendship Connection.  In addition, BHS is host to a number of 

year-long foreign exchange students from various countries, including Japan, Korea, Brazil and 

India. 

  

The past two years have been extremely challenging for the Foreign Language department with 

threats from the district to cut programs in German and reduce class offerings in French. 

However, with the support of the parents and community we have successfully thwarted these 

cuts. 

  

In September 2012, the German classes were visited by three members of the German 

government, including a senator from Berlin. They were here to observe and evaluate the 

German program as it pertains to the ZDP, Zentrale Deutsch Pruefung or Central German exam 

which is given to students in the spring, for which, if they do well, they receive a German 

Language Diploma.  These visitors from the German government thoroughly enjoyed the 

German classes, commenting on the enthusiasm of the students and the high standards and 

expectations from the teacher. 

 

 

 

 

Visual and Performing Arts 

 

-Art  

Art 1, 2, 3, and 4 classes are working to prepare students for college art classes by covering the 

elements of art and the principles of design.  Each student is exposed to various media, 

methods, and techniques of two-dimensional art.  Each project is tied to its historical relevance 
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by viewing famous and non-famous artworks that illustrate the objectives of a particular 

assignment.  At the end of the year, a celebration of all the hard work that occurred in class is 

put on display throughout the campus in the annual art faire.  Students, staff, and the 

community are invited to view the accomplishments from the year. 

 

-Band 

The Bloomington High School Instrumental Music program consists of a Marching Band, 

Concert Band, Wind ensemble, Jazz ensemble, Percussion ensemble, Beginning Band and a 

Guitar class as well as a Color Guard unit that meets after school. 

 

We provide performance opportunities to students who are willing and able to work in a team 

atmosphere.  We give them an opportunity to expand their musical abilities and provide a 

musical means for them to express themselves.  Even with the demanding level of excellence 

that is expected, academics is paramount.  Within the program there reside students from 

every academic level on campus, from special education to AP/Honors.  We have four students 

who earned a 5 on their AP exams as well others who continue to excel academically within our 

school environment.  This once again supports the statistics and study findings that music plays 

an important role in the academic development of students. 

 

-Ceramics 

The Bloomington High ceramics program has been in existence for over ten years and has 

maintained a high level of academic rigor.  It not only meets the general requirements for high 

school graduation but is designed to meet the requirements for students to enter college and 

be successful in a college ceramics program.  Basic art information and skills such as the 

elements of art and principles of design are taught as well as more advanced levels of skills. 

 

The course is divided into advanced and beginning levels.  Beginners get a well-rounded 

background of ceramic skills and techniques, ceramic art history, underlying chemistry, and 

materials safety.  The advanced course stresses one ceramic skill area, such as wheel throwing, 

sculpture, slab construction, or drape molding.  Students also learn to formulate and mix glazes 

and load and fire the ceramic kiln. 

 

The ceramics class has a supporting club and after school meetings.  After school lab time is also 

available on a regular scheduled basis.  The annual art faire is a venue for ceramic student to 

display their skills.  Ceramic artworks go on display and wheel-throwing demonstrations are 

conducted. 
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Several students from BHS have gone on to major in ceramic fine arts in college and some to 

start their own ceramic businesses. All ceramics students receive a much greater understanding 

of the ceramic arts and appreciation of its affect on us all. 

 

-Choir 

In the past six years the choirs at BHS have experienced several highlights worth mentioning.  

Despite a small school population and reduced budgets we still have three sections of choir, 

more than any other CJUSD high school.  We continue to produce high quality concerts four 

times a year for audiences of students, parents, community members, and shareholders.  In 

2010 the advanced choir Mixed Chamber earned the highest possible rating of superior at a 

regional choral festival, a distinction matched by our treble ensemble voices in 2012.  The choir 

remains an integral part of annual Broadway-style musical productions, helping to mount four 

musicals and two variety shows in the past six years.  In 2008, the BHS advanced choirs were 

invited to perform at Disneyland as part of the Magic Music Days celebration.  This year BHS 

choirs continue to lead the district and will be hosting our first-ever district Choral Festival.  

Choir program graduates have been accepted in choral programs at regional colleges and 

universities including, Mt. Sac, UCR, RCC and CSUSB.  The choirs at BHS have also been very 

involved in the community singing at local Elementary School Festivals, for Congressman Baca’s 

birthday, and again for the dedication ceremony of Joe Baca Middle School and the ground 

breaking ceremony for BHS’ own Claude “Bud” Johnson Math and Science building. 

 

-Drama 

Students in the drama department put on two major and two minor productions a year 

including a series of one act plays performed by beginning actors and a musical in the spring.  In 

the past six years they have enjoyed performances of such as the classic Harvey, an 

unpublished play from a local artist, and the musical Little Shop of Horrors just to name a few.  

This year we are taking on Shakespeare with A Midsummer Night’s Dream and doing a 50-year 

review of all the musicals performed in BHS’ history. 

 

Students also have the opportunity to design, build and run the productions through our stage 

craft classes.  Students use tools and terminology that they would find in the Performing Arts 

Industry.  Our stage craft students were responsible for the movement of the Audrey II in Little 

Shop of Horrors as well as turning the theater into a fairy wonderland and the whimsical land of 

Dr. Seuss.  This year we are even trying to sew some of our own costumes. 

 

 

-Video Production 
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Since the last WASC visit, the video productions program has continued to offer five full classes.  

Four of these are beginning classes where students learn how to edit and operate a video 

camera and peripheral equipment.  They also gain practice in producing news, interviews, 

narrative fiction, and music video.   

 

The advanced class produces a schoolwide news broadcast called BNN (The Bruin News 

Network).  The broadcast is shown twice weekly in English classes (since there is no school-wide 

closed circuit system) and is distributed on VHS tapes.  The show is intended to be informative 

and yet entertaining.  Events are highlighted as news packages and campus issues such a 

tardies, trash, preparing for CAHSEE and CSTs are themes for lighthearted short skits.  The 

principal and counselors also use this forum to communicate to the student body.  The tone of 

the show helps promote a positive climate on campus.  The show is so popular, in fact, that 

when the principal proposed to reduce the number of episodes to one per week, the student 

body circulated a petition to re-instate two episodes.  There were twenty pages of student 

signatures. 

 

The accumulation of equipment has been gradual.  Several computers were acquired in the last 

few years through fund-raising efforts of the instructor as well as funding provided through the 

principal, special projects and the small schools grant.  Presently, there are eleven Apple 

computers, six HD cameras and an assortment of DV cameras.  With the dissolution of the 

sewing class, BNN has taken over the old sewing room and turned it into a studio. 

 

In addition to the news show, the classes also create videos for use by the counselors for the 

eighth grade (incoming freshman) orientation.  Video Productions was even asked by the 

superintendent of the district to create a video advertising his consortium on 21st Century 

schools.  The video appeared on the district web page. 
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Student achievement and performance data 

 

Academic Performance Index  

 

Over the past several years, BHS students have markedly improved their performance on the 

Academic Performance Index.  BHS’ base API score has grown a total of 81 points from 2007 to 

2011.  The growth of certain subgroups has been even more significant, with socio-

economincally disadvantaged students gaining 98 points, and African American students 

advancing by 104 points over this same time period. 

 

 

 

 
 

All numerically significant subgroups showed significant gains from their 2007 (the year of our 

last full self-study) to 2011 API Base scores.   

  

 
Schoolwide 

African 
American Hispanic White 

Socio-
economically 

Disadvantaged 

Base API score 2007 
Base API score 2008 
Base API score 2009 
Base API score 2010 
Base API score 2011 

596 
612 
665 
672 
677 

 

577 
619 
647 
680 
681 

 

583 
601 
659 
665 
669 

640 
637 
709 
728 
722 

 

571 
591 
648 
661 
669 

Change: 2007-2011 + 81 pts. +104 pts. +86 pts. +82 pts. +98 pts. 

 

 

 

 

 

550 

600 

650 

700 

2007 2008 2009 2010 2011 

596 
612 

665 672 677 

Schoolwide API scores 

2007-2012 (Base) 

 

2006-2007 596 

2007-2008 612 

2008-2009 665 

2009-2010 672 

2010-2011 677 

 

*Base API scores are 

not available for 2012. 
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Base API Scores 

 
 

 

Growth API Scores 

All groups of students have improved their performance levels as indicated on the Growth 

Scores of our Academic Performance Index. 

 

Growth 
API 
Scores Schoolwide 

African 
American Hispanic White 

Socio-
economically 

disadvantaged 

English 
Learners 

Students 
with 

Disabilities 

2007 
2008 
2009 
2010 
2011 
2012 

596 
612 
661 
671 
675 
683 

577 
619 
646 
674 
677 
652 

583 
601 
655 
665 
666 
681 

640 
637 
700 
723 
725 
695 

571 
591 
644 
660 
667 
675 

530 
536 
584 
588 
581 
602 

377 
410 
453 
434 
437 
473 

Change: 
2007 to 
2012 

 
+87 pts. 

 
+75 pts. 

 
+98 pts. 

 
+55 pts. 

 
+104 pts. 

 
+72 pts. 

 
+96 pts. 

 

                         

540 

560 

580 

600 

620 

640 

660 

680 

2007 2008 2009 2010 2011 

596 

612 

665 
672 677 

550 

600 

650 

700 

2007 2008 2009 2010 2011 2012 

596 
612 

661 
671 675 683 

Growth API scores 

2007-2012 
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California High School Exit Exam – CAHSEE 
 
Over the last six years, BHS has implemented a strong CAHSEE preparation, incentive, 
intervention, and recognition programs that have led to 78% of BHS students passing the math 
portion and 77% passing the English portion in 2011, an improvement of 13 and 4 percentage 
points, respectively. 
 

All Students CAHSEE Pass Rates 

    2007 2008 2009 2010 2011 2012 

Math 

# Tested 698 740 759 766 696 646  

Passing 470 (67%) 507 (69%) 542 (71%) 562 (73%) 546 (78%)  521 (81%) 

Proficient   227 (32%) 283 (39%) 327 (43%) 346 (51%)  317 (49%) 

English 

# Tested 716 735 757 768 697 644  

Passing 469 (66%) 521 (71%) 551 (73%) 563 (73%) 534 (77%)  502 (78%) 

Proficient   259 (36%) 292 (40%) 312 (41%) 351 (51%) 277 (43%)  

 
Special Education Students CAHSEE Pass Rates 

    2007 2008 2009 2010 2011 2012 

Math 
# Tested 41 50 64 63 65 62  

Passing 11 (27%) 14 (28%) 21 (33%) 17 (27%) 25 (38%)  21 (34%) 

English 
# Tested 47 38 66 62 65  62 

Passing 6 (13%) 12 (32%) 20 (30%) 18 (29%) 16 (25%)  15 (24%) 

        English Learner (EL) Students CAHSEE Pass Rates 

    2007 2008 2009 2010 2011 2012 

Math 
# Tested 127 110 127 152 122  131 

Passing 46 (36%) 37 (34%) 56 (44%) 88 (58%) 58 (48%)  86 (66%) 

English 
# Tested 130 104 124 150 121  130  

Passing 32 (25%) 24 (23%) 40 (32%) 55 (37%) 43 (36%)  61 (47%) 

        Economically Disadvantaged Students CAHSEE Pass Rates 

    2007 2008 2009 2010 2011 2012 

Math 
# Tested 434 501 499 579 586 515  

Passing 287 (66%) 327 (65%) 349 (70%) 424 (73%) 455 (78%)  416 (81%) 

English 
# Tested 447 491 497 579 586  513 

Passing 277 (62%) 338 (69%) 348 (70%) 408 (70%) 443 (76%)  405 (79%) 
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California English Language Development Test – CELDT 
 
English Learners show moderate progression on the CELDT test.  Overall, 69% of students score 
at the “Early Advanced” or “Advanced” levels.  64% of 9th graders scored at “Early Advanced” or 
“Advanced” levels.  65% of 10th graders scored at “Early Advanced” or “Advanced” levels.  76% 
of 11th graders scored at “Early Advanced” or “Advanced” levels.  79% of 12th graders scored at 
“Early Advanced” or “Advanced” levels. 
 
 
CELDT scores reflect 

all students and are not  

grade level specific.  

 

 

 
 

 

California Standards Tests – CSTs 

 
Student performance on the 2007-2012 CST Exams: 
 

English Department  

As a department we continue to use a variety of teaching strategies and assessments to reach 

the range of learning levels within our classrooms. We realize that we have room for 

improvement in all subgroups, grades 9-11 to move basic students to proficiency. We continue 

to attend trainings, such as AVID, AP and EDI for professional development to improve our 

teaching skills. 
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BHS experienced an increase from 2007-2011 in passing and proficiency in CAHSEE. In 2007, our 

passing rate was 65% and increased to 75% by 2011. In particular, there was a significant 

increase in passing rates for special education students from 13% to 25%, English Learners from 

25% to 36%, economically disadvantaged students from 62% to 76%. In 2008, we implemented 

the use of CAHSEE evening preparation classes. In addition, we began administering a CAHSEE 

pretest to identify freshman students for CAHSEE support. Low-scoring students in all 

subgroups are targeted for interventions including after school mandatory tutoring and 

Saturday CAHSEE preparation classes. The Saturday class implements Revolution Prep, a 

computer based program for English CAHSEE preparation.  

 

The English Department recognizes that improving literacy skills is a challenge on our campus as 

evidenced by our CST scores as the majority of students, grades 9-11, continue to score below 

proficient. Many of our students come to us lacking grade appropriate reading and writing 

skills. Many students do not have the support at home to develop and practice reading and 

writing skills. From 2007-20012, our English CST scores have improved; however, it has not 

been a steady increase. We are using after school tutoring as a way to support students who 

need extra help. In addition, the district is mandating teacher training in EDI (explicit direct 

instruction) to improve classroom instruction. Another challenge the English department 

recognizes is that students continue to have poor writing skills. We have started additional after 

school tutoring specifically for writing support two days a week. We continue to collaborate as 

a department to improve writing strategies.  

 

We place many struggling ninth and tenth grade students reading in English Intensive classes to 

better prepare them for the CAHSEE exam as well as the CST’s. English Intensive is a blend of 

Scholastic’s READ180 reading intervention program and the district’s core English curriculum in 

which students receive accelerated English instruction to bring them up to grade level while 

earning UC-approved English credits. Students are placed using multiple measures—Scholastic 

Reading Inventory, CST scores, district common assessment results, and English grades—and 

participate in daily whole group, small group, and individualized computer-guided instruction. 

Many of these students are also part of the CAHSEE tutoring program. 
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Between 2007 and 2012, the percentage  

of students scoring at the Proficient or 

Advanced levels on the CST English exams 

increased for all grade levels – by 7 

percentage points in each grade level. 
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CST English - Language Arts: Students 

Scoring Proficient or Advanced 

 

9 10 11 

2007 30% 20% 17% 

2008 31% 26% 23% 

2009 39% 31% 32% 

2010 42% 33% 29% 

2011 36% 34% 33% 

2012  37% 27%  32%  

9th Grade English 

  Advanced  Proficient Basic 

Below 

Basic 

Far Below 

Basic 

2007 9% 21% 29% 26% 15% 

2008 8% 23% 33% 23% 14% 

2009 11% 28% 36% 16% 10% 

2010 12% 30% 33% 16% 9% 

2011 13% 23% 32% 20% 11% 

2012 12%  30%  33%  16%  9%  
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 10th Grade English 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

   

  Advanced  Proficient Basic 

Below 

Basic 

Far Below 

Basic 

2007 5% 15% 32% 26% 22% 

2008 6% 20% 31% 23% 19% 

2009 8% 23% 34% 19% 15% 

2010 13% 20% 33% 17% 16% 

2011 13% 21% 35% 20% 11% 

2012 9% 18% 36%  9%  27%  

 

11th Grade English 

  Advanced  Proficient Basic 

Below 

Basic 

Far Below 

Basic 

2007 6% 11% 24% 27% 31% 

2008 7% 16% 26% 24% 27% 

2009 10% 22% 32% 19% 17% 

2010 11% 18% 31% 21% 18% 

2011 11% 22% 32% 19% 17% 

2012 18% 14% 50% 11% 7% 
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English - Language Arts / Subgroups 

  2007 2008 2009 2010 2011 2012 

Hispanic 

Advanced 6% 6% 9% 11% 11%  12% 

Proficient 15% 19% 25% 23% 22%  25% 

Basic 28% 31% 34% 33% 34%  33% 

Below Basic 28% 24% 18% 19% 20%  18% 

Far Below Basic 22% 19% 14% 15% 13%  12% 

White 

Advanced 14% 11% 18% 24% 27%  23% 

Proficient 19% 22% 25% 24% 21%  29% 

Basic 27% 27% 30% 32% 28%  23% 

Below Basic 22% 21% 17% 11% 8%  13% 

Far Below Basic 18% 19% 9% 9% 16%  13% 

Black 

Advanced 2% 6% 7% 11% 14%  10% 

Proficient 20% 19% 22% 19% 21%  24% 

Basic 30% 35% 37% 37% 29%  44% 

Below Basic 22% 21% 19% 14% 28%  9% 

Far Below Basic 26% 18% 15% 19% 9%  13% 

Special Education 

Advanced - - 1% - 5%  3% 

Proficient - 2% 3% 3% 4%  12% 

Basic 6% 10% 21% 12% 22%  29% 

Below Basic 37% 32% 26% 30% 28%  31% 

Far Below Basic 58% 56% 49% 55% 41%  25% 

Gifted and Talented 

Advanced 45% 44% 51% 57% 52%  52% 

Proficient 33% 44% 40% 32% 31%  33% 

Basic 15% 9% 8% 10% 15%  11% 

Below Basic 4% 2% 1% - 2%  2% 

Far Below Basic 2% 1% 1% - -  1% 
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Mathematics 
 
Over the past six years, our math department has grown into a cohesive, collaborative 
department whose primary focus has been improving the academic success of our students.  
We use data to plan and drive our instruction.  We analyze the data from our common 
assessments, district assessments, and state assessments to determine which of the topics and 
subtopics our students are and are not mastering.  We then put together a plan, such as our 
pacing guide and instructional strategies that will best address the needs of our students.  We 
saw the need to create honors math classes to make sure the needs of all of our students were 
being met.  The establishment of our honors program has allowed us to better prepare our 
students for the rigors of AP Calculus and AP Statistics.  Our pass rate on the AP Calculus exam 
over the past six years is 56%, 94%, 91%, 100%, 100%, and 82%.  In AP Statistics, the pass rates 
have been 14%, 27%, 75%, and 70%.   
 
We recognized the need that, although we were starting to achieve success in our honors 
program, our purpose was to serve all of our students.  In 2010 we pushed for, and were 
successful in adding Pre-Algebra and Consumer math classes to give our students more options 
in satisfying their graduation requirements in the area of math.  In the past two years we have 
worked extensively with our feeder middle schools on the topic of student placement. We have 
developed a set of criteria that utilizes state assessments, district assessments, grades, and 
teacher input to decide which class placement best serves the student’s needs. 
 
The math department has developed and continues to refine a process in which all of our 
teachers collaborate and use data to plan and drive our instruction.  Teacher teams have been 
formed for each of our math courses.  Each team has a lead teacher whose responsibility it is to 

English - Language Arts / Subgroups 

 

English Learners (EL) 

Advanced - 1% 1% 1% -  - 

Proficient 2% 2% 4% 5% 4%  5% 

Basic 13% 18% 26% 27% 26%  25% 

Below Basic 39% 37% 38% 34% 40%  32% 

Far Below Basic 46% 42% 32% 34% 30%  37% 

Socioeconomically Disadvantaged 

Advanced 5% 6% 8% 10% 11%  7% 

Proficient 14% 17% 24% 22% 22%  24% 

Basic 28% 31% 35% 34% 33%  43% 

Below Basic 29% 25% 19% 19% 20%  18% 

Far Below Basic 24% 21% 15% 15% 13%  8% 
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set the agenda for that subject’s bi-monthly meetings.  The teams create and modify the pacing 
guides and common unit assessments.  They also share instructional strategies for teaching the 
units.  Data is collected from all assessments and analyzed to determine whether any topics 
need to be re-taught and re-tested.  We offer tutoring three days a week for all of our subjects.  
In addition, we offer a four-hour re-teach and re-test Saturday program where one teacher 
from a subject re-teaches topics and students retake the test. 
 
This collaborative approach has led to a significant reduction in the percentage of our students 
who score “below basic” on the CSTs.  In Algebra I, the percentage has gone from 86 to 50.  In 
Geometry the percentage went from 74 to 45.  In Algebra 2, the percentage went from 83 to 
34.  In Summative Math the percentage went from 68 to 44.  We have also built time to review 
for the CSTs into our pacing guides. 
 
We have developed an integrated CAHSEE plan.  We administer to our ninth graders a practice 
CAHSEE exam at the end of April.  We use the results of this test to identify the challenges and 
needs of these students.  We then put together a general plan for all of our sophomores and a 
more specific plan for identified students.  During the next year we run CAHSEE support, 
Saturday School, and breakout classes for specific topics.  Students are invited to these sessions 
based on their results from the practice CAHSEE taken the previous April.  In addition, we 
provide general CAHSEE support lessons for ten days in all math classes that have sophomores 
and in all tenth grade AVID classes.  The lessons are collaboratively created by the math 
department and address specific standards tested on the CAHSEE exam.  Our pass rate for the 
math portion of the CAHSEE exam has gone from 67% to 81% over the past six years. 
 
We understand that we have much more to do as individuals and as a department in helping 
our students achieve academic success.  We will continue to collaborate and use the results of 
all of our data to drive instruction.  We continue to strive for instructional strategies that work.  
We have all received instruction in Explicit Direct Instruction (EDI) model and are currently 
working together to develop lessons based on that model.  We are preparing for the 
implementation of the National Common Core Standards for mathematics and are planning for 
strategies that will allow for a smooth transition. 
 
The charts below provide a visual representation from which our comments above have been 
based. 
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Algebra I CST data 
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CST Algebra I: Students scoring Proficient or Advanced 

CST Algebra I 

Students scoring at 

Proficient or 

Advanced Levels 

2007 2% 

2008 2% 

2009 4% 

2010 4% 

2011 25% 

2012 17%  

Algebra I – CST scores 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 0% 2% 12% 51% 35% 

2008 0% 2% 14% 56% 28% 

2009 0% 4% 17% 45% 34% 

2010 0% 4% 18% 50% 28% 

2011 1% 24% 33% 30% 12% 

2012  0% 17%  25%  33%  25%  
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Geometry CST data 
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Geometry 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 1% 9% 19% 49% 23% 

2008 2% 6% 18% 48% 26% 

2009 1% 6% 13% 53% 26% 

2010 3% 8% 25% 47% 18% 

2011 9% 44% 16% 22% 9% 

2012  3% 17%  56%  22%  22%  

CST Geometry 

Students scoring at 

Proficient or 

Advanced Levels 

2007 10% 

2008 8% 

2009 7% 

2010 11% 

2011 53% 

2012 20%  
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Algebra II CST data 
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CST Algebra II 

Students scoring at 

proficient or 

advanced levels 

2007 4% 

2008 15% 

2009 21% 

2010 18% 

2011 23% 

2012 22%  

Algebra II 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 0% 4% 13% 45% 38% 

2008 4% 11% 19% 30% 34% 

2009 6% 15% 24% 33% 22% 

2010 7% 11% 25% 30% 27% 

2011 7% 16% 29% 30% 19% 

2012 0%  22%  22%  22%  33%  
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Summative Mathematics CST data 
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Summative Mathematics (Grade 9-11) 

 

Advanced Proficient Basic Below Basic 

Far Below 

Basic 

2007 1% 8% 24% 47% 21% 

2008 2% 8% 22% 46% 23% 

2009 3% 17% 22% 35% 22% 

2010 8% 21% 27% 37% 7% 

2011 14% 29% 24% 31% 3% 

2012 10% 25% 60% 20% 20% 

CST Summative 

Mathematics       

(Grade 9-11)  

Students scoring at 

proficient or 

advanced levels 

2007 9% 

2008 10% 

2009 20% 

2010 29% 

2011 43% 

2012  35% 
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CST data - Mathematics / Subgroups 

  2007 2008 2009 2010 2011 2012 

Hispanic 

Advanced - 1% 2% 3% 4% 3%  

Proficient 5% 5% 8% 8% 23%  25% 

Basic 16% 16% 17% 23% 32%  33% 

Below Basic 49% 49% 46% 43% 30%  18% 

Far Below Basic 29% 28% 27% 23% 11%  12% 

White 

Advanced - 2% 4% 5% 8% 23%  

Proficient 12% 7% 8% 17% 26%  29% 

Basic 17% 21% 22% 26% 25%  23% 

Below Basic 49% 47% 38% 35% 29%  13% 

Far Below Basic 22% 22% 28% 17% 12%  13% 

Black 

Advanced - 1% 2% 2% -  10% 

Proficient 3% 4% 3% 8% 23%  24% 

Basic 18% 23% 13% 25% 26%  44% 

Below Basic 45% 43% 52% 48% 31%  9% 

Far Below Basic 34% 29% 29% 18% 20% 13%  

  

Special Education 

Advanced - - 1% - 1% 3%  

Proficient - - - 1% 11%  11% 

Basic 3% 3% 5% 7% 16%  16% 

Below Basic 44% 53% 41% 40% 40%  39% 

Far Below Basic 54% 44% 54% 52% 32%  32% 

Gifted and Talented 

Advanced 2% 15% 15% 20% 20%  19% 

Proficient 28% 20% 31% 29% 47%  35% 

Basic 35% 36% 26% 30% 23%  30% 

Below Basic 29% 24% 24% 17% 8%  13% 

Far Below Basic 5% 6% 3% 5% 2%  3% 
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English Learner (EL) 

Advanced - - - 1% 1%  - 

Proficient 2% 2% 5% 1% 12%  6% 

Basic 6% 8% 11% 14% 28%  25% 

Below Basic 55% 50% 46% 49% 38%  44% 

Far Below Basic 37% 40% 38% 34% 21%  25% 

Socioeconomically Disadvantaged 

Advanced - 2% 2% 3% 4%  1% 

Proficient 5% 4% 8% 8% 22%  15% 

Basic 17% 17% 17% 24% 32%  35% 

Below Basic 49% 49% 46% 44% 30%  38% 

Far Below Basic 29% 29% 28% 22% 11%  12% 

 

 
Social Science 
The Social Science department has continued to be consistently staffed by the same teachers 

with the exception of one new hire in the last six years.  Due to a need for more sections of 

some subjects, a teacher who normally taught in another subject area was given some social 

science courses.  The number of these sections has varied dependent on need from year to 

year. 

 

The department has continually shown improvement in its number of students scoring 

proficient of advanced on the United States and World History course CST Exams. 

 

In World History the number of students scoring as proficient or advanced in 2007 was 11%.  

That number reached 27% in 2010 and was 26% in 2011.  We anticipate that this level will 

continue to be the norm or rise over the course of the next few years. 

 

In United State History, the number of students scoring at the proficient and advanced level in 

2007 was 18%.  That number reached 29% in 2009, remained at 29% in 2010 and reached 31% 

in 2011.  Again, these levels of accomplishment are expected to remain and even improve over 

the next few years. 

 

The improvement in these scores in World History and United States History correlates to the 

success of the same Advanced Placement courses over the same time frame since 2007.  World 

History offered its first real courses in AP World History in 2008 and 19% of the student’s 

passed the exam with a 3 (1-5 scale) or higher.  That was followed in 2009 with a pass rate of 
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28% and in 2010 with 37%.  AP United States History students passed the AP exam in 2007 with 

a rate of 18%.  Then followed that in 2008 with 28%, 2009 with 51% and in 2010 41%. 

 

The success of the AP courses and in the bigger picture of the general classes as a whole can be 

attributed to the consistency and quality of the courses presented.  Vertical teaming has 

contributed to a sense of expectation of standards set for students as they go through the 

department as sophomores and then as juniors and on to their senior year in Government and 

Economics classes.  The school was recognized in 2010 by the College Board as one of four 

schools in the United States among medium sized school districts in expanding access to AP 

courses and improving scores.  Quarter and semester exams are given and their results 

analyzed in order to provide the department with areas of weakness in addressing the state 

standards of learning.  Selected members of the department are then asked to write up these 

areas in order that the staff place focus on their coverage for the next year or in teaching 

through reference as the year progresses. 

 

The department will continue to address the number of below basic and far below basic 

students.  The percentage of World History students scoring below and far below basic has 

dropped from 60% to 45%, and the percentage of US History students scoring below and far 

below basic has dropped from 54% to 39% from 2007 to 2012.  The goal of the department is to 

continue that trend and reduce the number of students scoring at this level by at least 10% in 

the next two years.  On a positive note the fact that generally 10% fewer are scoring at this 

level from World History to United State History as juniors can be in some part attributed to 

building on past learning from 10th grade to 11th. 

 

In our subgroups categories seem to reflect parity in most categories with the exception that 

our Hispanic and black students have higher numbers of students scoring in the far below basic 

category.  All groups are improving in the proficient and advanced or higher categories 

relatively with black and Hispanic students at 26% and 25% last year versus 28% for white 

students.  These results were up however from the previous year of 21% (black), 18% 

(Hispanic), and 20% (white).  We hope to continue this trend and improve our results for our 

black and Hispanic students. 

 

In all other subgroup categories (special education, gifted and talented, English learner, 

socioeconomically disadvantaged) there was improvement over the previous year.  Significant 

improvements were seen in the gifted and talented students scoring advanced (27% to 45%), 

English learner students scoring advanced or proficient or higher went from 4% in 2009 to 11% 

in 2010.  Likewise socioeconomically disadvantaged students scoring proficient/advanced or 



48 
 

higher went from 16% to 26%.  There was also a significant drop of socioeconomically 

disadvantaged students scoring below basic over the last two years (26% to 15%). 

 

Due to the school district redrawing boundaries for the 2011-2012 school years and the 

potential for the school losing a predicted 1,000 students as well as many staff members going 

to the new high school a disruption in all that was consistent has the potential to disrupt some 

of the accomplishments and trends of the past five years.  An “adjustment period” may be 

realistic, but in the long view it will be hoped that the expectations and practices that have 

been established will ultimately remain and provide guidance for the staff in the future to 

continue the successes of the recent past. 

 

 
 
In World History, the number of students scoring at the Proficient or Advanced levels in 2007 
was 11%.  That number reached 17% in 2010 and was 26% in 2011, dropping slightly to 23% in 
2012.  We anticipate that this level will continue to rise over the course of the next few years. 
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CST World History: Students scoring Proficient or Advanced 

World History 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 3% 8% 29% 27% 33% 

2008 3% 10% 26% 22% 39% 

2009 6% 13% 26% 25% 31% 

2010 12% 15% 25% 15% 34% 

2011 9% 17% 26% 17% 31% 

2012 8%  15%  31%  15%  31%  
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In United States History, the number of students scoring at the Proficient or Advanced level in 
2007 was 18%.  That number reached 29% in 2009, remained at 29% in 2010, and reached 31% 
in 2011.  Last year the total jumped slightly to 39%.  The success in 2012 of reaching the 39% 
level is enhanced when one observes the number of students scoring at the Basic level in 2011 
was 28% and dropped to only 23% in 2012.  Students scoring at the Proficient level rose over 
the same period, from 20% in 2011 to 29% in 2012.   
 
Following the department’s overall concentrated plan, we have always targeted getting 
students who score in the Basic range to “step-up” to the Proficient level as the key to success.  
It is clear that we are being successful in this endeavor and it is also clear that at least 6% of our 
students made that transition between 2011 and 2012.  Further success is seen in the 
movement of students scoring Far Below Basic, which dropped from 23% in 2011 to only 13% in 
2012.  At the same time, the number of students scoring Below Basic rose from 18% in 2011 to 
26% in 2012.  Clearly at this level, success is seen in students moving from Far Below Basic to 
Below Basic as a first step in the overall movement of students up to th next level.  We expect 
these levels of accomplishment to continue to improve. 
 

U.S. History 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 4% 14% 28% 32% 22% 

2008 7% 14% 26% 24% 29% 

2009 9% 20% 27% 17% 26% 

2010 9% 20% 30% 17% 24% 

2011 11% 20% 28% 18% 23% 

2012  10% 29%  23% 26%  13%  
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History - Social Science / Subgroups 

  2007 2008 2009 2010 2011 2012 

Hispanic 

Advanced 2% 2% 5% 11%  7% 10%  

Proficient 7% 10% 13% 14%  16%  22% 

Basic 26% 26% 26% 25%  36%  34% 

Below Basic 29% 21% 25% 15%  21%  17% 

Far Below Basic 36% 40% 31% 35%  20%  18% 

White 

Advanced 4% 9% 5% 18%  15%  26% 

Proficient 11% 9% 15% 20%  27%  15% 

Basic 38% 27% 31% 27%  28%  29% 

Below Basic 21% 19% 20% 10%  16%  12% 

Far Below Basic 26% 36% 29% 24%  14%  18% 

Black 

Advanced - - 7% 8%  11%  10% 

Proficient 5% 9% 14% 18%  9%  29% 

Basic 38% 21% 20% 20%  35%  23% 

Below Basic 20% 39% 29% 18%  27%  26% 

Far Below Basic 38% 32% 31% 35%  19%  13% 

 
Special Education 

Advanced - - 1% -  2%  2% 

Proficient - - 3% 4%  3%  3% 

Basic 2% 6% 13% 11%  21%  22% 

Below Basic 33% 15% 13% 18%  36%  18% 

Far Below Basic 65% 79% 69% 67%  38%  55% 

Gifted and Talented 

Advanced 16% 18% 27% 45%  29%  35% 

Proficient 28% 37% 31% 27%  33%  33% 

Basic 38% 33% 37% 22%  28%  24% 

Below Basic 11% 6% 2% 2%  6%  8% 

Far Below Basic 7% 6% 4% 5%  4%  - 
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English Learner (EL) 

Advanced - - 2% 3%  -  3% 

Proficient 1% 2% 2% 8%  5%  4% 

Basic 7% 20% 9% 12%  26%  12% 

Below Basic 36% 17% 33% 18%  33%  22% 

Far Below Basic 56% 61% 54% 58%  36%  58% 

Socioeconomically Disadvantaged 

Advanced 2% 3% 4% 11%  8%  8% 

Proficient 6% 8% 12% 15%  15%  23% 

Basic 27% 24% 25% 23%  35%  41% 

Below Basic 29% 23% 26% 15%  22%  17% 

Far Below Basic 37% 42% 33% 36%  19%  11% 

 

 

Science 

The science department at Bloomington High School has made significant advancements in 

overall science achievement.  Though the scores are not where we would like to see see them, 

we have been making steady progress for the last six years and the last WASC visit.  For the 

2007 and 2008 school years, the science department experienced a great number of personnel 

changes.  Since 2009, the science department has been relatively stable, aside form two  long-

term substitutes in Biology.  In addition, we adopted new textbooks that are more closely 

aligned with the California Science curriculum for all science classes.  The department has 

implemented a number of strategic plans to address continued improvements.  We are excited 

about our new math and science building, and look forward to the benefits of having one lab 

for each pair of teachers. 

 

Life Science 

The chart below shows the proficiency rate for the past six years for Life Science.  The test is 

given to all tenth graders.  In 2008 we implemented CST review to anticipate the program 

changes implemented by the principal.  In 2006-2007 all freshmen took Biology.  So the next 

year none of the sophomores would have a chance to review for the exam in their science 

classes.  (They would all be taking Chemistry or Earth Science.)  So we gave a review packet to 

the sophomores who had already taken Biology as a freshman, and we continue to do so.  The 

study guide includes the most important summary review chapters related to the test.  Those 

students who review the packet diligently and then follow up with the teachers for clarification 

or toher questions will perform well on the test.  Since the Life Science test is very closely 

related to the Biology CST, the Biology teachers who have the tenth graders review the life 

science material with them as a natural consequence of reviewing for Biology. 
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Unfortunately, we have experienced a large drop in student achievement this past year, and 

this has led us to identify areas of concern.  We are currently working to address our areas of 

concern. 

 

 
 
 

 
 
On an extremely positive note, the percentage of students scoring in 

the Below Basic and Far Below Basic bands has dropped from 58% to 31% since the last self-
study. 
 
Biology 
The chart below shows proficiency rates for the past six years in Biology.  The test is given to 
incoming ninth graders taking Biology as well as tenth graders who have previously taken 
Biology and individuals who have not passed the class or who had taken Earth Science as a 
freshman.  For the past five years we have conducted a CST review program.  As mentioned 
earlier, we have had minimal changes in personnel for the past three years.  We are also using 
data more extensively.  Through the Edosoft software, we can quickly identify standards that 
need improvement or specific areas in which students are performing poorly. 
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Life Science 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 2% 13% 27% 29% 29% 

2008 7% 17% 25% 25% 26% 

2009 8% 19% 30% 24% 21% 

2010 11% 17% 33% 18% 21% 

2011 14% 20% 34% 16% 15% 

2012 5% 21%  44%  10%  21%  

CST Life Science 

Students scoring 

proficient or 

advanced 

2007 15% 

2008 24% 

2009 27% 

2010 28% 

2011 34% 

2012  26% 
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It is evident that we continue to move students from Below Basic and Far Below Basic bands to 

the Proficient and Advanced bands.  Each teacher can now do more strategic review by 

identifying weaknesses in student achievement through Edusoft.  Once identified, we give 

students review and, in some cases, re-testing.  In addition, we also test upper division Biology 

students.  Unlike for Life Science, where there is no Edusoft data except from groups of prior 

years, all science teachers have access to current data for the students in their classes.   

 

Chemistry 

These are the proficiency rates for the past six years in Chemistry.  The test is given to all tenth 

and eleventh graders currently enrolled in Chemistry who have successfully completed Biology 

and Algebra. 
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  Advanced Proficient Basic Below Basic Far Below Basic 

2007 3% 14% 39% 24% 21% 

2008 5% 17% 39% 18% 21% 

2009 10% 19% 37% 18% 15% 

2010 12% 21% 39% 15% 14% 

2011 12% 23% 31% 20% 14% 

2012 11% 22% 35% 17% 15% 

CST Biology 

2007 17% 

2008 22% 

2009 29% 

2010 33% 

2011 35% 

2012 33%  
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The number of students scoring at the Proficient or Advanced level in Chemistry increased from 
4% to 23% from 2007 to 2012.  For the banding chart below, we are happy to show 
achievement by reducing the percentage of students scoring at the Below and Far Below Basic 

levels from 71% in 2007 to 44% in 2012, a remarkable 27% 
improvement. 

Chemistry 

  Advanced Proficient Basic 

Below 

Basic Far Below Basic 

2007 1% 3% 25% 26% 45% 

2008 2% 4% 24% 20% 51% 

2009 2% 6% 21% 28% 43% 

2010 3% 10% 32% 27% 28% 

2011 3% 9% 43% 27% 19% 

2012  8% 15%  33% 21% 23% 

 

We concentrated on students performing in the Basic band (also known as “bubble students”) 

by identifying them and then providing them with strategic review.  We have a larger 

percentage of students taking the CST Chemistry exam as juniors now than we did in 2007, 

2008, and 2009.  Chemistry teachers review for the exam and conduct data protocols for 

quarter and semester exams.  We have identified standards and aligned curriculum to focus on 

the standards that are most heavily weighted.  Many of our past students have performed 
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poorly on math-related standards, so Chemistry teachers have emphasized developing these 

skills with students. 

 
 
Earth Science 

 
 
 
On the Earth Science exam, the number of students scoring at the 

proficient or advanced levels increased from 9% to 18% from 2008 to 

2012.  We did not administer the Earth Science CST in 2007.  We 

doubled the percentage of students scoring at the Proficient level since 

the last self-study. 

 
Earth Science 

  Advanced Proficient Basic 

Below 

Basic Far Below Basic 

2008 1% 8% 30% 22% 40% 

2009 1% 8% 37% 22% 32% 

2010 3% 14% 34% 21% 28% 

2011 4% 11% 36% 20% 29% 

2012 4% 14% 34% 17% 31% 
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CST Earth Science 
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2008 9% 
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As a result of examining past exam data, Earth Science teachers have identified the need to 
focus on vocabulary comprehension.  Teachers review before each of the unit exams.  For 
review and practice, Earth Science teachers have incorporated CST release questions.  They also 
use Edusoft to identify strengths and weaknesses in student achievement.  To encourage 
motivation and effort, teachers bring in real life examples. 
 
Physics 
 

 
 
 

On the CST Physics exam, the number of students scoring at the Proficient and Advanced levels 

increased from 19% to 56% in the years 2007 to 2012. It is also noteworthy that there are very 

small percentages of students scoring at the Below Basic and Far Below Basic bands. 

 

Physics 

  Advanced Proficient Basic Below Basic Far Below Basic 

2007 3% 16% 58% 10% 13% 

2008 3% 12% 38% 26% 20% 

2009 7% 18% 39% 23% 13% 

2010 19% 19% 50% 6% 6% 

2011 24% 20% 48% 7% 2% 

2012  24% 32%  35%  5%  3%  
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The Physics teacher makes use of a data protocol to identify standards of strength and 

weakness.  The data protocol process includes reviewing the data from Edusoft, creating a plan 

to best address weaknesses, and implementing that plan.  The Physics teacher uses this data to 

help individual students who need support in the standards identified. He uses test corrections 

and challenge tests to help improve learning.  Many projects and labs that support learning and 

motivation are incorporated into the curriculum.  Tutoring is assigned to ensure that students 

learn the material. 

 

 

As one can see, steady improvement has been made through a variety of 

strategies.  Those strategies include improving whole-class instruction, 

incorporating data analysis, keeping students motivated through labs and 

projects, and assigning test corrections and challenge tests.  Emphasis for 

the coming years will be to focus on powerful whole-class instruction 

through appropriate use of questions and checking for understanding.  

Since we have a new science building with brand new labs that are being 

furnished with new equipment, we will also focus on developing more in-

depth and powerful hands-on laboratory experiments. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CST Physics 

Students scoring 

Proficient and 

Advanced 

2007 19% 

2008 15% 

2009 25% 

2010 38% 

2011 44% 

2012  56% 
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Science / Subgroups’ performance on the CSTs 

  2007 2008 2009 2010 2011 2012 

Hispanic 

Advanced 1% 3% 5% 7% 7%  10% 

Proficient 8% 11% 13% 16% 16%  24% 

Basic 33% 32% 32% 36% 36%  30% 

Below Basic 25% 20% 23% 19% 21%  15% 

Far Below Basic 33% 34% 27% 22% 20%  21% 

White 

Advanced 5% 5% 14% 14% 15%  27% 

Proficient 12% 11% 13% 23% 27%  32% 

Basic 35% 39% 34% 33% 28%  18% 

Below Basic 22% 15% 20% 17% 16%  9% 

Far Below Basic 27% 30% 19% 13% 14%  14% 

Black 

Advanced 1% 3% 4% 6% 11%  20% 

Proficient 6% 8% 11% 13% 9%  - 

Basic 32% 34% 36% 46% 35%  30% 

Below Basic 30% 19% 19% 21% 27%  10% 

Far Below Basic 32% 35% 30% 14% 19%  40% 

Special Education 

Advanced - - 2% - 2%  11% 

Proficient - 2% 3% 3% 3%  11% 

Basic 8% 14% 19% 23% 21%  19% 

Below Basic 38% 22% 25% 28% 36%  30% 

Far Below Basic 55% 62% 52% 46% 38%  30% 

Gifted and Talented 

Advanced 14% 21% 34% 38% 29%  46% 

Proficient 31% 31% 30% 32% 33%  37% 

Basic 38% 35% 25% 24% 28%  12% 

Below Basic 9% 5% 8% 3% 6%  2% 

Far Below Basic 8% 7% 3% 3% 4%  3% 
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English Learner (EL) 

Advanced - 1% - 1% -  - 

Proficient 1% 2% 4% 5% 5%  9% 

Basic 17% 21% 23% 25% 25%  22% 

Below Basic 30% 24% 31% 26% 33%  22% 

Far Below Basic 51% 53% 42% 44% 37%  48% 

Socioeconomically Disadvantaged 

Advanced 1% 3% 5% 7% 8%  6% 

Proficient 8% 11% 12% 16% 15%  24% 

Basic 31% 32% 32% 37% 35%  35% 

Below Basic 26% 20% 23% 19% 22%  16% 

Far Below Basic 34% 35% 27% 21% 19%  19% 

 

 

Scholastic Aptitude Test – SAT 

 

2007-2011 SAT Report 

 Grade 12 

Enrollment 

Number 

Tested 

Percent 

Tested 

Critical Rdng. 

Average 

Math 

Average 

Writing 

Average 

2007 675 204 30.22 430 425 427 

2008 662 203 30.66 426 423 425 

2009 671 218 32.49 432 428 431 

2010 634 180 28.39 448 456 437 

2011 624 205 32.85 437 452 438 

* In 2008 the “Verbal” test was changed to “Critical Reading.” 

 

BHS students have made gains in all areas of the SAT exams over the past five years.  The 

percentage of our senior class taking the SAT has increased, while the average score in Critical 

Reading increased by 7 points, the average math score increased by 27 points, and the average 

writing score increased by 11 points. 
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Advanced Placement Exams – AP 

 

BHS staff members offer Advanced Placement courses in fifteen different areas.  Significant 

progress has been made over the past six years in terms of student access to and success in AP 

courses and exams.  In May of 2011, the College Board recognized the CJUSD as the top mid-

sized district in the nation for three consecutive years of increasing student participation and 

success as measured by the AP exams.  This distinction was primarily due to the scores and 

achievements of BHS students and staff.  A special assembly was held on May 25, 2011.  BHS’ 

AP Calculus teacher was selected by the CJUSD and the College Board to represent all district 

Advanced Placement teachers at the College Board’s National Convention in San Francisco of 

that year.  He was selected due to his students’ remarkable achievements in the past three 

years, culminating with a 100% pass rate in the AP Calculus BC exam.  One of BHS’ students (a 

College Board AP National Scholar) also attended and spoke at the conference.  That year, 

Bloomington High School was featured in the College Board’s Annual Report to the Nation, 

recognizing their achievements with a 51% pass rate and 539 exams administered. 

 

Each year, as budgets allow, AP teachers attend College Board Summer Institutes in their 

academic disciplines. Five BHS teachers have been selected for and participated in the College 

Board’s AP Readings in which they assist in scoring the thousands of exams taken nationally. 

 

In most areas, BHS has greatly increased the number of students taking Advanced Placement 

exams and the number of sections of AP courses.  AP teachers are working to increase rigor of 

our AP courses, and to increase student success while providing support for students so that 

access to the courses can remain open. 
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Number and Percentage of students scoring “3” or higher – 2007 to 2012 

 

AP Exam 2007 Scores 2008 
Scores 

2009 
Scores 

2010 
Scores 

2011 
Scores 

2012 
Scores 

Biology 3/83  
4% 

3/115 
2% 

5/71 
7% 

6/55 
11% 

10/21  
48% 

1/11  
9% 

Calculus AB 15/27 
56% 

17/18  
94% 

21/23 
91% 

22/22  
100% 

40/40 
100% 

20/30  
67% 

Calculus BC - - - 22/22 
 100% 

23/23 
100% 

31/32 
100% 

Chemistry 0/8 
0% 

0/11 
0% 

1/10 
10% 

2/11 
18% 

2/7 
29% 

0/18 
0% 

Economics 4/60 
7% 

1/45 
2% 

1/16  
6% 

1/23 
13% 

8/30 
27% 

9/28 
32% 

English Lang. 22/53 
42% 

23/78 
30% 

22/74 
30% 

23/62 
37% 

32/74 
43% 

23/76 
30% 

English Lit.       10/58 
17% 

12/53 - 
27% 

17/60 
28% 

18/69 
26% 

16/46 
35% 

22/41 
54% 

French Language - - - 0/4 
0% 

- 3/5 
60% 

German Language 1/8 
13% 

1/2 
50% 

1/3 
33% 

0/5 
0% 

2/2 
100% 

3/5 
60% 

Government & 
Politics 

5/50 
10% 

3/39 
8% 

1/15 
7% 

11/23 
48% 

21/41 
51% 

17/36 
47% 

Physics  1/14 
7% 

0/4 
0% 

0/7 
0% 

3/5 
60% 

3/8 
38% 

6/14 
43% 

Psychology - 4/15 
3% 

2/7 
29% 

3/15 
20% 

2/4 
50% 

3/17 
18% 

Spanish Language 23/34 
68% 

35/40 
 88% 

15/16 
94% 

35/36 
97% 

34/36 
94% 

33/35 
94% 

Spanish Literature 7/12  
58% 

4/10 
40% 

8/14  
57% 

15/19 
79% 

11/14 
79% 

13/15 
87% 

Statistics - 2/14 
14% 

3/11 
27% 

- 6/8 
75% 

7/10 
70% 

US History 6/33 
18% 

13/46 
28% 

25/49 
51% 

22/55 
40% 

24/60 
40% 

23/80 
29% 

World History 1/1 
100% 

6/31 
19% 

19/68 
28% 

25/68 
37% 

22/94 
23% 

21/83 
25% 
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Advanced Placement scores – 2004-2012 
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College Board Scholars 

 

 
 
  

 2009 2010 2011 2012 

National AP Scholar (avg. score of 4 or better, and 
4 or better on 8 or more exams) 

0 1 1 3  

AP Scholar with Distinction (avg. score of 3.5  or 
better, and scores of 3 or better on 5 or more 
exams) 

2 5 10 14  

AP Scholar with Honor (avg. score of 3.25 or better 
on all exams, scores of 3 or better on at least 4 
exams) 

6 5 4 4  

AP Scholar (3 or more AP exams with scores of 3 
or better) 

12 22 31 22  

Total Awards 20 33 46 43  
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Chapter II:  Student/Community Profile — Overall Summary from Analysis of Profile Data 

 

As the data and commentary in our Student/Community Profile (chapter I) indicate, BHS 

students have made significant growth since the last full WASC accreditation.  The past six years 

have been filled with much change and many challenges; in spite of this, the majority of our 

students have continued to improve their performance.  There is a greater sense of focus and 

accountability among students and staff, a sense that their performance matters, and that they 

are capable of succeeding. 

 

Over the past six years, Bloomington High School students and staff members have become 

increasingly focused on achievement levels.  Instruction has become much more focused, and 

regular review of data and goal-setting has become part of the culture at BHS.   Students have 

demonstrated greater motivation to achieve and recognize the achievements of their peers 

(such as acceptance to prestigious schools such as MIT, Princeton, and Stanford Universities; 

increasing college-going rates, and higher pass rates on exams such as the CAHSEE and 

Advanced Placement exams).   

 

However, we remain aware that some groups of students are not performing at desired levels, 

that some do not graduate with their class, that some lack motivation, and that there are still 

gains to be made.  In spite of an apparent rise in school spirit and pride, it is evident from 

surveys such as the Healthy Kids Survey and those conducted by our Coordinated School Health 

Program that some students do not feel fully connected to or supported by BHS.  

 

After a thorough review of statistical and perception data, and discussion via e-mail and in 

meetings (WASC Focus Group, department, department chair, and leadership team), the BHS 

community selected the following two areas as their critical academic needs: 

 Interventions 

 Literacy (reading and writing) 
 

Within the area of Interventions, some of our questions include: 

o What will we do for those students who aren’t achieving at acceptable levels, 

who aren’t meeting graduation requirements, and aren’t passing the CAHSEE 

exam?  Or for those who are failing classes and getting behind? 

o What will we do to increase the performance of those groups (especially English 

Learners & Special Education students) who are performing below standards, 

AYP guidelines, & below other groups? 
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o How can we make our system of interventions (Pyramid of Interventions) more 

efficient & workable? 

o We offer a variety of interventions – tutoring, READ180, Saturday School, etc. – 

but what effect are they having?  How can we maximize their effectiveness?  

How can we ensure that those who need assistance are really getting it? 

o How will we address issues of motivation?  How can we better support the “total 

student”  

o Given our climate of shrinking budgets and resources, how can we maximize our 

assets to provide the best possible education for our students? 

 

Literacy Skills:  Reading and Writing 

BHS students have made significant gains over the past six years in terms of literacy; their 

performance in reading and writing have grown considerably.  We have implemented new 

courses such as English Intensive I and II –at the freshman and sophomore levels in regular and 

special education – to address low skill levels in reading.  These courses, which incorporate 

READ180, have shown strong successes.   

 

We have also instituted the Expository Reading and Writing Course (ERWC) to better prepare 

students for the rigors of college. 

 

However, teachers in all disciplines have noted that students come to us with low reading and 

writing levels.  Additionally, the focus on preparing for standardized tests and short passages of 

reading materials have sometimes shifted emphasis away from the teaching of writing or study 

of longer texts.  Because BHS staff members and parents recognize that literacy skills are critical 

to student success both in and out of school, across all disciplines, this is an area chosen for one 

of our critical academic needs. 

 

Since reading and writing are components of the Common Core Standards across the 

curriculum, we will need to strengthen instruction in these areas in order to prepare students 

for success on the Smarter Balanced Assessment and new exit criteria 

 

Within the area of literacy, some of our critical questions include: 

 What curricular or instructional practices can we put into place to ensure that students 
practice and develop literacy skills across all curricular areas? 

 What support structures would best serve the needs of our English learners and at-risk 
students as they develop strong literacy skills? 

 Are there common instructional strategies or models that we wish to adopt schoolwide 
to address the area of literacy? 
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BHS stakeholders are committed to creating and implementing a plan to address these critical 

areas with the expectation that they will lead us to further gains.  As we implement the 

Common Core Standards and the recommendations from our 2013 WASC visiting committee, 

we look forward to increased student performance. 
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Chapter III:  Progress Report 

Summarize progress on each section of the action plan that incorporated all critical areas of 
follow-up from the last full self-study. 
      

Following our WASC visit of 2007, the Accrediting Commission for Schools issued BHS an 
accreditation term of six-years with a one-day follow-up visit in 2010.   
 
In 2007, the visiting team left the following recommendations: 

1. Collaborate with CJUSD to implement the recommendations of this (the visiting 
committee’s) report.  Many teachers expressed a desire for a more active role in the 
decision-making process with regards to recommendations, curriculum, and instruction.   

2. Develop and implement an ongoing comprehensive technology plan coordinated with 
the District that supports student achievement. 

3. Continue to increase parent/guardian involvement in support of student academic 
achievement and school activities. 

4. Employ strategies that incorporate higher order thinking skills throughout the 
curriculum. 

5. Continue to refine and expand the Small Learning Community model. 
6. Use data to drive instruction. 

 
The 2010 follow-up visiting team noted that: “The committee is very impressed with the 
progress of Bloomington High School.  The site leadership team has implemented the visiting 
committee’s recommendations with effectiveness and propriety.  BHS’s commitment to 
student success is evident.  Classroom visitations showed improved instructional practices 
which have resulted in student improved academic achievement.  The review committee makes 
no additional recommendations.  Despite budgetary concerns, BHS continues moving forward 
through meeting its ESLRs, WASC recommendations and most of all, student achievement.  It 
must be noted that the staff is empowered in the decision making process which has created a 
positive learning environment for all.” 
 
Each year, in a process that is coordinated at the district level and implemented by staff at the 
site, BHS updates its Single Plan for Student Achievement.  The plan incorporates an analysis of 
the Academic Program Survey and Essential Program Components as well as the current 
instructional program as evidenced by standardized test data.   
 
As a district in Program Improvement status, specific high leverage actions for the Colton Joint 

Unified School District have been identified (and are part of our Local Educational Agency Plan).  

These actions are: 

1. Provide all English Learners and Students with Disabilities full access to the core 

curriculum in reading/English language arts and mathematics. 
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2. Train and monitor district and site administrators and teachers to fully and consistently 

use the district data system to navigate the system, generate reports, disaggregate data, 

and use data results to improve instruction and increase student achievement. 

3. Provide all sites district support through content experts and coaching to implement the 

new mathematics and current English/Language Arts adoptions. 

 

Our SPSA is organized into four specific goals, as directed by our district: 

1. Improving student achievement in English/Language Arts 

2. Improving student achievement in Mathematics 

3. Improving Student Achievement in English Language Development 

4. Improving Student achievement for all Special Education students in 

Reading/Language Arts and Mathematics 

 

Within each goal, there are specific actions in the following categories: 

 Alignment of instruction with content standards 

 Improvement of instructional strategies and materials 

 Extended learning time 

 Increased educational opportunity 

 Staff development and professional collaboration 

 Involvement of staff, parents and community 

 Auxiliary services for students and parents 

 Monitoring program implementation and results 

 

The following WASC recommendations (from our last visiting committee) are directly addressed 

in our SPSA.  These are: 

Recommendation #1:  Collaborate with CJUSD to implement the recommendations of  

this (the visiting committee’s) report.  Many teachers expressed a desire for a 

more active role in the decision-making process with regards to 

recommendations, curriculum, and instruction.   

Recommendation #3:  Continue to increase parent/guardian involvement in support of  

student academic achievement and school activities. 

Recommendation #4:  Employ strategies that incorporate higher order thinking  

skills throughout the curriculum. 

Recommendation #6:  Use data to drive instruction. 

 

Two recommendations are not directly incorporated into our SPSA, but have been addressed 

nonetheless.  These are: 
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1.  Develop and implement an ongoing comprehensive technology plan coordinated 

with the district that supports student achievement. 

 

The use of technology is a key component of many strategies in our SPSA.  Our district does 

have a comprehensive technology plan and BHS staff members are invited to participate in 

technology committee meetings and to give input to the district IT department.  A district 

technology technician works at BHS full-time to maintain existing technology and to assist with 

the set-up of new technology.  As is noted in the synthesis of our WASC year-end reports 

below, much progress has been made at BHS in the area of technology over the last few years.  

Rather than create a separate site technology plan, it was deemed best that BHS work within 

the existing district technology plan.  Our district IT department has worked very closely with 

BHS staff on the area of technology needs, and its staff is within easy reach via e-mail, phone 

call, or personal conversations.  The IT staff routinely conducts surveys and produce newsletters 

to keep all informed about developments in the area of the district’s technology. 

 

5.  Continue to refine and expand the Small Learning Community model. 

 

At the time of our last WASC visit, BHS had received a Small Learning Communities grant and 

was experimenting with various configurations of smaller learning communities.  However, it 

was ultimately decided, for a variety of reasons, that this model could not be fully implemented 

at BHS.  Budgetary concerns as well as district requirements (to comply with Program 

Improvement status) made the scheduling of small learning communities impractical, if not 

impossible.  However, some elements of the small learning communities have remained to 

positively influence our campus.  These include a focus on professional collaboration 

(specifically during the mornings on late-start Wednesdays, which were implemented as a 

result of the SLCs), the Academic Advisement Period (which allows for some more flexibility in 

terms of activities and time for increased monitoring and communicating with students), Career 

Technical Education courses, and a commitment to some of the SLC philosophies such as 

interventions. 

 

At the end of each school year, our WASC Focus Groups generate and compile a “Year End 

Report” that documents the progress made by our school community toward addressing our 

WASC recommendations.  The input from all Focus Groups is compiled into one document by 

the WASC leadership team.  The next fall, the previous year’s end of year report is used to 

orient and focus our work for the coming year.  In this way we remain always focused on 

addressing the recommendations of WASC visiting committees. 
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Below are some of the highlights from our year-end reports that synthesize progress made in 

response to our recommendations: 

 

Recommendation #1:   Collaborate with CJUSD to implement the recommendations of the 

visiting committee’s report.  Many teachers have expressed a desire for a more active role in 

the decision-making process with regards to recommendations, curriculum, and instruction. 

 

 Several BHS staff members participated in the District’ Strategic Planning process that 

occurred from 2007-2009. 

 BHS staff members participate as members and representatives to the Secondary 

Curriculum Council and Assessment Committees. In monthly Curriculum Council 

meetings, district teachers provide regular input on new and existing courses of study; 

give feedback on course development and implementation; and play a key role in the 

district’s process of course and text adoption as well as program approval.  Teachers 

advise Educational Services Division staff on curricular issues, decisions, and initiatives. 

 Faculty members worked with CJUSD staff to develop and refine common assessments 

and data protocols in English-Language Arts and mathematics. 

 During the textbook adoption for mathematics, teacher input was actively sought. 

 During the adoption of the ELD Language! Curriculum, the ELD department chair and 

site leaders’ input was solicited through meetings held by the district Language Services 

and Support office. 

 The READ180 English Intensive I and II courses, implemented in 2009, included 

extensive collaboration with staff from the secondary level of the office of Educational 

Services Division and colleagues at the district’s high schools.  BHS teachers also created 

supplemental curricular units to help the courses qualify for UC a-g course approval. 

 In conjunction with the Pupil Personnel Services Division and the Secondary Educational 

Services Division, BHS SDC teachers collaborated with their district colleagues to rewrite 

core course descriptions and pacing guides with an emphasis on the California Content 

Standards required to pass the CAHSEE. 

 Advanced Placement English course descriptions and exit criteria were revised through a 

process of collaboration among staff from the two comprehensive high schools and the 

district office. 

 Counselors participate in bi-monthly counselors’ meetings at the district office. 

 Mathematics teachers worked with district staff to refine math pacing guides. 

 BHS staff members worked collaboratively with district staff to prepare for and conduct 

a successful Categorical Program Monitoring visit. 

 The BHS administration provides most staff members with minutes from weekly 

Leadership team meetings via e-mail. 
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 District Career Technical Education (CTE) teachers frequently meet and work 

collaboratively with the district Director of Secondary Curriculum, grades 7-12, and 

Coordinator of Career Technical Education to write, update, and rewrite CTE courses 

within CTE pathways. 

 The superintendent publishes a quarterly newsletter, “The Superintendent’s Symposium 

for Success” that is e-mailed to all employees. 

 Board members and district administrators periodically visit BHS. 

 

 

Recommendation #2 - Develop and implement an ongoing comprehensive technology plan 

coordinated with the District that supports student achievement. 

 

In the past six years, great strides have been made at BHS and in our district with regard to 

technology. 

 In the 2007-2008 school year, we implemented the ClassXP data system in all 

classrooms.  In 2009-2010 we transitioned to the Zangle program.  Zangle is used by the 

staff to take attendance, maintain grades, and complete progress reports.  Parents and 

students can access Zangle Student Connect from home to check on attendance and 

grades.  Zangle Pulse was used beginning in the 2010-2011 school year by 

administration, counselors, “core” department chairs, AVID teachers and RSP teachers 

to monitor groups of students and identify those at risk. 

 District staff members support and train teachers in the use of software such as Edusoft 

and Zangle.  

 In the new math and science wings, all classrooms are equipped with LCD projectors, 

Interwrite Boards, and Mobi tablets.  The new math adoption included access to 

PowerPoint presentations as well as assessments.  Graphing calculators are used 

routinely in advanced mathematics classes. 

 Computer labs are used for Credit Recovery, CAHSEE support classes, READ180 classes, 

AVID lessons, college application and financial aid workshops, and general class use. 

 The Edusoft data system is used to collect, store, and disagreggate student performance 

data.  Common assessments for all core departments are scored using Edusoft, and the 

reports generated through Edusoft are used for data protocols which identify the level 

of student mastery of standards.   

 An automated phone messaging system, Teleparent, is used to send messages to 

parents regarding student performance and attendance as well as events on campus. 

These messages can be sent in students’ home languages as well. 

 Web-based IEPs are now used for special education students. 
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 Staff members now use e-mail for communication much more than six years ago at the 

time of the last WASC visit. 

 All students have log-in IDs and passwords for computer access. 

 Teachers increasingly use technology to support instruction –both in class, through 

ELMO document cameras, LCD projectors, and Interwrite Boards, and out of class 

through class websites. 

 The Math and English departments received training in the use of Interwrite Boards and 

Mobi tablets.   

 In spite of shrinking budgets, BHS and the CJUSD have committed significant funds to 

the acquisition of technological resources. 

 BHS and the CJUSD are in the process of upgrading computer hardware and software in 

preparation for the coming Smarter Balanced Assessments.  Computer labs in rooms 

245, 103, and 73 are being updated this year. 

 One class will be given 34 iPads with downloaded textbooks for a trial run to view and 

study its potential as an educational tool. 

 

 

Recommendation #3 - Continue to Increase parent/guardian involvement in support of 

student academic achievement and school activities. 

 

 School Site Council and English Learners’ Advisory Committees continue to meet 

regularly. 

 The principal instituted a monthly “Principal’s Tea” to improve communication with 

parents.  

 A district-provided interpreter is present at all ELAC meetings, Principal’s Teas, and 

other major school events.  The district also provides written translation of our 

documents and letters.  Site language assistants make phone calls to Spanish-speaking 

parents on behalf of teachers. 

 The BHS website has been updated and is now being maintained and updated much 

more regularly. 

 Many teachers communicate with parents via the school email system and through 

teacher web pages. 

 The Teleparent system is used by teachers to inform parents of upcoming tests, 

meetings, attendance, and academic or behavioral concerns.  It is also used by the 

administration to communicate information about schoolwide events. 

 An Open House is well-attended each fall. 

 A one-day orientation for freshmen has been instituted in the week before the school 

year begins.  This orientation has included sessions for parents as well. 
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 An electronic marquee is used to inform parents and students about events on campus. 

 Counseling newsletters were published regularly for several years, but have been 

discontinued because of budget constraints. Now this information is distributed via 

electronic media (the website, BNN broadcasts, email, etc.). 

 BHS (with district support) has facilitated or organized a variety of parent workshops 

such as Parent Project and parenting classes. 

 Advanced Placement information nights and GATE parent meetings have been held. 

 A Freshman Welcome Night was held yearly in the spring to welcome and inform 

incoming ninth graders and their parents about BHS and its offerings.  This is now done 

during the Freshman Orientation day (before the beginning of the school year). 

 A well-attended Futures Night is coordinated yearly by the administration, counseling 

office, and Career Center/ROP staff.  A variety of community organizations also make 

presentations at this event. 

 Many of the athletic teams have booster clubs that afford parents an opportunity to be 

involved in school activities.  

 CTE Rush is held each spring wherein ROP and CTE representatives have booths to 

educate students and parents about ROP and CTE course offerings. 

 A Fine Arts Faire is held each year in which student work in each area of the ars is 

displayed, including live performances, for students and parents. 

  

Recommendation #4 - Employ strategies that incorporate higher order thinking skills 

throughout the curriculum. 

 

 Many teachers have attended AVID summer institutes and AVID Write-Path training. 

 At least fifteen faculty members attended “Failure is Not an Option” institutes. 

 All teachers have received training in Explicit Direct Instruction. 

 ELD staff members participated in training for the new Language! Curriculum. 

 A focus on “Checking for Understanding” schoolwide reflects a concerted effort to hold 

students accountable for their learning and to ensure that learning occurs at the highest 

levels possible. 

 Members of the Instruction Focus Group conducted a survey to collect student 

perception data regarding the strategies used by teachers to assist students. 

 Many staff members have participated in Advanced Placement Institutes and several 

have served as College Board readers for AP exams.  This partnership with the College 

Board and expansion of our AP program has served to infuse higher order thinking 

beyond AP courses. 
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 The Academic Advisement Period has been used at the beginning of the school year to 

teach AVID strategies schoolwide. 

 

 

Recommendation #5 - Continue to refine and expand the Small Learning Community model. 

 

 The initial Small Learning Community model of grade-level “houses” evolved into a 

Pathways model.  All teachers were members of a Pathway geared toward effectively 

preparing students for post-secondary careers.  Pathway meetings were held once a 

quarter. During the 07-08 school year, members of various “Houses” met to implement 

this program, but were hampered somewhat by the challenges of scheduling students 

into the various communities. 

 During the 2009 year academies or course sequences leading to specific career areas 

(Law Enforcement, Veterinary Sciences, and Education) were developed.  The 

“infrastructure” for these programs was developed; this included new course approvals, 

purchase of equipment, and articulation with our local Regional Occupations Program 

and community organizations. 

 Pathway meetings were used to introduce a Pyramid of Interventions program to 

provide interventions to targeted students.  

 As part of the Pathway program, students interested in Education careers participated 

in tutoring and visits to feeder elementary and middle schools 

 Teachers in the upper grade/Pathways program received training on the Bridges career 

guidance program as well as non-traditional careers. 

 A new Virtual Enterprise course created in 2010-2011 has been very successful. 

 The Small Learning Communities model was discontinued because the funding ended 

and scheduling conflicts made it virtually impossible to implement.  However, some of 

the components of the SLC grant, such as tutoring, continue and are now funded 

through the Safe and Supportive Schools (S3) Grant. 

  

Recommendation #6 – Use data to drive instruction. 

 

 In 2008, English-Language Arts and Mathematics teachers were trained in the data 

protocol process by staff members from the district office. This process is used to 

analyze data from the common benchmark exams.  Specific standards are identified for 

re-teaching, teaching strategies are discussed, and reassessments are created, and 

specific growth targets are made. 

 As the teachers in the English-Language Arts and Mathematics departments became 

more fluent with the data protocol process, they began to examine data from the CSTs 
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and CAHSEE in 2009.  Instead of re-teaching individual classes and students, teachers 

used the data to revamp the benchmarks and identify students for placement in 

intensive courses and, beginning in 2010 used the AAP time to provide specific skill-

driven lessons.  Additionally, in 2011, specific students were identified for intensive 

Saturday school CAHSEE preparation bases on the data protocol process. 

 Math and English course placement for all incoming freshmen is based upon multiple 

measures including CST scores, grades, and diagnostic test scores. 

 The “double-block” READ180 and “double-block” math support classes and other math 

classes have helped to improve student performance.  Also, the proper placement of 

students in math classes has helped to improve graduation rates.  The “20-day Prep” for 

CSTs has helped improve test scores.   

 The Special Education department has a new curriculum which is now driven by 

standards. 

 Each core subject teacher uses the previous year’s CST scores to assess weak areas to 

focus on for the next school year.  All core subject teachers continue to perform 

common assessment and analyze the data to drive instruction.   

 In the past two years the science department has implemented Benchmark tests at nine 

week intervals. 

 Intensive preparations for state testing have been conducted through Saturday school 

for students identified as “bubble” students (those most likely to move into the next 

higher level of proficiency).  All students also receive focused instruction in their English 

and math classes as well as AAP time.  There appears to be a correlated increase in our 

scores over this period. 

 All staff members regularly receive and review data for the California Standards Tests, 

California High School Exit Exam, and other standardized exams. 

 Teachers have access to and have received training for the Edusoft data system. 

 Administrators and faculty members continue to provide support materials to prepare 

students for success on standardized exams such as the CSTs, CAHSEE, CAPA, CELDT, 

SAT, ACT, and AP. 

 Students are increasingly aware of the importance of their achievement levels as well.  

CAHSEE informational and recognition assemblies are held with sophomores each year.  

The Renaissance leadership students and their teacher organize academic rallies to 

encourage and recognize academic improvement and achievement. 
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Chapter IV:  Self-Study Findings 

Analyze the criteria in each category by responding to the prompts and documenting the 
supporting evidence.  Refer to the suggested areas to analyze listed for each criterion to assist 
in this assessment. 
 
For each category, synthesize the findings and supporting evidence in order to list prioritized 
strengths and areas of growth. 
 
A.Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources 
 
B.Standards-based Student Learning: Curriculum 

 

C.Standards-based Student Learning: Instruction 

 

D.Standards-based Student Learning: Assessment and Accountability 

 

E.School Culture and Support for Student Personal and Academic Growth 
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Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources 

 
Leader: Steve Ottesen , Mathematics teacher 

1. Helen Alcaire   Principal secretary 
2. Rajwant Bains   Science teacher 
3. Dennis Bass   Special Ed. RSP teacher 
4. Michael Bédard   Social Science teacher/Department chair 
5. Ignacio Cabrera   Principal 
6. Liz Callaham   Business teacher 
7. Dominique Chavers  Student 
8. Rocio Cuevas   Counselor 
9. Leticia Desrochers  English teacher 
10. Shelby Ericson   Social Science teacher 
11. Carla Escobedo   AVID tutor 
12. Ashley Garcia   Student  
13. Lourdes Gonzalez   Student 
14. Rosario Guillen   Special Ed. aide 
15. Lopez, Angelica   English teacher   
16. Cheryl Henderson  Modern Language teacher 
17. Sylvia Herrera-Patterson  Security 
18. Eva Herrera-Selsor  Records 
19. Juarez, Pete   Plant Manager 
20. Laura Kavli   English teacher 
21. Cal Kelso   NJROTC teacher 
22. Valerie Klimczak   Science teacher 
23. Beti Kyeyune-Nyombi  Special Ed. SDC teacher 
24. Chris Lininger   Social Science teacher 
25. John Luna   Locker room attendant  
26. Tracy Mack   Counselor 
27. Joanna Martinez   Student  
28. Terri McLemore   Special Ed. aide 
29. Bonnie McNeil   Special Ed. aide 
30. Breeana Montero  S3 Grant tutor 
31. Giovanna Natividad  AVID tutor 
32. Knowelle Oliveira   English teacher 
33. Lisa Padilla   English teacher/CPS 
34. Erin Parra   S3 Grant tutor 
35. Gevina Parra   Receptionist  
36. Sydney Provost   Student 
37. Yajaira Ramirez   Student 
38. John Sachs   Security manager 
39. Vickie Sellers   Nutrition services 
40. Dennis Skinner   Special Ed. RSP teacher 
41. Mike Sola   ROP Sports Medicine teacher 
42. Jeff Stuckey   Science teacher 
43. Julia Thomas   Nutrition services  
44. Elston Thompson   Physical Education teacher  
45. Erika Torres   Student  
46. Mike Turner   Social Science teacher 
47. Marlene Vasquez   Physical Education teacher 
48. John Zambrano   Band Director 
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Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources 

A1.     Organization Criterion 

To what extent a) does the school have a clearly stated vision or purpose based on its student 
needs, current educational research and the belief that all students can achieve high levels and 
b) is the school's purpose supported by the governing board and the central administration and 
further defined by expected school-wide learning results and the academic standards? 
 
The Bloomington High School staff believes that it is their responsibility to ensure that all 

students are provided with the opportunity for success and that the commitment to this is 

reflected in the vision statement.  “Bloomington High School is an academic institute where we 

emphasize knowledge, skills, critical thinking, character development and learning habits to 

prepare students for post-secondary challenges.”  The staff is committed to providing a learning 

environment that encourages responsibility, cooperation, and academic achievement.  The goal 

is to ensure that students are engaged in standards-based curriculum that will ensure that all 

students have the opportunity to meet the A-G and graduation requirements.  The belief is that 

by encouraging students to make positive academic and social choices, they will continue to 

develop critical thinking skills, effective communication skills, and develop personal and 

interpersonal skills.  

 

Bloomington High School’s vision and expected school wide learning results (ESLRs) are based 

on the needs of all its students.  To ensure that parents and students are aware of the vision 

statement, it is printed in the student handbook and prominently displayed on the school’s 

webpage.  They are also posted in classrooms and offices.  The vision was developed through a 

series of meetings that involved all stakeholders.  Stakeholders were allowed to voice their 

support, dissension, and ideas in its formation.  Ideas were generated during brainstorming 

sessions and the final product was presented to all stakeholders for approval.  The vision 

statement has not been revisited in a few years, but the current staff feels that it adequately 

states the focus of all stakeholders.  The school’s ESLRs reflect the many common ideas found 

in the vision statement. 

 

Presently, the primary focus has shifted from to Content Standards as a means of measuring 

ESLR attainment.  The focus of the staff is to ensure that all students are mastering the current 

California State Standards.  The ESLRs serve as the guide and broader goals for the Standards.  

The current trend in education is the mastery of the state standards, and the staff believes that 

the vision statement supports the achievement of all students.  As evidence of this ideal, the 

following grid exemplifies how current academic and extra-curricular activities align with the 

present standards and ESLRs. 
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Critical Thinking Skills District Speech Competitions 

Culinary Competition 

Pen, Pencil, Brush District Competition 

NJROTC 

ERWC class 

Video Productions/ BNN 

Computer Labs 

Socratic Seminars 

Project based learning 

AP classes 

ROP classes 

Mock Interviews 

Computer classes 

Common quarterly exams/ final exams 

Communication Skills Writing across the curriculum 

Classroom presentations 

Oral presentations 

Socratic Seminars 

Girls State/ Boys State Interviews 

HOBY Interviews (Hugh O’Brien Youth  

       Leadership program) 

Rotary Club 

Personal/ Interpersonal Skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Various clubs on campus 

  Drama Club 

  Key Club 

  Foreign Language Clubs 

  Anime Club 

  Poly Club 

Care packages to military 

Bruins Reward Program / Character Education 

Food drives 

Blood drives 

Seal of Bi-Literacy 

Student Planners 

National Honor Society 

AVID College Junior Trip/ College Trips 

Futures Night 

Four Year Plans 
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Personal/ Interpersonal Skills (continued) FAFSA Workshops 

College Application Workshops 

Increased focus on checking for understanding 

Transition program for SDC-S/H program 

AVID 

College Recruiters 

Increase in Advanced Placement and Honors 

course offerings 

After school tutoring 

Credit Recovery 

CAHSEE classes 

Terry Pike Fine Arts Faire 

Benchmarks and Common Assessments 

 

The BHS staff believes that all students should be engaged in standards-based curriculum and 

activities that will promote academic excellence and which are aligned with our ESLRs.  In order 

to ensure that the school is meeting the needs of all students, teachers use student 

achievement data to drive their instruction.  Common assessments are given in core subjects to 

monitor student progress and provide feedback to teachers.  Teachers use data from common 

assessments to monitor student learning and revise instruction as needed.  The ESLRs will be 

revisited in the 2012/2013 school year to ensure agreement among current staff and personnel.  

The current trend is to align the ESLRs with the Common Core Standards which will be adopted 

for the 2013/2014 school year.   

 

Explicit Direct Instruction (EDI) is the current instructional model adopted by Colton Joint 

Unified School District (the district).  This model was introduced as a means to meet academic 

standards and prepare students for life after high school.  Our ongoing focus includes literacy 

skills, Cornell note-taking, SDAIE strategies, EDI, READ180/English Intensive classes, and our ELD 

Language Program.  Our staff strives towards the goals of these programs through detailed 

lessons and alignments with state standards.   

 

Based on the analysis of the data in Chapter 1 of the Student/Community Profile, the staff has 

identified the following critical academic needs. 

 

Critical Academic Needs:  Differentiate instruction to meet the needs of all students, especially 

Special Education and EL students.  The data clearly states that Students with Disabilities and 

English Language Learners subgroups score lower than their counterparts on the CST English 

and Math exams.  As a result BHS has implemented the READ180 and ELD Language support 
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programs.  These programs are designed to close the achievement gap for these subgroups:  

English I Intensive, English II Intensive, SDC READ180, ELD A/B, ELD C/ D, ELD E, and ELD F, RSP 

Learning Center, and CAHSEE support classes.   

 

The school recognizes the importance of informing all stakeholders of student success. The 

school also recognizes the importance of improving communication among all stakeholders 

regarding school wide issues, instructional improvement, department issues, and curriculum 

issues.  

 
CRITERION A1 INDICATORS AND PROMPTS 
 
Vision – ESLRs – Profile 
 
Indicator:  The school has established a clear, coherent vision (purpose) of what students 
should know and perform; it is based upon high quality standards and is congruent with 
research, practices, the student/community profile data, and a belief that all students can 
learn. 
 
Prompt:  Comment on pertinent student/community profile data that has impacted the 
development of the vision and the expected schoolwide learning results. 
 
 

Findings Supporting Evidence 

 The growth of EL population and the achievement gap 
between language learners and the general population 
are major factors in developing the vision statement and 
ESLRs. 

 Single Plan for Student 
Achievement, Tables on pages 
4 and 6, Conclusions page 7 

 
Development/Refinement of Vision/ESLRs 
Indicator:  The processes to ensure involvement of representatives from the entire school 
community in the development/refinement of the vision and expected schoolwide learning 
results are effective. 
 
Prompt:  Examine the effectiveness of the processes to ensure involvement of representatives 

from the entire school community in the development/refinement of the vision and expected 

schoolwide learning results. 
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Findings Supporting Evidence 

 The vision was developed through a series of meetings that involved 
all stakeholders.  Stakeholders were allowed to voice their support, 
dissension, and ideas in its formation.  Ideas were generated during 
brainstorming sessions and the final product was presented to all 
stakeholders for approval. 

 The vision statement has not been revisited in a few years, but the 
current staff feels that it adequately states the focus of all 
stakeholders.  The school’s ESLRs reflect the many common ideas 
found in the vision statement.   

 School web site 
 Single Plan for 

Student 
Achievement, 
page 1 

  

 
Understanding of Vision and ESLRs 
Indicator:  Students, parents, and other members of the school community demonstrate 
understanding of and commitment to the vision and the expected schoolwide learning results. 
 
Prompt:  Examine the effectiveness of the processes to ensure involvement of representatives 

from the entire school community in the development/refinement of the purpose and expected 

school-wide learning results. 

 
 

Findings Supporting Evidence 

 Students, parents, teachers, and administrators are regularly 
represented at English Learners Advisory Committee (ELAC) and 
School Site Council (SSC) Meetings. 

 The school has parent representatives to district committees and 
students that regularly participate at Board meetings. 

 School Site Council 
minutes 

 Minutes of district 
committee 
meetings 

 ELAC minutes 

 
Regular Review and Revision 
 
Indicator:  The school is implementing an effective process for regular review/revision of the 
school purpose and the expected school-wide learning results based on student needs, global, 
national and local needs, and community conditions. 
 
Prompt:  Examine the effectiveness of the process for regular review/revision of the school 
purpose and the expected school-wide learning results based on student needs, global, national 
and local needs, and community conditions. 
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Findings 
Supporting 
Evidence 

 Recent reviews of the ESLRs have resulted in no changes being made for 
several years.  The shareholders have agreed that they are appropriate in 
their present form. 

 While these reviews were conducted in several meetings, meeting minutes 
are not maintained for faculty meetings, department chair meetings, and 
department meetings.  The system for recording, disseminating, and filing 
meeting minutes needs improvement. 

 Faculty 
meetings 

 
A1.  Organization:  Additional Findings 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

Findings 
Supporting 
Evidence 

 The district’s Local Education Agency Plan (LEAP) and the school’s 
Single Plan for Student Achievement were prepared using data from 
AYP, CST, CAHSEE, and CELDT.  These plans provide planned 
improvements in student performance by academic area and 
demonstrate a connection between the performance data, the 
community profile, and academic planning.  

 LEAP, pages 8-11 
 Single Plan for 

Student 
Achievement , 
page 8 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings 
Supporting 
Evidence 

 The district and school maintain a focus on critical academic needs in all 
aspects of decision-making.  The critical academic needs are the 
overriding consideration in the allocation of resources. 

 LEAP, pages 16-
17 
 District and 

school budgets    
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A2.     Governance Criterion 
Respond to the criterion (shown as a guide question) by answering the prompts (findings and 
supporting evidence). 
 
To what extent does the governing board a) have policies and bylaws that are aligned with the 
school's purpose and support the achievement of the expected schoolwide learning results and 
academic standards based on data-driven instructional decisions for the school; b) delegate 
implementation of these policies to the professional staff; and c) regularly monitor results and 
approve the single schoolwide action plan and its relationship to the Local Educational 
Association (LEA) plan? 
 
The Colton Joint Unified School District School Board’s policies and procedures are clear and are 

connected to the school’s mission and purpose, in that the School Board reviews and approves 

the vision and ESLRs.  Additionally, the district’s mission statement and stated priorities are 

consistent with student achievement.  The School Board meets bi-monthly with regularity and 

transparency.  The School Board reviews student performance, overall school operations, and 

the fiscal health of the school through continuous review and through site reports at School 

Board meetings. They revise policies and maintain alignment with No Child Left Behind 

guidelines and requirements and are well into planning for the new Common Core State 

Standards that have been adopted by the California Department of Education. 

 

The board affirmed the 5-year objective plan as outlined in the 2011 strategic plan as their 

priorities for the upcoming school years.  The board uses these priorities to measure the 

progress of the individual schools.  They include: double the percentage of students who 

perform at the proficient and advanced levels on the California Standard Tests; have at least 

95% of our students graduate with a high school diploma; and prepare 100% of our students for 

successful transition to college and/or a career technical field.    

 

The principal meets routinely with the district staff to present and formulate school plans and 

needs, and which is then communicated to the Board.  The ESLRs and academic standards are 

formally acknowledged by the district.   

 

The board receives periodic updates regarding student achievement which includes:  CST, 

CELDT, credit recovery, EL student progress, advanced placement assessments and CAHSEE 

data.  This data is then used to determine whether the school site is meeting the objectives of 

the district’s Local Education Agency Plan as it relates to student achievement. 

 

The district complaint procedures and conflict resolution policies are clearly communicated to 

staff in the form of the staff handbook and have proven to be effective. 
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One area that continues to be of concern regards the lack of follow-through from the governing 

board in regards to implementation of new programs.  Often, new policies/programs are 

implemented and quickly forgotten without a comprehensive review of the data to either prove 

or disprove its effectiveness.  Our students would benefit from the governing board and district 

administration allowing a program to run its course before deciding to replace it with a new 

program.  On a positive note, through the recently created Assessment and Evaluation 

department, the district is now providing data and research regarding programs such as 

Language! and READ180 and their effectiveness.  

 

 

  

Conclusions Evidence 

 The governing board makes decisions that support BHS. 
 They have prioritized goals and worked to ensure tracking 

and documentation will result in the accurate assessment 
of those goals and other programs.  

  

 District Mission Statement  
 No Child Left Behind 

document  
 Board Meeting Agendas  
 District Priorities 2011 
 LEAP 

  
 
CRITERION A2 INDICATORS AND PROMPTS 
Governing Board 
Indicator:  There is clarity of the policies and procedures regarding the selection, composition 
and specific duties of the governing board, including the frequency and regularity of board 
meetings. 
 
Prompt:  Comment on the clarity of the policies and procedures regarding the selection, 
composition and specific duties of the governing board, including the frequency and regularity 
of board meetings. 
 

Findings Supporting Evidence 

 The School Board meets bi-monthly with regularity and 
transparency.  The School Board reviews student 
performance, overall school operations, and the fiscal 
health of the school through continuous review and 
through site reports at School Board meetings. They revise 
policies and maintain alignment with No Child Left Behind 
guidelines and requirements and are well into planning for 
the new Common Core State Standards that have been 
adopted by the California Department of Education.     

 District Mission Statement  
 No Child Left Behind 

document  
 Board Meeting Agendas  
 District Priorities 2011 
 LEAP 
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Relationship of Governance to Vision and ESLRs 
 
Indicator:  The governing board’s policies are directly connected to the school’s vision and 
purpose and expected schoolwide learning results. 
 
Prompt:  Comment on the clarity of the policies and procedures regarding the selection, 
composition and specific duties of the governing board, including the frequency and regularity 
of board meetings. 
 

Findings Supporting Evidence 

 The Colton Joint Unified School District School Board’s policies 
and procedures are clear and are connected to the school’s 
mission and purpose, in that the School Board reviews and 
approves the vision and ESLRs.      

 District Mission 
Statement  

 No Child Left Behind 
document  

 Board Meeting Agendas  
 District Priorities 2011 
 LEAP   

 
Understanding Role of Governing Board 
 

Indicator:  The school community understands the governing board’s role, including how 

parents can participate in the school’s governance. 

 
Prompt:  To what degree does the school community understand the governing board’s role, 
including how parents can participate in the school’s governance? 
 

Findings Supporting Evidence 

 The board clearly documents in upcoming meeting agenda 
items and in previous meetings minutes the procedure for 
contributing to board meetings on an ad hoc basis.  The board 
members welcome input from the community and this portion 
of the meeting is very prominent. 

 Board meeting 
agenda/minutes as 
published on the districts 
web site.   

 
Governing Board’s Involvement in Review/Refinement 
 
Indicator:  The governing board is involved in the regular review and refinement of the school’s 
vision and purpose and expected schoolwide learning results. 
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Prompt:  How is the governing board involved in the regular review and refinement of the 
school’s vision and purpose and expected schoolwide learning results? 
 

Findings Supporting Evidence 

 The board affirmed the 5-year objective plan as outlined in the 

2011 strategic plan as their priorities for the upcoming school 

years.  The board uses these priorities to measure the progress of 

the individual schools.  They include: double the percentage of 

students who perform at the proficient and advanced levels on the 

California Standard Tests; have at least 95% of our students 

graduate with a high school diploma; and prepare 100% of our 

students for successful transition to college and/or a career 

technical field.    

  

 District Mission 
Statement  

 Board Meeting 
Agendas  

 District Priorities 
2011 

 Local Education 
Agency Plan 

   

 
Professional Staff and Governing Board 
 
Indicator:  There is clear understanding about the relationship between the governing board 
and the responsibilities of the professional staff. 
 
Prompt:  To what degree is there clear understanding about the relationship between the 
governing board and the responsibilities of the professional staff? 
 

Findings Supporting Evidence 

 The principal meets routinely with the district staff to 

present and formulate school plans and needs, and which 

is then communicated to the Board.  The ESLRs and 

academic standards are formally acknowledged by the 

district.   

 The principal also informs the faculty of any new 
information discussed at meetings with the district at 
monthly faculty meetings.      

  District Mission Statement  
 No Child Left Behind 

document  
 Board Meeting Agendas  
 District Priorities 2011 
 Local Education Agency 

Plan     

 
Board’s Evaluation/Monitoring Procedures 
 
Indicator:  There is clarity of the evaluation and monitoring procedures carried out by the 
governing board, including review of student performance, overall school operations, and fiscal 
health of the school. 
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Prompt:  Comment on the clarity of the evaluation and monitoring procedures carried out by 
the governing board, including review of student performance, overall school operations, and 
fiscal health of the school. 
 

Findings Supporting Evidence 

 The board receives periodic updates regarding student 

achievement which includes:  CST, CELDT, credit recovery, 

EL student progress, advanced placement assessments and 

CAHSEE data.  This data is then used to determine whether 

the school site is meeting the objectives of the district’s LEA 

plan as it relates to student achievement.     

 District Mission Statement  
 No Child Left Behind 

document  
 Board Meeting Agendas  
 District Priorities 2011 
 Local Education Agency Plan   

 
Complaint and Conflict Resolution Procedures 
 
Indicator:  The established governing board/school’s complaint and conflict resolution 
procedures as they apply to the school’s shareholders are effective. 
 
Prompt:  Examine and comment on the established governing board/school’s complaint and 
conflict resolution procedures as they apply to your school’s shareholders. 
 

Findings Supporting Evidence 

 The district complaint procedures and conflict 

resolution policies are clearly communicated to staff in 

the form of the staff handbook and have proven to be 

effective.    

 Board Meeting Minutes  
 Local Education Agency Plan 
 Staff Handbook    

 
A2.  Governance:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

Findings Supporting Evidence 

 The Single Plan for Student Achievement reflects the 
School District and Board’s policies and decisions 

 Single Plan for Student 
Achievement 
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 Parents are involved in the governance of the school 
through a variety of forums including the School Site 
Council, the Principal’s Tea, and the English Language 
Advisory Committee. 

 School Site Council Minutes 
 English Language Advisor 

Committee Meeting Minutes 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings 
Supporting 
Evidence 

 The decision-making processes for allocating resources established by 
school board policy and implemented by the district ensure the 
constant consideration of academic needs. 

 The district supports our focus on interventions and literacy.  These are 
key areas of focus district-wide. 

 Processes for reallocation and for distribution of new resources ensure 
that all shareholders have input into the decision-making process. 

 LEAP 
 District and 

school budgets 
 School Board 

meeting minutes 
 School Site 

Council minutes 
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A3. Leadership and Staff Criterion 
To what extent, based on student achievement data, do the school leadership and staff make 
decisions and initiate activities that focus on all students achieving the expected school-wide 
learning results and academic standards? 
 
To what extent do the school leadership and staff annually monitor and refine the single school-
wide action plan based on analysis of data to ensure alignment with student needs? 
 
 

An examination of minutes from the meetings of the BHS Management/Leadership Team, 

responses from Department Chair and Department members, and the Single Plan for Student 

Achievement indicate that there is substantial analysis of data occurring and that this data is 

used to ensure alignment with student needs through effective placement in programs and 

classes.  The data and its analyses are also used to refine the school wide action plan. 

 

Evidence from the English Department provides documentation of data protocol meetings 

where teachers work together to analyze the results of student benchmark tests by focusing on 

how students scored on individual standards.  The English teachers gather by grade level to 

analyze the results of each class using Edusoft report printouts.  (Edusoft is the assessment 

management software system used by the district.)  These reports indicate how students in 

each teacher’s classes performed for each standard tested on the benchmark.  Teachers then 

identify the standards that the overall grade level tested lowest on and determine which one 

will be re-taught and reassessed prior to the next benchmark exam.  Teachers then work 

together to design a re-teaching lesson that will be taught by all grade level teachers.  Teachers 

also design a five-question re-assessment to gauge whether or not students ultimately grasped 

the skill following the re-teaching. 

 

One strength of this process is that grade-level teachers collaborate with one another by 

sharing what works for them in their classrooms on a particular standard.  Through this 

exchange of ideas, teachers are exposed to teaching strategies that they can then practice in 

their own classrooms.  The power of the data protocol process is that it helps students to 

master key skills and it helps teachers to become better teachers.  This process has been 

beneficial in both the English and Math departments here at BHS. 

 

In the Math department, data is used to place every student who is taking math on campus into 

a course appropriate for the student, including incoming ninth graders.  This process is 

accomplished using an Excel spreadsheet of all students with their math CST (California 

Standards Test) and their math semester grades for all math classes they have taken back to the 

end of sixth grade.  Consideration is also given to particular students that are designated as ELL 
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(English Language Learner) and students whose class placement is guided by an IEP (Individual 

Education Plan) or 504 Plan.  Math CASHEE scores are also incorporated in this analysis if they 

are applicable.  When counselors make placement decisions during the school year, the current 

math teacher is consulted to solicit information on how the student is performing in math class 

in addition to using available data. 

 

The Math department’s end-of-year assessment in the form of either the final exam, a part of 

the final exam or a separate assessment is used to confirm what each student knows.  Teachers 

then re-evaluate to determine if each student is placed in the correct course.  This allows 

student schedules to be changed for best placement before school starts in the fall.  In addition, 

before the 5th day of the subsequent school year students are again assessed in math to 

confirm that they are properly placed.  CST scores arrive at approximately the 20th day of the 

semester and are examined at that time to ensure effective student placement in math courses.  

These extensive collaborations and assessments of data are performed for Pre-Algebra, Algebra 

I, Geometry and Honors Geometry. 

 

The mathematics and English departments have also worked closely with the counseling 

department to improve coordination and ensure that the placement of students in the 

appropriate courses is a cooperative effort.  That improvement has led for more efficient, as 

well as more effect, processes for placing students throughout the school year. 

 

The English Language Development (ELD) department uses data and analysis of data to place 

English Learner students in appropriate and effective courses.  The ELD Department Chair and 

the counselors begin by referring to the district’s placement criteria for the Language! 

curriculum at different levels.  For example, one prerequisite for enrollment in the highest level 

or Language! Class is that a student’s previous year CST (California Standards Test) Language 

Arts scaled score be below 300.  In addition two out of three of the following criteria must be 

met:  a CELDT score of 1-5, a Language! Reading scale placement exam based on Lexile 

readability scale and that the student be two years below the adopted curriculum as measured 

by DRP (Degrees of Reading Power).  Under special circumstances the course may be repeated 

for elective credit only with the consent of the district director of Language Support.  After 

referring to the district’s placement criteria above, the counselors and the department chair 

use CELDT and CST-English Language Arts (ELA) scores which are available after a few weeks 

into the school year to make recommendations for student placement changes to the assistant 

principal in charge of the English Language Development department. 

 

Data and data analysis are important parts of providing for student needs in the area of the 

California High School Exit Exam (CAHSEE) as is evidenced in numerous references throughout 
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the minutes of BHS’s Leadership and Department Chair meetings.  CAHSEE preparation courses, 

student assemblies and tutoring opportunities are discussed and strategically designed to meet 

the needs of groups of students that are indicated by analysis of data from the latest CAHSEE 

scores.  These include timelines and data trends that are presented to department chairs, the 

BHS Leadership group and individual departments as well as the SSC (School Site Council) and 

ELAC (English Learner Advisory Committee) for review and to solicit suggestions. A CAHSEE 

diagnostic test is given at the beginning of the school year to identify students that need 

additional help in preparing for the CAHSEE.  Teachers prepare and deliver lessons to review 

CAHSEE topics prior to the tenth grade CAHSEE test.  In the 2011-2012 school year CAHSEE 

review classes were also held on Saturdays to help selected students reach the proficient level 

on the test. 

 

The science department reviews data from quarter and semester final examinations to 

determine whether individual students have demonstrated sufficient knowledge of curricular 

materials and course standards.  The department examines areas of need related to specific 

standards and collaborates to adjust instruction and teaching strategies.  Ninth grade students 

are placed in either Earth Science or Biology.  Students with a recommendation from the eighth 

grade may be placed in Honors Biology.  Tenth graders who have already taken Earth Science 

are enrolled in Biology or Honors Biology.  Students desiring more than the required two years 

of science may enroll in Anatomy, Marine Biology, Zoology, AP Biology, Physics or AP Physics.  

Advanced science courses are arranged for with a student’s counselor and are currently 

experiencing much success at BHS, particularly the non-AP advanced science courses.  The 

Anatomy and Zoology courses are new offerings this year. 

 
CRITERION A3 INDICATORS AND PROMPTS 
Broad-Based and Collaborative 
 
Indicator:  The school’s planning process is broad-based, collaborative and has commitment of 
the shareholders, including the staff, students, and parents. 
 
Prompt:  Document that the school planning process is broad-based, collaborative and has 
commitment of the shareholders, including the staff, students, and parents. 
 

Findings Supporting Evidence 

 All shareholders, staff, parents, and students, have an 
opportunity to provide input into the decision-making 
process for the allocation of resources and determination of 
priorities. 
 

 School Site Council 
minutes 

 English Language Advisory 
Committee minutes 

 Leadership Team Meeting 
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 Discussions of programs and resources are a routine part of 
meetings involving the shareholders.  Ideas and 
recommendations are solicited by the administration at 
meetings when appropriate. 

 Rosters of participants are routinely included in the minutes 
of meetings. 

minutes 
 Department Chair 

Meeting minutes 
 

 
School Plan Correlated to Student Learning 
 
Indicator:  The school’s Single Plan for Student Achievement and analysis of student 
achievement of the critical academic needs, expected school-wide learning results, and 
academic standards. 
 
Prompt:  What evidence supports that there is a correlation between the Single Plan for Student 
Achievement and analysis of student achievement of the critical academic needs, expected 
school-wide learning results, and academic standards? 
 

Findings Supporting Evidence 

 The Single Plan for Student Achievement includes the data 
from CST and CAHSEE testing with the results disaggregated 
by category (race, EL, socio-economically disadvantaged, and 
students with disabilities).  This data is used throughout the 
plan to allocate resources to academic programs based on 
academic standards. 

 The plan also includes data from the CELDT to ensure that the 
critical academic needs of the EL students are considered in 
the allocation of resources.  This supports the Critical 
Academic Need identified for interventions and literacy and 
specifically to interventions for narrowing the achievement 
gap for English Learners. 
 

 Single Plan for Student 
Achievement 

 Critical Academic Needs 

 
Correlation between All Resources, ESLRs and Plan 
 
Indicator:  There is correlation between allocation of time/fiscal/personnel/material resources, 
expected school-wide learning results, and the improvement school-wide action plan. 
 
Prompt:  What evidence supports the correlation between the allocation of 
time/fiscal/personnel/ material resources, expected school-wide learning results, and the 
improvement school-wide action plan? 
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Findings Supporting Evidence 

 The school’s Single Plan for Student Achievement includes 
the allocation of resources to support each program selected 
to address each area of academic need.  This includes funds, 
personnel, and materials. 

 The allocation of resources is frequently a subject in School 
Site Council meetings. The Council approves the 
redistribution of resources based on available resources and 
the needs of the school.  The School Site council ensures the 
professional staff, parents, and students are included in the 
process for allocating resources. 

 Decisions about the allocation of all resources are discussed 
in Leadership Team and Department Chair meetings.  This 
ensures the staff and faculty are constantly included in the 
process for making decisions regarding the allocation of 
resources. 

 Single Plan for Student 
Achievement 

 Minutes of the School 
Site Council 

 Minutes of Leadership 
Team meetings 

 
A3.  Leadership and Staff:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

Findings 
Supporting 
Evidence 

 The administration is not only open to input in decision-making by all 
shareholders, but solicits input from selected staff as deemed 
appropriate.  Input is frequently solicited on issues of current 
interest.  Shareholders express their ideas openly. 

 Teachers in all areas are highly involved in the process of collecting 
and analyzing data to help inform decisions on methods and 
programs that will impact addressing the critical academic needs.  
Their work is not only reflected in their teaching practices, but in the 
input it provides through the various meetings to affect decision-
making on the allocation of resources and selection of programs. 

 School Site 
Council minutes 

 English Language 
Advisory 
Committee 
minutes 

 Leadership Team 
Meeting minutes 

 Department Chair 
Meeting minutes 
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Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings Supporting Evidence 

 The process of making resource decisions is iterative and 
continuous at BHS.  Programs and resource allocations are 
continuously re-assessed in the context of the school 
mission and the identified Critical Academic Needs to make 
changes that will best address those needs.  An analysis of 
AYP and CST data shows that the decisions made have been 
effective in improving student achievement. 

 Decisions regarding what should be included in the school’s 
Critical Academic Needs have been made recently.  It will 
take additional time for these decisions to be fully reflected 
in school plans. 

 Adequate Yearly Progress 
(AYP) and Test Data in 
the Single Plan for 
Student Achievement 

 Critical Academic Needs 
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A4.  Leadership and Staff Criterion 
To what extent does a qualified staff facilitate achievement of the academic standards and the 
expected school-wide learning results through a system of preparation, induction, and ongoing 
professional development? 
 
 
CRITERION A4 INDICATORS AND PROMPTS 
 
Employment Policies/Practices 
 
Indicator:  The school has clear employment policies/practices related to qualification 
requirements of staff. 
 
Prompt:  Evaluate the clarity of the employment policies/ practices related to 

qualification/statutory requirements of staff. 

 

 

Findings Supporting Evidence 

 The District has clear procedures to ensure that all staff members 

are highly qualified. The Human Resources Department has 

dedicated staff members who implement hiring practices. This 

process includes a checklist and credential verification according to 

State certification requirements. The credentialing analyst reports to 

the San Bernardino County Superintendent of Schools regarding 

credentialing requirements and expiration of credentials. 

 Human Resources, 
Certificated 
Personnel 
Coordinator 

 Interviews with 
Credential Analyst 
personnel 

 
Qualifications of Staff 
 
Indicator:  The school has procedures to ensure that staff members are qualified based on staff 
background, training and preparation. 
 
Prompt:  Evaluate the procedures to ensure that staff are qualified based on staff background, 
training and preparation. 
 

Findings Supporting Evidence 

 All teachers (100%) are “highly qualified” according to the State of 

California and NCLB. Emergency credentials are no longer used and 

teachers may teach only one class outside their credentialing area.  

 Human resources, 
Certificated 
Personnel 
Coordinator 
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Expiring credential alerts are included on all employees’ check 

stubs.  In response to the large number of English Language 

Learners in the district, all teachers (100%) are CLAD trained or have 

the District equivalent of such training. Seventy-one teachers have 

Master’s degrees (68%). 

 Site administration conducts formal evaluations of all personnel 

every two or five years, based on the California Standards for 

Teaching Profession and the Colton Joint Unified School District 

contract.  Core department chairs had a Mentor period built into 

their schedules so that they could participate in informal classroom 

observations for core subjects and offer support to teachers and 

help address and solve teachers’ concerns. However this program 

was discontinued in the 2012-2013 year due to a lack of funding. 

District and site administration conduct informal walk-through 

several times a year to generate feedback to site administrators. 

 Monitoring may also include peer support groups like BTSA 

(Beginning Teacher Support & Assessment) and the New Teacher 

Support Group to help identify the needs of staff and offer ongoing 

support. 

 Interviews with 
Credential Analyst 
personnel 

 Pay check stubs 
 Colton Joint Unified 

School District 
contract 

 Site administration 
 Department Chair 

observation notes 
 Evaluation forms 

 
Maximum Use of Staff Expertise 
 
Indicator:  The process to assign staff members in order to maximize the use of their expertise 
in accomplishing quality student learning is effective. 
 
Prompt:  How effective is the process to assign staff members in order to maximize the use of 
their expertise in accomplishing quality student learning? 
 

Findings 
Supporting 
Evidence 

 The process of assigning classes to staff members is fairly effective. 

Staff members are asked yearly for input on their schedules. Staff 

requests are processed though administration and department chairs, 

when solicited. Site administration then makes a concerted effort to 

place teachers in appropriate classes depending on teacher credentials, 

other certification (i.e. attending AVID training, AP training), scheduling 

requirements, student population, and individual teacher requests. Test 

 Staff surveys 
 Interviews with 

site 
administration 

 Interviews with 
department 
chairs 

 Interviews with 
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scores, grades and student interest places kids into the higher-level 

classes. However, several department chairs have expressed a desire 

for more input into teaching assignments for their departments. 

head counselor 

 
Defining and Understanding Practices/Relationships 
 
Indicator:  The school has clear administrator and faculty written policies, charts, and 
handbooks that define responsibilities, operational practices, decision-making processes, and 
relationships of leadership and staff. 
 
Prompt:  Evaluate the administrator and faculty written policies, charts, and handbooks that 
define responsibilities, operational practices, decision-making processes, and relationships of 
leadership and staff. Determine the clarity and understanding of these by administration and 
faculty. 
 
 

Findings 
Supporting 
Evidence 

 Responsibilities among the site administrative team are written in the 

Faculty handbook and given to staff members every year.   In addition, 

school leadership bodies (i.e. School Site Council, ELAC) have 

established by-laws that govern their procedures and responsibilities. 

 The charts and handbooks that exist provide some helpful information, 

however it is felt that staff often does not have a voice in creating 

school policies. Also, a majority of staff do not know the process of 

updating or changing school policies and/or the faculty handbook.  

Many feel there is disconnect between what the handbooks says and 

what really occurs.  Changes have been made to the handbook over 

time without an appreciation for clarity as some policies end up being 

patch worked and read poorly adding to confusion. For example, some 

feel that the tardy policy could be made clearer to all and followed 

more consistently by both administration and faculty. It would be 

positive and morale-building for site administration to take more time 

to communicate and work with/include staff as to how and why 

decisions are made, especially when they affect the entire staff. 

 Faculty 
Handbook 

 Student agendas 
 Emails 
 Faculty meeting 

minutes 
 Department 

meeting minutes 
 School Site 

Council meeting 
minutes 

 Faculty surveys 
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Internal Communication and Planning 
 
Indicator:  The school has effective existing structures for internal communication, planning, 
and resolving differences. 
 
Prompt:  How effective are the existing structures for internal communication, planning, and 
resolving differences? 
 

Findings Supporting Evidence 

 Bloomington High School has a variety of methods for 
communicating with all stakeholders including emails, district and 
school websites.  The Wednesday late start schedule allows for 
collaboration on CSTs, WASC, district tests, department and school 
business. Teachers post grades and assignments online with Zangle 
where students and parents have access at all times. 

 Some teachers use the “Pyramid of Intervention” on the shared-
drive to help document efforts to support students in achieving 
success levels of intervention.  Staff is able to view these and 
coordinate with other teachers in order to better service and help 
aid students. 

 Meetings are held regularly by faculty, departments, department 

chairs, and the leadership team, with information being 

communicated from the district to site administration then to the 

school leadership team and department chairpersons, and then to 

departments and staff.  Emails from site administration to staff and 

vice versa occur in an attempt a clear path of communication.  

However, not all staff receives emails from site administration and 

this does cause communication issues at various times.  This has 

been brought to site administration’s attention.  Emails containing 

minutes from management meetings, department meetings, and the 

like to all staff should be more consistently distributed to all 

stakeholders and in a timely manner. Several faculty members have 

requested a continuously updated digital master calendar of events 

be available to all stakeholders so proper planning can occur. 

 Emails 
 School website 
 District website 
 Zangle 
 Staff survey 
 Pyramid of 

Intervention – 
shared-drive 
 School Site Council 

meeting minutes 
 ELAC meeting 

minutes 
 Staff survey 
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Staff Actions/Accountability to Support Learning 
 
Indicator:  The school evaluates the effectiveness of the processes and procedures for involving 
staff in shared responsibility, actions, and accountability to support student learning. This 
includes an evaluation of the kinds of collegial strategies used to implement innovations and 
encourage improvement, such as shadowing, coaching, observation, mentors, and group 
presentations. 
 
Prompt:  How effective are the processes and procedures for involving staff in shared 
responsibility, actions, and accountability to support student learning? Include comments on the 
kinds of collegial strategies used to implement innovations and encourage improvement, such 
as shadowing, coaching, observation, mentors, group presentations? 
 

Findings Supporting Evidence 

 Bloomington High school has a very effective process for 

involving staff to support student learning. A mentor 

period was established for core department chairs to 

offer extra support to their department members. 

Informal observations, lesson planning, test writing, 

updating methodologies, classroom management 

concerns, district mandated teaching strategies 

implementation and guidelines, general problem-solving, 

accountability of practices, as well as serving as a 

communications conduit between staff and 

administration while providing a true “hands-on” 

awareness of what is taking place in the various 

classrooms, are just some of the accomplishments that 

the Mentor Period has facilitated. It has certainly 

enhanced the awareness for department chairs of the 

strengths and concerns of their specific departments. 

Unfortunately, this mentor period was cut for the 2012-

2013 year due to available funding and a valuable 

resource was lost.  

 Accountability has manifested itself with the collaboration 

that takes place on late start days amongst department 

members. Exam results are analyzed and discussed and 

suggestions made for improvement in exams or teaching 

strategies. Test results are documented for future 

 Mentor notes 
 AVID Coordinator 
 S3 grant coordinator 
 Department meeting minutes 
 Late start meetings minutes 
 WASC meeting minutes 
 Bench Marks in Quarter 

Testing 
 Department Bench Marks - 

Data Protocol 
 Data Review:  

CSTs/CAHSEE/Grades/Student 
Individual Data 
 CAHSEE Testing and 

Preparation - Saturday School 
 CAHSEE Pretests 
 STAR Testing Practice 
 After School Tutoring 
 Explicit Direct Instruction – 

Training 
 READ180 
 ELAC Meetings 
 AVID National Demonstration 

School 
 AVID Teaching Strategies –All 

staff received updated AVID 
methodologies book in 
 January 2012.   
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comparison.  

 Strategies are discussed during regular department 

meetings, as well as general experiences and challenges.  

 A Professional Development Committee meets several 

times a year to create and review the schedule of 

activities and meetings for late start Wednesdays. Time is 

allocated to work on specific school-wide initiatives such 

as data protocols and analysis of assessment data, WASC 

activities, and collaboration. 

 Core Department Chairpersons as well as selected 

teachers within each department observed the practices 

of the new EDI strategies throughout the campus. 

 Staff reports from various conferences are given as 

presentations or in written form for potential benefit of 

the staff as a whole. Presentations from various staff 

organizations (AVID, Synergy) are presented at faculty 

meetings for information purposes and/or making staff 

aware of the practical implementation of said programs. 

 Mandatory District-wide professional development in 

Explicit Direct Instruction took place. 

 Staff uses the Zangle Program to assist in monitoring of 

their students in their classes as well as the students 

overall experiences in other classes. (i.e. attendance 

concerns, grades, discipline) 

 BTSA helps newly hired teachers implement innovations 

and teaching strategies. There are currently two teachers 

on campus who are BTSA trained. PAR training is available 

to veteran teachers if they so desire. In previous years, 

our Curriculum Program Specialist held a new teacher 

support and informational group to help assimilate new 

teachers into the culture of BHS, and provide support and 

feedback to new members. 

 Departments meet regularly on Late Start days to study 

their data from quarter testing, STAR testing 

practice/CSTs, CASHEE pretests and tests, grades, and 

student individual data; faculty is able to look at all these 

to determine what strategies may need to be taken to 

 Special Ed Department 
Meetings 
 Case Carriers (Resource 

Room, Learning Center) 



102 
 

ensure a marked improvement in student progress.   

 Further, after school tutoring, READ180 Program, and 

AVID (with AVID tutors) help provide support.  Currently, 

BHS has 11 AVID tutors.  Through the S3 grant, 

administration has hired seven tutors to be trained in 

AVID strategies to go into core classes. 

 In addition, ELAC meetings, School Site Council meetings, 

special education meetings, foster this goal. 

 The classified staff is extremely helpful in responding to 

inquiries and needs at the site. There is a culture of 

collegiality, collaboration, and friendship among teachers 

and staff that exists to benefit teachers and students 

alike. All scores in each area of AYP and CAHSEE are up at 

BHS, showing that what currently is occurring is working 

positively for the students at BHS. BHS currently holds the 

number one spot in the district in all categories 

(testing/attendance/etc.) 

 
Evaluation of Existing Processes 
 
Indicator:  The school leadership regularly reviews the existing processes to determine the 
degree to which actions of the leadership and staff focus on successful student learning. 
 
Prompt:  To what extent does the school leadership regularly review the existing processes to 
determine the degree to which actions of the leadership and staff focus on successful student 
learning? 
 

Findings Supporting Evidence 

 BHS has a Leadership Team Committee composed of the principal, 

assistant principals, athletic director, ASB advisor, curriculum 

program specialist, lead security officer, AVID coordinator, head 

counselor and the S3 Grant coordinator that meet once a week to 

address issues of concern and engage in decision-making.  

 In addition, a Professional Development Committee meets once a 

month to create and review the schedule of activities and meetings 

for late start Wednesdays. The principal also shares with the 

community processes for student success that are used at the school 

 Leadership Team 
Meetings agendas 
and minutes 

 Assistant Principal 
Meetings  

 Department Chair 
Meetings 

 Department Chair 
Mentor Period 
minutes/notes 

 School Site Council 
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during “Principal's Tea,” which is held monthly.  

 Although not an official “check” on various programs of student 

learning, School Site Council members will, from time to time, 

question the validity and success of programs when appropriating 

funds to approve the initiation of a program. The question or 

determination of the validity or success of any program is usually not 

brought to the Site Council. However the Council may act as a 

predictor of success for a program, based on past experience, in a 

new programs initiation stage. 

 Teaching strategies and testing results are discussed depth during 

regular monthly department meetings, as well as in late start days 

and adjustments are made according to various observations when 

appropriate. Adequate time to provide more in depth and thorough 

adjustments (change to exams, creation of new exams) does not 

exist. Late Start Days provide at least some time to address these 

issues.  

 

agendas and 
minutes 

 Staff Meetings 
 

 
A4.  Leadership and Staff:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

Findings 
Supporting 
Evidence 

 Qualified staff are hired and trained to facilitate achievement of the 

academic standards and ESLRs. Student data is shared with stakeholders 

on a regular basis, and teachers collaborate during weekly meetings to 

share best practices and reflect on the level of rigor. BHS’ leadership 

regularly engages in decision-making, and they initiate school-wide and 

department-specific activities that focus on students achieving the 

expected school-wide learning results and academic standards. There is 

a strong component of collegiality among faculty and staff that support 

student learning and encourage innovations and improvement.  

 Staff meeting 
minutes  

 Leadership 
meeting 
minutes 

 Department 
meeting 
minutes 

 Dept chair 
meetings 

 Faculty and 
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 However, there is a perception among some staff members of a lack of 
consistent communication with administration and a feeling of “top-
down” management style with decision-making district to site 
administration to teaching staff. 

staff surveys 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings Supporting Evidence 

 Regular review of student achievement data occurs at all levels, 

among administrators and district leaders, department chairs, and 

within departments. 

 Time is allotted during late start days for teachers to work on 

Pyramid of Intervention logs and identifying students who need 

intervention. Funding is also allocated to provide tutoring after 

school and on Saturdays for students who need additional 

intervention or assistance. 

 S3 Grant money has given BHS the opportunity to hire 7 tutors to 

help students in the classroom.  

 Departments, led by their department chair, continually review the 

existing processes to determine the degree to which actions focus 

on successful student learning. Student assessment data (AYP, API, 

CST scores, AP scores, class failure rates, benchmark exam data) is a 

frequent topic as these groups work to improve BHS.  

 Department 
meeting 
minutes/agendas 

 Staff meeting 
minutes  

 Leadership Team 
minutes 
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A5.  Leadership and Staff Criterion 
 
To what extent are leadership and staff involved in ongoing research or data-based correlated 
professional development that focuses on identified student learning needs? 
 
CRITERION A5 INDICATORS AND PROMPTS 
 
Support of Professional Development 
 
Indicator:  The school effectively supports professional development with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic standards and the 
expected school-wide learning results. 
 
Prompt:  How effective is the support of professional development with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic standards and the 
expected school-wide learning results? 
 

Findings 
Supporting 
Evidence 

 The district in collaboration with the school site allows for core teachers to 
attend seminars/workshops that pertain to meeting the academic needs of 
students. Time is allocated for departments to collaborate to ensure that the 
curriculum continues to be aligned with state standards. The district allocates 
funds to our school site to make purchases of material needed to enhance 
the learning process for all students. 

 This year the district has provided the school with professional development 
in Explicit Direct Instruction (EDI) and Common Core Standards for all 
certificated personnel. 

 Core 
Subject 
Training 

 AVID 
Training 

 Special 
Education 
Training 

 Late start 
days 

 Special 
Program 
Budgets 

 
Supervision and Evaluation 
 
Indicator:  The school implements effective supervision and evaluation procedures in order to 
promote professional growth of staff. 
 
Prompt:  How effective is the school’s supervision and evaluation procedures in order to 
promote professional growth of staff? 
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Findings Supporting Evidence 

 New teachers are supported by mentor teachers and BTSA. 
Probationary teachers are formally evaluated annually for two 
years.  Permanent teachers are evaluated every other year.  

 Formal evaluations are based on the California Standards for the 
Teaching Profession (CSTP) and focus on the California Content 
Standards. 

 Administrators informally observe classes on a regular basis by 
doing walk-throughs. The school also strives to hire fully qualified 
certificated staff members. 

 Formal and 
Informal 
Observation Forms 

 BTSA  
 Mentor Teachers   

 
Measurable Effect of Professional Development 
 
Indicator:  There are effective operating processes that determine the measurable effect of 
professional development on student performance. 
 
Prompt:  Comment on the processes and their effectiveness in determining the measurable 
effect of professional development on student performance. 
 

Findings 
Supporting 
Evidence 

 Departments evaluate and analyze test scores closely to close any 
achievement gaps. Data is used to drive instruction. Standardized testing is 
monitored by using EduSoft. The school site has also adopted a strategic 
collection of instructional practices that help teachers design and deliver 
well-crafted lessons that teach to the content to all students. 

 The district and school administration have helped teachers to learn the 
EDI process and have observed classes to determine how the methods are 
being incorporated into instruction.  Assessment of the effect is ongoing 
through observation and testing. 

 District 
Benchmark 
Exams 

 CST 
 CAHSEE 
 EDI   

 
A5.  Leadership and Staff:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 



107 
 

Findings 
Supporting 
Evidence 

 Despite funds being cut a grant is being used to give more opportunities for 
professional development that facilitates academic achievement and school-
wide learning. 

 S3 Grant 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings 
Supporting 
Evidence 

 The routine collection and analysis of data from common assessments, 
coupled with time allocated for collaboration, allows teachers to modify 
on-going instruction to improve student learning.  Feedback allows the 
administration to respond to current needs and areas of modification.  

 District and 
department 
final exams 

 Edusoft data 
 Data protocols 
 SST 
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A6.  Resources Criterion 
 
To what extent are human, material, physical, and financial resources sufficient and utilized 
effectively and appropriately in accordance with the legal intent of the program(s) to support 
students in accomplishing the academic standards and the expected school-wide learning 
results? 
 
CRITERION A6 INDICATORS AND PROMPTS 
 
Allocation Decisions 
 
Indicator:  There is a relationship between the decisions about resource allocations, the 
school’s vision and purpose and student achievement of the expected school-wide learning 
results and the academic standards. The school leadership and staff are involved in the 
resource allocation decisions. 
 
Prompt:  Evaluate the relationship between the decisions about resource allocations, the 
school’s vision and purpose and student achievement of the expected school-wide learning 
results and the academic standards. Additionally, comment on the extent to which leadership 
and staff are involved in the resource allocation decisions. 
 

Findings Supporting Evidence 

 Resource allocations are centered on student achievement and 

expected school wide learning results. Based on data available from 

various testing and benchmarks, additional funds and resources were 

made available in areas where improvement was needed.  

 Evidence of this is the additional resources made available to SDC 

students. The entire curriculum for SDC students was modified to 

improve learning outcomes of this group. For certain categories of 

students, Modified textbooks and additional funds were made 

available, by request, to Special Ed. teachers for academic support 

and to facilitate the academic needs of these students. 

 The leadership involves department chairs in the process of making 

decisions about resource allocations. 

 

 Department 
chair meetings, 

 Department 
meetings   

 Additional funds 
through medical 
billing 

 
Practices 
 
Indicator:  There are processes operating in relationship to district practices for developing an 
annual budget, conducting an annual audit, and at all times conducting quality business and 
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accounting practices, including protections against mishandling of institutional funds. (Note: 
Some of this may be more district-based than school-based.) 
 
Prompt:  Evaluate the school’s processes in relationship to district practices for developing an 
annual budget, conducting an annual audit, and at all times conducting quality business and 
accounting practices, including protections against mishandling of institutional funds. (Note: 
Some of this may be more district-based than school-based.) 
 
 
 

Findings Supporting Evidence 

 The school administration sends their proposal for fund allocation 

and expenses to the fiscal services at District office. The District 

provides an annual audit of the school’s funding and distribution of 

resources.  

 The school staff sends their requirements through department 

chairs for proper staffing with the appropriate committees and 

approval by the administration.  

 

 Proposed annual 
budget 

 Approved annual 
budget 

 Annual Audit 
report(held at 
district office) 

 Department chair 
meeting minutes 

 School Site Council 
meeting minutes 

 
Facilities 
 
Indicator:  The school’s facilities are adequate to meet the school’s vision and purpose and are 
safe, functional, and well maintained. 
 
Prompt:  Determine if the facilities are adequate to meet the school’s vision and purpose and 
are safe, functional, and well-maintained. 
 

Findings Supporting Evidence 

 Despite the reduction in staff caused by the recession, 

the district has managed the maintenance staff to do 

their best to ensure student and staff facilities are 

adequately maintained and safe. 

 Certain cuts had to be made to funding because of 

budget situation of the district, but there were no 

significant cuts made to material and personnel 

 Construction of new math and 
science building    

 Closed campus with new  and 
more effective parking 
regulations and student drop off 
and pick up  regulations 

 Rebuilt administration building. 
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affecting classrooms. The school did have to cut some 

classified positions. 

 In 2011 the school administration building was burned.  

All administrators, counselors, and other administrative 

staff were placed in temporary classrooms for a one-

year period.  All functions were continued without 

interruption. 

 
Instructional Materials and Equipment 
 
Indicator:  The procedures for acquiring and maintaining adequate instructional materials and 
equipment, such as textbooks, other printed materials, audio-visual, support technology, 
manipulatives, and laboratory materials are effective. 
 
Prompt:  Evaluate the effectiveness of the procedures for acquiring and maintaining adequate 
instructional materials and equipment, such as textbooks, other printed materials, audio-visual, 
support technology, manipulatives, and laboratory materials. 
 

Findings Supporting Evidence 

 The improved student scores in state testing in nearly every area are 

proof of efficient organization and better availability and utilization 

of materials and equipment in all classrooms by teachers for 

improving student achievement. We have seen improved scores on 

CAHSEE and CST making it evident that better instructional 

strategies are being used in classrooms.  

 The district was honored by the College Board for being one of four 

outstanding institutions nationwide, based on AP test results.   

 The school was selected twice as a National Demonstration School 

for AVID. 

 All certificated staff were trained in EDI strategies to enhance 

student achievement.  Supplies to support this instructional strategy 

in the classroom were provided to all teachers. When the new 

Science and Math building was completed it was equipped with 

state of the art technology. The school website was updated to 

make it more useful for students and parents. New software, 

Odesseyware, was purchased by the district for credit recovery by 

students. 

 CAHSEE and CST 
Results  

 CMA , ELA, 
 CELDT Test Results 
 Special Ed ELL 

collaboration 
 Curriculum Council 

meeting minutes 
 High Graduation 

rate 
 Graduates going to 

top universities 
 Improved library 

facilities with 
online  books for 
reading 
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Well-Qualified Staff 
 
Indicator:  Resources are available to enable the hiring and nurturing of a well-qualified staff, 
including ongoing professional development. 
 
Prompt:  Determine if the resources available enable the hiring and nurturing of a well-qualified 
staff, including ongoing professional development. 
 
 

Findings Supporting Evidence 

 Due to the budget situation no new hiring has occurred and fewer 

professional development opportunities are available to the staff. 

Categorical funds were made available to train teachers from the 

English and Math departments. Special education teachers were 

given special training on using EDI strategies with their students. EDI 

training was given to all staff.  EDI materials were provided to all 

classrooms so that the strategies taught could be used.   

 EDI training  
 AVID training 
 AVID summer 

camps 
 SAP training 
 SELPA professional 

training 
 AP workshops 

 
Long-Range Planning 
 
Indicator:  The district and school’s processes for regular examination of a long-range plan to 
ensure the continual availability and coordination of appropriate resources that support 
student achievement of the academic standards and the expected school-wide learning results 
are effective and are regularly evaluated. 
 
Prompt:  Evaluate the district and school’s processes for regular examination of a long-range 
plan to ensure the continual availability and coordination of appropriate resources that support 
student achievement of the academic standards and the expected school-wide learning results. 
 

Findings Supporting Evidence 

 All policies and processes applicable to classrooms are discussed at 

Leadership meetings, Department Chair meetings, ELAC meetings, 

School Site Council meetings and Board meetings. New courses 

being considered for adoption at various school sites and 

modifications to existing courses are discussed by the Secondary 

Curriculum Council, which has representation from all school sites  

 Classroom posters  
for student 
information 

 Leadership 
meetings minutes, 

 Department and 
Department  chair 
meeting  minutes 

 School Site Council  
meeting minutes, 
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 Board meeting 
minutes 

 Secondary 
Curriculum Council 
minutes 

 
A6.  Resources:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

Findings 
Supporting 
Evidence 

 The district has formed a 21st Century Consortium, a collaborative effort 

to focus attention as a district on how we will best prepare our students 

for success in the future. 

 The district is taking a proactive approach to preparing for the 

implementation of the Common Core Standards and Smarter Balanced 

Assessments.  The District Education Services Department is gathering 

information, providing training, and investigating the new resources 

required to implement the Common Core Standards. 

 District Website 
– 21st Century 
Consortium 

 District Website 
– Common Core 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings Supporting Evidence 

 The allocation of all resources is done with constant consideration 

of impacts on the ESLRs and student achievement as evidenced by 

scores on CST and CAHSEE tests.  This is reflected in the LEAP and 

budgets. 

 Budgets are constantly reviewed by all shareholders to ensure that 

reallocations are made to best support the ESLRs and the critical 

academic needs.   

 The Single Plan for Student Achievement reflects the allocation of 

 District and school 
budgets 
 Single Plan for 

Student Achievement, 
pages 10-12, 16-17 
 School Site Council 

Minutes 
 LEAP, pages 19-20 
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resources for literacy programs and EL programs consistent with 

the critical academic needs.  Changes based on constant review of 

needs are reflected in the School Site Council minutes. 
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WASC Category A.  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources:    

Strengths and Growth Needs 
 

 

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources:  Areas of Strength 

      
 Coherence and coordination of district and school plans. 
 Involvement of all shareholders in decision-making. 
 Quality of staff and dedication of staff to the interests of all students. 
 EDI training for faculty 
 Initial preparations for the implementation of the Common Core Standards and Smarter 

Balanced Assessments 
 The support of the governing board  
 Communication between the board and school site 
 Placement of students in appropriate mathematics and English courses and the 

communication between these departments and the counselors. 
 
  

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources:  Areas of Growth 

         
 Regular review of vision and expected school-wide learning results. 
 Periodic review of district and school plans by staff and faculty for understanding and 

focusing efforts.   
 Recording, dissemination, and filing of meeting minutes. 
 Review of staff handbook and included policies for updates and consistency of policy 

and practice. 
 Provide time to fully evaluate a program. 
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Category B:  Standards-based Student Learning: Curriculum  

Leaders: Stacie Ziegler, English teacher/AVID Coordinator & Ray Brown, Mathematics teacher 

 

1. Gloria Amador   Nutrition services 
2. Rachel Arguelles   Student  
3. Mason Branham   Social Science teacher 
4. Brizuela    Student 
5. Ray Brown   Mathematics teacher  
6. Mike Bustillos   Custodian 
7. Joe Calderon   Custodian 
8. Anna Cano   Attendance 
9. Brian Collins   Physical Education teacher 
10. Victoria Collins   S3 Grant tutor 
11. Carolyn Creel   SEI teacher 
12. Fran Durdle   Special Ed. SDC teacher 
13. Patty Gonzalez    English teacher 
14. Andre Hamilton   Special Ed. RSP teacher 
15. Ariana Haro   English teacher 
16. Leticia Herrera   Modern Language teacher 
17. Rick LaFon   ROP Auto Shop teacher 
18. Matthew LeonGuerrero   Art teacher 
19. Hanping Liu   Mathematics teacher 
20. Olivia Lora   Custodian 
21. Malathi Marimuthu  Mathematics teacher 
22. Cheryl Meyer   English teacher 
23. Rosemary Miller   English teacher 
24. Robert Moses   Social Science teacher 
25. Maria Munoz   Custodian 
26. Nick Neace   Special Ed. RSP teacher 
27. Lawrence Okonkwo  Science teacher 
28. Steven Padilla   Social Science teacher 
29. Corina Paramo   Assistant Principal 
30. Jonathan Plata   AVID tutor 
31. Sarahi Quinonez   Student 
32. Laurel Raubolt   Special Ed. aide 
33. Ed Reeves   Campus Supervisors 
34. Harold Reyes   AVID tutor 
35. Azelin Riggs   Attendance 
36. Arturo Rodriguez   Student  
37. David Silva   Custodian 
38. Robert Silva   Custodian 
39. Yolanda Smith   Nutrition services 
40. Elizabeth Sutherland  Office Assistant/Project Office Assistant 
41. Emely Tafoya   Student 
42. Brenda Thompson  Social Science teacher  
43. Ray Thompson   Custodian 
44. Christal Turner   Special Ed. aide 
45. Stephanie Zarate   AVID tutor 
46. Marcia Zaroff-Hernandez  ROP Medical Services teacher 
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Category B:     Standards-based Student Learning: Curriculum 
 
B1.      Curriculum Criterion 
 
To what extent do all students participate in a rigorous, relevant, and coherent standards-based 
curriculum that supports the achievement of the academic standards and the expected 
schoolwide learning results? [Through standards-based learning (i.e., what is taught and how it 
is taught), the expected schoolwide learning results are accomplished.]. 
 
CRITERION B1 INDICATORS AND PROMPTS 
 
Current Educational Research and Thinking 
 
Indicator:  The school provides examples that document the use of current educational 
research related to the curricular areas in order to maintain a viable, meaningful instructional 
program for students. 
 
Prompt:  Provide examples that document the use of current educational research related to the 
curricular areas in order to maintain a viable, meaningful instructional program for students. 
 

Findings Supporting Evidence 

 Bloomington adheres to the 
California State Standards.   

 Each core subject area has 
common scope and 
sequences as well as 
common district 
assessments.   

 During department 
meetings, core departments 
utilize data to drive 
instruction.  

 Course syllabi are routinely 
updated.   

 AP teachers use 
individualized syllabi 
approved by the College 
Board.   

 BHS teachers are part of 
district plan to implement 
the Common Core 
Standards. 

Examples of Instructional techniques include: 

 KWL (What I know, What I want to know and what I 
learned) 

 pair-share 

 interactive white boards 

 graphic organizers 

 WICOR(Writing, inquiry, collaboration, organization 
and reading) 

 staff development, 

 site developed “AVID strategies” handbook.  

 EDI instructions are used by teachers.   

 Collaboration between AP teachers in specific 
disciplines. 

 Set up of the whiteboard 

 READ180/English Intensive classes 

 Data Protocol forms 

 Response to Interventions (RTI)- our Pyramid of 
Interventions 

 Pacing Guides 

 Benchmark Exams 
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 Current educational research 
used include the AVID 
strategies, Explicit Direct 
Instruction,  RTI, SADIE, 
READ180 

 Syllabi 
 
 

 Core teacher trainings 

 Common lessons on our school O drive by subject 

 
Academic Standards for Each Area 
 
Indicator:  The school has defined academic standards for each subject area, course, and/or 
program. 
 
Prompt:  To what extent are there defined academic standards for each subject area, course, 
and/or program? 
 

Findings Supporting Evidence 

 Core subject areas have common scope and sequences, 
common district assessments and pacing guide based 
on the California State Standards. 

 Each teacher bases his or her lessons on course Scope 
and Sequence/pacing guides and state standards. 

 The AVID program follows the National AVID standards 
and pacing guides. 

 The math and English departments are in Common Core 
training. As part of the common core training, teachers 
from all departments will be revising and creating new 
instruction based on the new standards. As a district we 
are choosing power standards, and creating revised 
common core assessments. This process will increase 
teacher involvement in the creation of the pacing guides 
and assessments and the relevance of our scope and 
sequence to the classroom instruction. 

 ROP aligning to the common core standards. 

 Core department 
benchmarks 

 Lesson Plans 

 Pacing guides 

 CAHSEE prep during 
AAP for Math and 
English 

 Math dept. reviews 
scope & sequence at 
weekly meetings.  

 AVID standards and 
pacing guides 
 

 Training sign in sheets 
 

 Department meeting 
minutes 

 
Congruence 
 
Indicator:  There is congruence between the actual concepts and skills taught, the academic 
standards, and the expected school-wide learning results. 
 
Prompt:  To what extent is there congruence between the actual concepts and skills taught, the 
academic standards and the expected school-wide learning results? 
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Findings Supporting Evidence 

 Teachers at Bloomington High School follow 
California State Standards and district scope and 
sequence which are designed to support the 
expected school wide learning results.  

 The common assessments have remained steady 
and also support the expected school wide 
learning results. 

 Foreign Language, Science and Social Studies 
Department give common nine week assessments 
on the standards. 

 The standards shape the scope and sequence, the 
scope and sequence shapes the teaching and the 
ESLRs are reflected in the classroom instruction. 

 Math & English department benchmarks every six 
weeks. 

 Tests are aligned to the state standards and this is 
reflected in our increase in test scores. 

 Increased test scores in the 
last three years. 

 Benchmark 
reassessments.    

 Common nine week 
assessment results.  

 CST score, AP test scores, 
CAHSEE test scores 

 Test scores in math and 
English have also improved 
this past year. 

 ESLRs integrated into the 
curriculum 

 Shared lessons on the O 
drive correlated to 
standards 

 Common assessments 
related to the standards 

 
Student Work — Engagement in Learning 
 
Indicator:  The school’s examination of representative samples of student work and snapshots 
of student engagement in learning demonstrates the implementation of a standards-based 
curriculum and the school-wide student goals (ESLRs). 
 
Prompt:  How does the examination of representative samples of student work and snapshots 
of student engagement in learning demonstrate the implementation of a standards-based 
curriculum and the school-wide student goals (ESLRs)? 
 
 

Findings Supporting Evidence 

 Edusoft is used to analyze test scores from 
common unit assessments within the math, 
science and English department. We use Edusoft 
to analyze the results of frequent benchmark 
exams to determine how well students learned 
the standards.  Aside from multiple choice tests, 
many classes combine oral and written 
components of assessment of standards.  

 Improved Benchmark, finals, 
and CST scores. 

 Common Unit Assessments in 
the math department. 

 Quarter Finals, semester finals 

 Higher CAHSEE pass rate 

 Higher graduation rate 

 Higher CST test scores passing 
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Teachers conduct formal and informal 
assessments to ensure that students can 
effectively communicate what they have learned. 

 The Foreign Language department uses Edusoft at 
all levels. 

 The German Language program recognized by the 
German government during a visit in the 2012-
2013 school year. 

 We give CAHSEE practice test to determine how 
best to assist students. CAHSEE practice tests are 
scored by teachers and then reviewed to see 
where the greatest review need is. 
 Improved tests scores from classroom & district 
assessments.   

 By examining student work, it is evident from the 
quality and level of understanding that the 
standards have been learned. Additionally, 
benchmark tests, quarter and semester finals 
reflect student progress for each standard tested.  

 Test scores from classroom and district 
assessments have continued to improve. 

 All AVID juniors are required to complete a 
College Portfolio in which they research colleges 
and write a personal statement. AVID sophomores 
prepare for and participate in College Week.  They 
are to research a college to present.  

 Foreign Language classes use components of 
national standards daily. 

with proficient or advanced.  

 Higher AP test scores with 
more students passing AP 
tests.  Pass rates in AP tests 
indicate rigor. 
 

Examples of student work include:  

 Open ended written 
assignments/compositions 

 Class projects 

 Oral presentations 

 Research papers and research 
projects.  

 Collaborative projects 

 Socratic Seminars 

 Honors English Common 
Summer reading assignments 

 
 
 
 
 

 College fair projects and 
pictures. College portfolios. 
 

 Common cultural 
assignments/projects 
throughout all language classes 

 
Accessibility of All Students to Curriculum 
 
Indicator:  A rigorous, relevant and coherent curriculum to all students is accessible to all 
students. The school examines the demographics and situation of students throughout the class 
offerings. The school’s instructional practices and other activities facilitate access and success 
for special needs students. 
 
Prompt:  What have you learned about the accessibility of a rigorous, relevant and coherent 
curriculum to all students? What did you learn from examining the demographics and situation 
of students throughout the class offerings? How do the instructional practices and other 
activities facilitate access and success for special needs students? 
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Findings Supporting Evidence 

 All students have access to a relevant and 
rigorous curriculum.   

 Special education students are put into 
mainstream classes in accordance with their 
abilities.   

 English Language Learners are also 
integrated with the general population. 

 Four-year plans are completed with all 9th 
grade students and updated yearly.  

 Completion of A-G requirements is strongly 
encouraged. 

 Pre-benchmark and Post-benchmark 
assessments are incorporated in core 
courses to monitor student learning 
progress. 

 Open access to Honors and AP courses 

 All special education students are 
accountable for the same rigorous standards 
as mainstream students with appropriate 
accomodations. 

 IEPs, Coursework and grades.  
Inclusion in mainstream classes. 

 Counselor conferences 

 9/10th GATE in Honors classes 

 Teacher collaboration 

 Four-year plan 

 CAHSEE classes (preparatory) 

 School wide literary strategies 

 EDI 

 Credit Recovery classes 

 District Assessments 

 Edusoft programs 

 College prep courses  

 Master schedule. 

 Special education teachers, 
Special education aids and EL aids 
in the classrooms assist students   

 
Integration Among Disciplines 
 
Indicator:  There is integration among disciplines at the school.  
 
Prompt:  To what extent is there integration among disciplines? 
 

Findings Supporting Evidence 

 AVID Weekly (online articles and lessons) available 
to all teachers. Currently utilized in AVID, English 
and some History classes. 

 EL staff presents strategies to incorporate into the 
classroom. 

 EDI strategies are used in the core classes. 

 Across the disciplines, students are encouraged to 
use Cornell notes are used to deliver instruction.   

 Teachers collaborate on late start days. 

 AVID tutoring by the teachers and tutors covers all 
areas. 

 CST prep/reviews 
 

 AVID strategies 
 

  AVID weekly lessons 
 

 EL Strategies 
 

 EDI 

 District 
assessments/benchmarks 
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 Teachers use checking for understand 

 Collaboration through College Fair, Health Fair and 
Fine Arts fair that are presented to all students. 

 Special Education teachers collaborate with 
teachers regarding their shared students. 

 AVID teachers collaborate with teachers regarding 
their shared students. 

 
 

 Collaboration notes 

 Grade checks, emails, 
meeting notes 

 
Curricular Development, Evaluation, and Revisions 
 
Indicator:  The school assesses its curriculum review, evaluation, and review processes for each 
program area, including graduation requirements, credits, grading policies, and homework 
policy regarding the impact of these processes on providing a challenging, coherent, and 
relevant curriculum for all students. 
 
Prompt:  Comment on the curriculum review, evaluation, and review processes for your 
program area, including graduation requirements, credits, grading policies, and homework 
policy. Comment on the impact of these processes on providing a challenging, coherent, and 
relevant curriculum for all students. 
 

Findings Supporting Evidence 

 The school district, in collaboration with 

the school site, has established grading 

scales that the teachers follow.   

 Within faculty and department 
meetings teachers review their 
curriculum, assessments, and grading 
policies. 

 Credit recovery classes provide access 
for students to makeup credits to 
graduate. 

  ROP classes provide the opportunity to 
learn trades and careers. 

 Teachers assign homework to reinforce 
what is taught in the classroom. 

 Common Core training, Curriculum 
Council and District Curriculum 
committees review and revise 
curriculum as needed. 

 Graduation requirements 
 

 Master Schedule 

 Department chairs do walk through in 
classrooms to ensure that best 
practices are used in lesson delivery 

 Class rosters 
 

 District website and Educational 
review indicate changes made per 
district 
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Policies-Rigorous, Relevant, Coherent Curriculum 
 
Indicator:  The school assesses the curriculum and its rigor, relevancy and coherency after 
examination of policies regarding course completion, credits, grading policies, homework, etc. 
 
Prompt:  What have you learned about the accessibility of a challenging, relevant and coherent 
curriculum to all students? What have you learned from examining the demographics and 
distribution of students throughout the class offerings, e.g., master class schedule and class 
enrollments? 
 

Findings Supporting Evidence 

 All classes are open to all students, based on need.  

 We have a variety of electives, including core electives. The 
elective classes give students the opportunity to excel and 
learn about topics that are interesting to them. 

 Many of our core and elective classes are UC approved to 
encourage post-secondary options.   

 We offer a variety of honors and AP classes at every grade 
level.  These classes are accessible to all students, based on 
student desire. 

 AVID helps support rigor and success to advanced classes.  

 30% of AVID seniors (2011-2012) were enrolled in AP 
Calculus.) 

 AVID peer tutors have also helped out the RSP students. 

 We have 24 AP and 22 Honors courses offered. 

 We have 14 AVID sections in the 2012-2013 school year. 

 We have 38 ROP courses and 9 NJROTC courses. 

 Master Schedule  

 IEP meetings 

 RTI 

 Class Rosters 

 Teacher tutoring 
offered to 
support students. 

 Four year 
program available 
for Spanish, 
German and 
French including 
AP classes in 
these languages. 

 
Articulation and Follow-up Studies 
 
Indicator:  The school articulates regularly with feeder schools and local colleges and 
universities. The school uses follow-up studies of graduates and others to learn about the 
effectiveness of the curricular program. 
 
Prompt:  Share examples of articulation with feeder schools and local colleges and universities, 
including comments on the regularity of their occurrence. What has been revealed through the 
follow-up studies of graduates and others regarding the effectiveness of the curricular program? 
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Findings Supporting Evidence 

 Counselors meet with the feeder middle schools to 
register students for classes at the high school level.  

  Counselors also host college workshops to expose 
students to a variety of post-secondary options and 
programs. Financial aid workshops are also set up 
at the high school level where college 
representatives provide up-to-date information.   

 Several graduation requirements are also 
articulated with the local community colleges. 
 Counselors provide concurrent enrollment 
information to students, although recent budget 
cuts have limited students’ access to classes at local 
colleges.  

 8th Grade Welcome Night and Freshman 
Orientation help provide a better transition from 
our feeder schools into high school.   

 Certain classes in the middle schools, such as 
Algebra 1 and Keyboarding taken in the middle 
schools may be applied to graduation 
requirements.  

  AVID teachers work with both middle schools to 
help transition students to high school. 

  There is vertical articulation with our feeder middle 
schools.    

 AP classes help students earn college credit. 

 ERWC (Expository Reading and Writing Course) 
class offered to help students prepare for the Cal 
State and community college English placement 
exam. 

 The AP scores show that our students are achieving 
at a high rate. As a district we received the National 
AP District award.  

 The Expository Reading and Writing Course Report 
showed that our students are passing at a rate 
comparable to other local districts and have 
improved since the implementation of the class. 

 4 year plans 
 

 Articulation agreements 
 

 Concurrent enrollment 
forms 
 

 College Workshop sign in 
sheets 
 

 AP courses and score 
reports show the 
effectiveness of our AP 
program. 
 

 Yearly Senior college 
acceptance list show the 
success of our seniors. 
 

 ERWC course and CSU 
English Placement Test 
report on our student 
pass rates show student 
improvement. 
 

 

 

B1.  Curriculum:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
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Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed?  
 

Findings Supporting Evidence 

 Curriculum is constantly reviewed and updated to  
provide the best possible scope and sequence to 
our students.  

 Classes are available to all students based on need 
and desire. 

 Elective classes’ help students excel in areas of 
interest. 

 Teachers are preparing for the implementation of 
the Common Core years in advance. 

 Lesson Plans 

 Scope and Sequence 

 Common Core 
Implementation Plan 

 Master Schedule 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs.  
 

Findings Supporting Evidence 

 The Critical Academic Need of 
Intervention is addressed by using 
Students’ CST scores and grades 
from past English courses to identify 
students who are reading below 
grade level. They are placed in the 
READ180/English Intensive program 
as an intervention. The Intensive 
program offers grade level standard 
based instruction as well as intensive 
reading instruction. The focus of the 
reading instruction is 
comprehension, specifically 
providing students accessible tools 
for analysis. 

 Mandatory and optional after-school 
tutoring in core academics address 
the same critical need of 
Intervention.  

 The after-school writing labs address 
the critical academic need of 
Literacy Skills. 

 CAHSEE scores, CST data, benchmark 
data      

 

 Test results 
 

 Collaboration meetings, vertical 
collaboration, additional teacher 
training,   

 

 CAHSEE support classes 
 

 Core subjects focus on specific 
standard based on benchmark data.  

 

 Common quarter assessments, grade 
reports 

 

 Sign in sheets 
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 Saturday School to help students 
with what they miss when absent. 
This ensures that students have 
access to the curriculum they need 
to be successful. 

 

 AVID Critical Reading strategies that 
were taught to 10 ELA teachers last 
year also address the Literacy Skills 
need. Some of the strategies are 
also in the AVID strategies book. We 
intend to train more teachers in the 
core disciplines and foreign language 
in the Critical Reading Strategies. 
These strategies go beyond the 
English classroom and teach 
teachers how to help their students 
analyze a text and write and analysis 
of the text. 

 

 Sign in sheets 
 
 
 
 

 Training sign in sheets, strategy book and 
lesson plans. 

 
B2.        Curriculum Criterion 
 
Do all students have equal access to the school’s entire program and assistance with a personal 
learning plan to prepare them for the pursuit of their academic, personal and school-to-career 
goals? 
 
CRITERION B2 INDICATORS AND PROMPTS 
 
Variety of Programs — Full Range of Choices 
 
Indicator:  All students have opportunities to make appropriate choices and pursue a full range 
of realistic career and educational options. The school provides for career exploration, 
preparation for postsecondary education and pre-technical training for all students. 
 
Prompt:  What have you learned regarding the extent to which all students have opportunities 
to make appropriate choices and pursue a full range of realistic career and educational options? 
How does the school provide for career exploration, preparation for postsecondary education 
and pre-technical training for all students? 
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Findings Supporting Evidence 

 Students meet with their counselors a 
minimum of twice per year to discuss their 
curricular options. They have many choices of 
classes to take. Students can also take ROP 
classes that are specific to certain career 
goals.  There are also elective classes that 
prepare students for their futures.   

 The ROP class sequences can lead to 
certificates. 

 The counselors on campus also host College 
Week.  The AVID program has supported 
College Week and moved their College Fair 
this year to coincide with College Week. The 
AVID College Fair is hosted by students at 
lunchtime for all students to gain knowledge 
on various colleges. 

 We host college application workshops and 
FAFSA workshops. Counselors also hold 
community college sign up workshops. 

 A-G “G” elective credit for some of the ROP 
classes is available. 

 ROP Virtual Enterprise class competes against 
other schools and online business 
competitions. 

 Students visit colleges through various clubs 
and programs on campus. 

 Former students come back to speak about 
their college experiences and encourage 
students to go to college. 

 NJROTC program available on campus. 

 ROP and elective courses like 
AutoShop, Virtual Enterprise, 
Web Design, Medical 
Terminology, Veterinary 
Science, You and the Law, 
COPS, etc.  

 Four-year plans 

 Counselor conferences to 

 Established Four-year plans,  

 A-G requirements, 

 College week agenda 

 Career Week 

 AVID classes 

 AVID College Fair 

 College, Community colleges, 
trade schools and career 
speakers and sign in sheets 

 College Field Trips 

 Futures night 

 Career center 

 College and career guest 
speakers. 

 
Student-Parent-Staff Collaboration 
 
Indicator:  Parents, students and staff collaborate in the development and monitoring of a 
student's personal learning plan, based upon a student's learning style and career and 
educational goals. 
 
Prompt:  To what extent do parents, students and staff collaborate in the development and 
monitoring of a student's personal learning plan, based upon a student's learning style and 
career and educational goals? 
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Findings Supporting Evidence 

 English Language Development/Special Education 
IEPs/504 Plans are 3 programs designed to meet and 
develop individual education plans for students with 
specific learning challenges so they may reach their 
educational goals. These plans also assist with 
monitoring the four-year plans.   

 Parent-Teacher conferences also help teachers design 
plans to help those specific students to be successful in 
their learning. 

  Counselors provide academic advisement to all students 
so that they can reach their educational goals. 

 AVID classes and career center also do learning style 
surveys so students know how they learn best. 

 Counselors also attend monthly SART meetings with 
students and parents to encourage students to improve 
their attendance so they can achieve their career and 
educational goals. 

 Career center provides career and college information 
and career surveys to students.  

 Guest speakers in the Economic classes provide college 
and career information to seniors. 

 NJROTC and ASVAB are available for students with 
military career goals. 

 IEPs 

 SST 

 504 Plans  

 Four-year plan with 
counselors 

 Parent requests 
honored 

 Parent/teacher 
conferences  

 SART Meeting 
minutes/sign in 
sheets 

 
 
Monitoring/Changing Student Plans 
 
Indicator:  The school implements processes for monitoring and making appropriate changes in 
students' personal learning plans (e.g., classes and programs) and regularly evaluates them. 
 
Prompt:  What processes are utilized for monitoring and making appropriate changes in 
students' personal learning plans (e.g., classes and programs)? How effective are these? 
 

Findings Supporting Evidence 

 IEPs are reviewed frequently by the special education 
teacher, general education teacher, counselors, and 
administrators to monitor students’ personal learning 
plans. 

 IEPs   

 RTI 

 Zangle 
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 The school-wide grading program, Zangle provides 
updates on the student academics, discipline, and 
attendance.   

 Students create SMART goals each semester during AAP. 
The AVID classes utilize SMART goals quarterly. 

 The AVID classes, sports and clubs also monitor the 
students’ academic progress weekly.   

 Teleparent is used by teachers to keep parents informed 
of their students’ progress 

 Counselors meet with students to discuss and make 
changes to schedules 

 Teachers also inform the counselors of any class or 
program changes needed for students. Counselors and 
administration can access student grades. 

 Special education case carriers regularly monitor their 
students to ensure they are placed correctly 

 All these support systems are effective. Changes are made 
to students’ schedules as needed and appropriate.  The 
regular grade evaluation keeps students informed of their 
grades and any changes they need to make. 

 

 Goal sheet 

 Gradechecks 

 Teleparent reports 

 Counselor notes 
and call slips  

 Case carrier notes 

 
Post High School Transitions 
 
Indicator:  The school implements strategies and programs to facilitate transitions to post high 
school options and regularly evaluates their effectiveness. 
 
Prompt:  How effective are strategies and programs to facilitate transitions to post high school 
options? 
 

Findings Supporting Evidence 

 The AVID classes prepare students for college 
entrance and college success 

 According to reports from the CSU our students have 
improved over time on proficiency. Data is not 
available for the Fall of 2011 and 2012 yet however; 
we did rise from 2007 to 2010. Teachers have 
continued to revise the curriculum to ensure that the 
strategies are effective in students’ transition to post 
high school. 
 

 AVID had a 90% College 
Acceptance Rate in 2011-
2012 school year and 
95% rate in 2011-2012. 

 Master Schedule 

 Plan is initiated in 9th 
grade & revisited every 
year through the 
registration process. 
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California State University 

First-Time Freshmen from Bloomington High School 

Regular Admits, Fall 2010 

Proficient in Mathematics   41% 

Regular Admits, Fall 2007 

Proficient in Mathematics 37% 

 
 

 Four-year plans are completed by all students. 

 ROP articulation agreements – Auto shop students 
can earn local community college credit. 

 Bridges is a program supported by our Career Center 
that allows students to take online career inventories 
so students can determine what fields may be the 
best match for them. 

 Seniors can enroll in an Expository Reading and 
Writing Class their senior year which prepares them 
for English Placement Exams at the college level. 

 ROP Career Transition Class. 

  There are 24 AP classes offered to all students. 

 Counselors can track student enrollment through Cal 
State & UC systems to determine where our students 
go after leaving BHS. 

 The Career Education Class works with the 
department of rehabilitation to assist RSP students 
with job placement and career instruction. 

 Within the IEP plans there are transition plans for 
after high school. 

 Completed FAFSA 
applications & college 
application s 

 Pre & Post tests 
completed in the 
classroom which shows 
growth 

 Students research 
careers, write resumes & 
take diagnostic tests to 
determine their 
interests. 
(%) of students that pass 
the AP test with a 3 or 
higher 

 Class rosters 

 Sign-in sheets 

 College application & 
financial aid workshops 

 ROP Virtual Enterprises 

 ROP Veterinary class 

 ROP Medical 
Terminology 

 You & The Law 

 

B2.  Curriculum:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
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Findings Supporting Evidence 

 There are many courses that give students insight 
into various careers such as Computers, and 
through ROP classes such as the Veterinary 
Science and Virtual Enterprise classes. 

 The variety of courses help students identify their 
interests and strengths by allowing them to 
experience different career pathways. 

 The Career Center does an excellent job in 
assisting students with learning about the various 
college and career choices. In the Career Center 
students can research job opportunities, learn 
about ROP courses, research colleges, attend 
college and guest speaker presentations. 

 Master Schedule 

 ROP Auto Articulations 
with college, NATE 
(National Auto 
Technical Education) 

 
 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs.  
 

Findings Supporting Evidence 

 There is Saturday school, after school tutoring, 
writing workshops.  

 The READ180/English Intensive program is an 
intervention that helps our students with their 
literacy skills. 

 Pre-SST in-depth student monitoring, SST, increased 
collaboration with team of teachers, determines 
interventions specific to student, possible Special 
Education testing, referrals to additional agency if 
necessary. 

 Pyramid Of 
Intervention logs 

 Sign in sheets 

 Class rosters 

 Mandatory tutoring 
logs 

 
 

 
 
B3.        Curriculum Criterion 
 
To what extent are students able to meet all the requirements of graduation upon completion of 
the high school program? 
 
CRITERION B3 INDICATORS AND PROMPTS 
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Real World Applications — Curriculum 
 
Indicator:  All students have access to real world applications of their educational interests in 
relationship to a rigorous, standards-based curriculum. 
 
Prompt:  To what extent do all students have access to real world applications of their 
educational interests in relationship to a rigorous, standards-based curriculum?  
 
 

Findings Supporting Evidence 

 We offer transitional classes 
that are geared towards 
future employment.  

 Community Service required 
by AVID, Key Club, NHS and 
other clubs. 

 Elective credit offered for 
community service through 
the Community Service class. 

 Career center, Regular 
education and AVID classes 
provide guest speakers. 

 AVID classes complete the 
Road Trip Nation books that 
teach about many different 
careers. 

 AAP Lessons this year include 
career snapshots from 
Roadtrip Nation. 

 Students complete résumés in 
AVID, English, and ROP 
classes. 

 Some of the varieties of CRY-ROP classes we 
offer are veterinarian, sports medicine, business 
management, and some-entry level computer 
classes such as Virtual Enterprise and COPS. 

 

 Futures Night – agendas, letters, program 
 
 

 Sign-in sheets 
 

 Community Service Logs and journals 
 

 Student Work 
 
 
 

 Road Trip Nation Books 
 

 AAP Lesson Plans 
 

 Resumes 

 
 
Meeting Graduation Requirements 
 
Indicator:  The school implements academic support programs to ensure students are meeting 
all requirements, including the CAHSEE. 
 
Prompt:  How effective are academic support programs to ensure students are meeting all 
requirements, including the CAHSEE? 
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Findings Supporting Evidence 

 CAHSEE preparation is offered 
through after-school tutoring 
sessions, Saturday School tutoring, 
AAP lesson plans, and a cohesive 21 
day in-class intensive instruction 
plan for all tenth graders.  

 Regular education classes prepare 
for the CAHSEE in class. 

 AAP (Academic Advisement Period) 
is used to review graduation 
requirements and study for tests. 

 CAHSEE support classes are offered 
based on student need for support. 

 Mandatory tutoring is provided to 
provide 10th graders with practice 
on the CAHSEE. 

 AVID class also provides in class 
preparation time. 

 

 Sign-in sheets 
 

 Lesson plans 
 
 
 

 AAP Lessons 
 
CAHSEE results CHART LEGEND: 

SCHOOL DISTRICT STATE

 

 

 
B3.  Curriculum:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which this criterion is being addressed? 
 

CAHSEE DATA 2008-2011

ELAEqualOrAbove

350

ELAEqualOrAbove

380

MathEqualOr

Above350

MathEqualOrAbove

380

Passed Proficient Passed Proficient

# % # % # % # % 
BHS 

2008

508 70.00% 259 35.70% 490 68.60% 227 31.80%

BHS 

2009

543 74.20% 292 39.90% 534 72.90% 283 38.60%

BHS 

2010

556 72.30% 312 40.60% 555 72.20% 327 42.52%

BHS 

2011

533 76.60% 351 50.40% 546 78.40% 346 49.70%
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Findings Supporting Evidence 

 Students work with their counselors 
and teachers to complete their high 
school required courses and leave 
high school with a diploma.  

 Students have access to the different 
types of courses. 

 Honors and AP courses provide 
intense rigor. 

 Student achievement is supported 
through tutoring (teacher, S3 grant 
college tutors, AVID tutors, AVID 
student tutors). 

 Master schedule and students being 
accepted by four year colleges and 
universities. Student comments and 
incoming assessments.     

 

 Graduation rates 

 College acceptance lists 
 

 AP recognition 
 

 D-67s (CJUSD form for hiring) for tutors 

 
 
Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 
or more of the identified critical academic needs. 
 

Findings Supporting Evidence 

 Each core department constantly seeks 
ways to increase rigor. Methods and 
strategies for the classroom are shared. 

 Common methods of assessment 

 Data Analysis is used by the core 
departments to ensure that students are 
learning to the state standards and to 
provide appropriate reassessments.  

 The English department provides writing 
workshops twice a week where students 
can get help on their writing for any class. 
This addresses both intervention and 
literacy skills. 

 CAHSEE practice addresses the 
intervention and literacy skills critical 
needs. 

 Late start agendas/year plan 

 Department meeting agendas 

 Faculty meeting agendas 

 Sign in sheets 

 Grade level standard focus based 
on data analysis 

 EDI/Common Core Standards 
training 

 Collaboration logs 

 Benchmark exams 

 CAHSEE practice to all 10th grade 
students. 
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Category B:     Standards-based Student Learning: Curriculum 
 

Areas of Strengths: 

- RSP and regular education collaboration 

- AP program 

- ROP program 

- AVID program 

- Open access to classes 

- Adoption of many research-based strategies 

 

Area for growth: 

- Cross-curricular integration/collaboration 

- Monitoring the effectiveness of afterschool tutoring & Saturday School, & targeted CAHSEE 
instruction; structuring them for maximum effectiveness; connection between instruction 
afterschool/Saturday & classroom 

- Transition plan- monitoring the effectiveness of it and integrating into the general program 
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Category C:  Standards-based Student Learning:  Instruction 

Leaders: Mike McAdams, English teacher & Jennifer Rugh, English teacher/Department Chair 

1. Andrew Batshoun   Student 
2. Elida Beatty   Nutrition services 
3. Paola Belmonte   Student  
4. Mick Branch   Mathematics teacher 
5. Milton Campos   S3 Grant tutor 
6. Hilda Canizales   Special Ed. aide 
7. Fabian Carballo   Social Science teacher 
8. Alisia Chachere   Business Office 
9. Sabrina Chimienti   Nurse 
10. Freddy Colunga   Campus Supervisor 
11. Tom Conner   Counselor 
12. Corrales, Jose   Special Ed. aide 
13. Ester Crozier   Modern Language teacher 
14. Kevin Danh   Student 
15. Clara Diaz   Nutrition services 
16. Nancy Fierro   Assistant Principal’s secretary  
17. Mike Finn   Mathematics teacher 
18. Astrid Gamino   Student  
19. Brian Garcia   Student 
20. Jasleen Gonzalez    Student  
21. Nanette Gossett   Special Ed. aide 
22. Robert Heidl   Science teacher 
23. Celina Hernandez   Career Center 
24. Susan Huckabaa   Nutrition services 
25. Earnest John   Science teacher 
26. Alan Lake   Science teacher 
27. Joyce Lazalde   English teacher 
28. Edward Lee   S3 Grant tutor 
29. Kelly Lopez   AVID tutor 
30. Jenny McDonald   Student 
31. Manuel Mercado   S3 Grant tutor 
32. Lori Montez   Nutrition services 
33. Megan Moran   Social Science teacher 
34. Jerry Navarro   Student 
35. Karyn Retzer   ROP Vet Assistant teacher 
36. Leslie Rilloraza   English teacher 
37. Johnny Rivera   Security 
38. David Romero   Special Ed. SH teacher 
39. Mike Rosano   Campus Supervisor 
40. Steve Saucedo   IT Technician 
41. Carrie Scott   Adaptive Physical Education teacher 
42. Claudia Siegal   Special Ed. aide 
43. Andrea Solis   Student 
44. Matt Sutherland   Mathematics teacher/S3 Grant Coordinator 
45. V’Londa Taylor   ROP Print Shop teacher 
46. Denise Tschida    Mathematics teacher 
47. Blanca Valdepena   Special Ed. aide 
48. Connie Wadkins   Nutrition services 
49. Bill Webb   Athletic Director  
50. James Western   Assistant Principal 
51. Jim Wheelock   Counselor 
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Category C:  Standards-based Student Learning:  Instruction 

C1.   Instruction Criterion 

To what extent are all students involved in challenging learning experiences to achieve the 

academic standards and the expected school wide learning results? 

 

Summary of Findings: 

The BHS stakeholders strive to provide the best opportunity for our students to meet the CJUSD 

graduation requirements, prepare for post-secondary education, and master the skills outlined 

by the California State Standards as well as the schoolwide ESLRs. All freshmen and sophomore 

students are prepared for the CAHSEE exam with meaningful and direct in class instruction as 

well as opportunities for after school and Saturday tutoring. Teachers provide a variety of 

challenging learning experiences within the classroom to engage all students. All teachers are 

trained in a variety of teaching strategies and have been given many instructional tools to 

deliver challenging and effective instruction. District benchmarks and semester finals measure 

student achievement in core subjects. This data is analyzed by the teachers and used as a 

measure of individual student growth. The data directs teacher instruction to focus on the 

mastery of standards for all students. In addition, many teachers analyze CST scores to create a 

more complete picture of the student and his or her achievement level. Students are 

encouraged to challenge themselves by taking honors and AP courses. In 2011, BHS was 

recognized by The College Board for increasing the number and success of students taking 

Advanced Placement Classes.  

 

At BHS, instruction is driven by the California State Standards. Teachers are required by 

administration to post daily learning objectives based on the standard that the teacher is 

addressing. Administration also requires that each classroom post an ESLR poster. Most, not all, 

teachers agree that it is beneficial to post the ESLR poster as well as a daily learning objective. 

Most teachers include grading rubrics for assignments and provide students with a syllabus and 

course description. Many teachers provide a monthly pacing guide for students to follow.  Core 

teachers follow a district pacing guide that was developed by teachers.   

 

All freshmen develop a “Four-Year Plan” during their freshman year to guide and motivate 

them toward their college or post high school goals. Counselors place students in appropriate 

classes to meet graduation requirements and post-secondary goals. The four year plan shows 

the student what they must achieve in order to earn a high school diploma and be prepared for 

post-secondary options.  
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Teachers use a variety of differentiated instructional strategies in the classroom. These 

strategies include explicit direct instruction, student led group work, Socratic seminars, small 

group discussion, lecture, Internet research, reciprocal teaching, oral reports, presentations, 

pair-share. Many core classroom teachers are incorporating technology into their instruction 

through the use of InterWrite boards, ELMOs (document readers), and projectors. Despite 

these efforts, many BHS teachers continue to struggle with a high failure rate. BHS has a diverse 

population of students and all classes are made up of a wide range of skills. Teachers continue 

to look for ways to help struggling and apathetic students. Most teachers use a variety of 

teaching strategies to meet the individual learning styles and improve skills of each student.  

Teachers and administrators recognize that not every student learns at the same pace or in the 

same way, and both teachers and administrators are trying to narrow the achievement gap 

within BHS classrooms. Many teachers assign mandatory tutoring, including Saturday school, as 

one way to support students. 

 

 As a means to measure student learning, teachers regularly assess their students through 

quizzes, oral reports, essays, and power point presentations and offer feedback. This feedback 

includes one-on-one counseling with a student and/or a written response. The district provides 

quarterly benchmark tests and semester finals to measure student achievement of the 

California State Standards in math, English, science, and social science. Core teachers regularly 

analyze the results of the tests and adjust curriculum in order to re-teach standards when 

necessary. Time is scheduled for teacher collaboration to compare test results through “data 

protocols” and to create lessons to re-teach standards that are low.  

 

BHS has an open door policy that allows any student to participate in honors and advanced 

placement courses.  To support these students, BHS employs AVID Tutors, S3 Tutors, provides 

after school tutoring, and Saturday study sessions. AVID and S3 tutors can be requested by any 

teacher to assist students in any class. 

 

Special Education students are mainstreamed into all classrooms. To support these students in 

achieving the standards and ESLRs, special education aides and special education teachers are 

available in many classrooms. Due to budget restrictions, it is not possible to have a special 

education aide in every classroom. Some students are scheduled in the Learning Center as part 

of their regular day for one period where they receive support from a special education 

teacher. All teachers receive a copy of the RSP student’s IEP and use the suggested and 

required accommodations to target the needs of the student. Special education teachers and 

aides collaborate with regular education teachers to discuss progress and any necessary 

interventions for special education students. 
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Many level one, two and three EL students are placed in sheltered core classes where they 

receive additional support from language assistants. Due to budget restrictions, language 

assistants are not available in every sheltered classroom. To support all EL students, after-

school tutoring is available with a teacher and a language assistant four days per week and 

most Saturdays from 8:00 a.m. to 12:00p.m.  The EL coordinator reports to the English 

department at the monthly meetings about reclassification of EL students. The coordinator also 

collaborates with all sheltered core teachers and offers strategies and suggestions to better 

meet the needs of the EL students placed in the sheltered classes. Teachers recognize that we 

need to raise the CST scores and the CAHSEE pass rates among the EL students in particular.   

 

For students “in the middle” and underrepresented in higher education, BHS offers an AVID 

program. This program motivates and prepares students to take college preparatory classes 

and provides a support system to help students succeed. BHS is recognized as a national 

demonstration school for our AVID success. AVID tutors are available in AVID classes to help 

students succeed in both regular and honors courses.  

 

All freshmen students are required to complete a CAHSEE pretest. With the data of the pretest, 

some students are placed in afterschool and Saturday CAHSEE tutoring sessions. Junior and 

senior students who have not passed the CAHSEE test are placed into CAHSEE support classes. 

BHS supports freshmen and sophomores who struggle with reading and writing with the English 

Intensive course. English Intensive is a blend of Scholastic’s READ180 reading intervention 

program and the district’s core English curriculum in which students receive accelerated English 

instruction to bring them up to grade level while earning UC-approved English credits. Students 

are placed using multiple measures—Scholastic Reading Inventory, CST scores, district common 

assessment results, and English grades—and participate in daily whole group, small group, and 

individualized computer-guided instruction. 

 

One area of need that has become increasingly apparent is the need for additional elective 

offerings or sections of our current electives.  As the budgets have become smaller, and the 

focus on core classes has become stronger, our elective programs have been greatly reduced. 
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C2.   Instruction Criterion 

To what extent do all teachers use a variety of strategies and resources, including technology 

and experiences beyond the textbook and the classroom, that actively engage students, 

emphasize higher order thinking skills, and help them succeed at high levels? 

 

Summary of Findings 

The BHS teaching staff takes pride in developing lessons and creating learning experiences that 

go beyond the textbook to thoroughly engage all students. Teachers recognize that mere 

lessons from the text and traditional pen to paper activities are not the only ways to engage all 

students. Our students come from diverse backgrounds with a broad range of learning abilities. 

To reach all students, teachers develop lessons that allow students to demonstrate their ability 

to think critically and solve problems through differentiated instruction and assessment.  

 

Teachers at BHS have completed many courses, workshops, trainings, and seminars and use 

those trainings in daily instruction. Despite budget cuts, our school has committed to funding 

teacher training. Core subject teachers attended Common Core training in preparation for 

implementing the new Common Core Standards; many teachers have been trained in AVID 

strategies with many attending AVID workshops throughout the summer. Advanced Placement 

teachers attended institutes and several have been AP Test readers. All core subject teachers 

received EDI (Explicit Direct Instruction) training off campus and on campus, and continue to 

develop EDI lessons. Some teachers attended the SPARK conference- which gives teachers and 

students tools to promote a positive and nurturing learning environment on our campus and in 

our classrooms. English Language Arts and math teachers were trained in using the Interwrite 

(SMART) boards and Mobis. Other topics of trainings include: differentiated instruction, ERWC 

training, English 3D, SDAIE, and all new teachers participate in BTSA Training.     

 

Through EDI coaching training, core teachers were trained to work independently and with 

teachers in their departments. Although the district has continued to prioritize EDI as the 

preferred strategy for instruction and evaluation, teachers continue to differentiate their 

lessons, strategies and assessments to meet the needs of all students.  

 

Bloomington High School teachers use a variety of teaching strategies to actively engage 

students in content that goes beyond the textbook. Teachers facilitate student learning by 

guiding students in activities such as thinking maps, graphic organizers, building vocabulary 

using context clues and multiple exposure, shared writings/writing aloud, pair share, Cornell 

note-taking, worksheets, literature circles, Socratic Seminar, modeled/guided instruction, mini-

lessons, annotations, reading logs/journals, student reflections, inquiry based lessons, 

scaffolding, lectures, guest lectures, and revising work in progress. Some teachers post 



141 
 

assignments via on-line websites such as Edmodo, a social-learning site for educational use, 

which allows students to engage in debates, discussions and responses to literature and other 

academic experiences using current content and technology. Students can post topic questions, 

responses, and engage other students. The teacher can give feedback and direction. Students 

who are not in the same class can work together to gain insight and analysis about a topic.   

 

Bloomington High School students are given many opportunities to demonstrate their acquired 

skills and knowledge. Teachers offer a variety of assignments so that students can produce 

unique and insightful products that showcase their ability to think, reason, and problem solve. 

Teachers report that students are using storytelling, Socratic Seminars, ‘I Search’ reports, 

reciprocal teaching, lab assignments, gallery walks, journal writing, science fair projects, essay, 

small group and whole class discussions, mock elections, hands on building geometric 

structures, PowerPoint presentations, oral reports, student led discussions, and debates. In the 

fall, the science department sponsors a demonstration from the physics class where pumpkins 

are dropped from the top of the theater building in order to demonstrate acceleration and 

gravity; teams compete to create devices to stop the pumpkins from splattering. In the fall and 

spring, the theatre department produces plays. Throughout the year, the music department, 

band and choir, performs in competitions and school productions. Each spring, the art 

department sponsors the Terry Pike Memorial Fine Arts Faire. Throughout the year, NJROTC 

participates in competitions. These experiences showcase and motivate student learning while 

taking them well beyond the scope of the textbook. 

 

Students have access to five computer labs on campus.  Some classrooms are equipped with a 

few computers for student use. The library is another source for students to use computers. In 

the library, there are thirty computers and a broad selection of resource materials for students 

to create reports, PowerPoint presentations, Prezis and other types of presentations using 

technology. The librarian has updated the home page with specific links to support students in 

specific research. This gives students an opportunity to access data and information beyond the 

textbook. In a POD class, for example, students access government agency websites to research 

bureaucracy. In English classes, students research original sources to gain knowledge about 

periods in English literature. Although BHS has made great strides in the acquisition and use of 

technology over the last six years, it remains a challenge to fully equip every classroom so that 

technology can be used to the fullest potential and to maintain and update current technology.  

 

ROP classes provide students with the opportunity to experience real world scenarios in a 

variety of vocations to prepare them for work and life after high school. In the Virtual 

Enterprise classes, students create, market, and sell products. The Auto Shop class allows 

students to learn about and repair automobiles; they are given the opportunity to learn about a 
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career in the auto industry through guest speakers. In the Law Enforcement class and the 

Veterinary Science Class, students learn about how professionals in these fields work through 

hands on experiences with teachers who are in the profession. In the Veterinary Science Class, 

students care for, administer shots to, feed, and groom a variety of animals. Students have the 

opportunity to learn how to become athletic trainers in a class that is taught by a working 

athletic trainer from a local community college. The history department recruits senior students 

to work local election polls. Key Club is a service oriented club on campus in which students 

participate in community service. NJROTC gives kids the opportunity to learn about and 

experience military life and career opportunities. Over the past six years, students have had 

opportunities to enroll in specific career pathways: Industry, Professional, and Arts; however, 

these were funded through a grant and the funds are no longer available. Despite the 

termination of the career pathways program, the BHS career center continues to offer career 

exploration on campus. Students can sign up for guest speakers in specific fields to learn more 

about fields of interest. Students can take the ASVAB test in the career center if they are 

interested in a military career. In addition, college representatives are scheduled throughout 

the year to speak to interested groups of students. 

 

 

 
Supporting Evidence 

 
 

 Benchmarks 

 CAHSEE test results 

 CST scores 

 Conferences 

 District finals 

 CAHSEE pre-test 

 Individual Education Plan 

 AP training 

 EDI training 

 Edmodo 

 AP recognition award 

 Student work 

 Teacher interviews 

 NJROTC competitions 

 READ180 

 Computer labs 

 Band competitions 

 Master schedule 

 Classroom technology 

 Zangle 

 Campus clubs 

 Theatre productions 

 Art festival 

 Writing lab 

 Tutoring sign-in sheets 

 Career Pathways 

 Teleparent 

 ASVAB 

 Guest speakers 
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Category C:  Standards-based Student Learning:  Instruction 

 
Strengths 

 Open access to honors and AP courses 

 Academic support for all students in classrooms and tutoring 

 Diverse teaching methods 

 AVID program 

 Teacher collaboration 

 ROP courses 
 
Areas for Growth: 

 Improving test scores and overall student performance 

 Access to current technology for every classroom 

 Reducing achievement gaps 

 Improving EL achievement 

 More elective courses 
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Category D:  Standards-based Student Learning:  Assessment and Accountability 

Leaders: Brandi Ritzi, Mathematics teacher & Scott Warden, English teacher 

1. Albert Arce   Student 
2. Mary Ann Baca   Special Ed. aide 
3. Nick Barnhart   Social Science teacher 
4. Brianna Buell   Student 
5. Chris Burner   Assistant Principal 
6. Bill Butscher   Science teacher 
7. Ernesto Cabrera   AVID tutor 
8. Erica Cruz   Nutrition services 
9. Paul DuBois   CTE teacher/Study Hall 
10. Ryan Duckworth   Choir teacher 
11. Beatriz Duque   Nutrition services 
12. Jacob Esqueda   AVID tutor 
13. Laura Flores   Nutrition services 
14. Nicole Figueroa   Security 
15. Sam Gallo   Art teacher 
16. Garth George   Science teacher 
17. Michael Gill   Science teacher 
18. Jesse Guiles   English teacher 
19. Melissa Guillen   AVID tutor 
20. Blanca Haro   Special Ed. aide 
21. Elena Hernandez   ROP Virtual Enterprise teacher 
22. Marc Howard     Social Science teacher 
23. Robert Jefchak   Ceramics teacher/Department Chair 
24. Laurel Jolliff   Science teacher 
25. Dave Johnson   Counselor 
26. Susan Lake   Records 
27. William Lee   AVID tutor 
28. Belinda McGee   Office Assistant 
29. Charles Miller   Custodian 
30. Chris Montgomery  English teacher 
31. Dick Montgomery  Mathematics teacher/Study Hall 
32. Trent Naeve   Mathematics teacher 
33. Tricia Pahner   Modern Language teacher 
34. Ryan Parga   Student 
35. Marquerite Raney  Nutrition services 
36. Amy Renteria   Special Ed. aide 
37. Brandi Ritzi   Mathematics teacher 
38. Julia Samaro   Counseling Secretary 
39. Jose Santiago   Student 
40. Cruz Serrano   Counseling Secretary 
41. Erwin Schaefer   Mathematics teacher 
42. Andrea Sida   Student 
43. Calvin Smith   ROP Law Enforcement teacher 
44. Julie Urquizu   Video Production teacher 
45. Carmen Vega   Modern Language teacher 
46. Abe Ward   Science teacher 
47. Scott Warden   English teacher 
48. Charles Whitmyer  NJROTC  teacher 
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Report: Part D – Assessment and Accountability 

CRITERION D1 AND D2 INDICATORS AND PROMPTS 

 
Professionally Acceptable Assessment Process  
 
Indicator: The school uses effective assessment processes to collect, disaggregate, analyze and 
report student performance data to the parents and other shareholders of the community. 
 
Prompt: Comment on the effectiveness of the assessment process to collect, disaggregate, 
analyze and report student performance data to the parents and other shareholders of the 
community. 
 
Findings: 
Teachers and administrators work together to determine students’ progress in mastering the 
skills and content in the California State Standards by providing multiple formative assessments 
throughout the year. District administrators along with CJUSD teachers have collaboratively 
designed periodic benchmarks to assess students’ levels of mastery as the CST approaches. 
These tests have been designed to emulate the released CST questions, so they serve as reliable 
indicators of students’ growth throughout the school year.  Math teachers on campus work 
together to create Common Unit Assessments (CUAs), which are designed to hold students and 
teachers accountable to the same standards and level of mastery regardless of the classroom 
they are in.  Benchmark tests and CUAs used at the school site are designed collaboratively and 
with questions that vary in difficulty so as to give an accurate representation of the students’ 
ability.  
 
Using the Edusoft program, teachers can locate and access reports that indicate how individual 
students or groups of students perform on assessments. Reports can be created based on the 
course, teacher, period, or student.  This program categorizes scores into proficiency ranges 
such as: far below basic, below basic, basic, proficient, and advanced.   Using Edusoft, teachers 
and administrators have the ability to look at proficiency ranges for the entire assessment or by 
standard, and perform an item analysis of individual questions.  This program aids teachers in 
effectively determining standards/skills that need more attention.  
 
During collaboration time, teachers work together by grade (or subject) level to track and 
analyze scores from Benchmark tests and CUAs. Teachers then perform data protocols on 
Benchmark tests to design lessons for re-teaching skills identified as deficient.  Data protocol is 
also used in some departments or to identify skills that can be embedded in future lessons 
rather than re-taught. This process also aids teachers in identifying students who are struggling 
and indicates that interventions and parental/guardian contact may be needed. 
 
Relevant assessment data is shared with teachers and administrators mostly through 
technological means.  Teachers and administrators use the Zangle grading and attendance 
program to access specific academic and demographic information. Within Zangle 
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Administrators and certain groups of teachers, such as AVID teachers and department chairs, 
can use Pulse to access students’ current grades and missing assignments for current classes. 
Through Zangle teachers can view the results from the CELDT, CAHSEE, and CST tests.  These 
previous test results can be extremely useful in measuring a students’ improvement, and 
designing lessons to meet the specific needs of students.  This is especially helpful as teachers 
design lessons for English Learners and students with special needs.  
 
Assessment data is shared with the parents and community in a wide variety of ways.  Parents 
are informed of students’ academic progress and accomplishments through regularly mailed 
progress reports and grade report cards. BHS and CJUSD also mail the results of the high-stakes 
exams such as the CST, CAHSEE, CELTD, and AP tests. Parents can access their students’ current 
course grades by logging onto the Zangle grading software from any internet connection. 
Parents and student are able to track progress throughout each term as new scores can be 
viewed as soon as they are entered by the teacher. All of these avenues of continuous feedback 
allow for an interactive relationship between parents/guardians and the school faculty and 
administration. This system has allowed for early recognition of deficiencies and has prompted 
parents, teachers, and administration to work with the students in need by using BHS’s Pyramid 
of Interventions.  
 
The community can access the academic accountability data through the BHS website.  The 
school’s Accountability Report Card is linked to the school website, and contains school-wide as 
well as disaggregated statistics, including CST, CAHSEE, AP, and CELDT scores. Community 
members are updated on assessment data during on-campus meetings, such as the English 
Learners Advisory Committee (ELAC) which meets monthly.   ELAC continuously updates 
parents and community members on assessment information that is relevant to the English 
Learner community. The disaggregated data that is specifically relevant to English Learners 
helps this important demographic to remain well informed regarding their students’ progress. 
BHS School Site Council meetings offer another forum in which parents and community 
members can attain information regarding BHS’s assessment data. Community members, 
administrators, students, and other stakeholders regularly attend these meetings where the 
administration gives periodic updates on school progress.  Also, each year the School Site 
Council approves the SPSA, which is based on the assessment data of the school.  Every fall site 
administrators report the latest California Standards Test results to parents and community 
members at back-to-school night.  Finally, BHS leadership periodically presents high-stakes test 
results at school board meetings. These many approaches to collecting, analyzing and reporting 
data keep a dynamic and positive partnership between the school and its surrounding 
community. Such relationships are crucial to maintaining a positive and productive culture at 
Bloomington High School.  

 
Evidence 

 Periodic benchmarks are created and analyzed twice per semester. 

 Common Unit Assessments are created and analyzed each unit (math department) – 6-
week benchmark and quarter/semester exams (other departments). 

 Edusoft is used to score and view results for assessments. 
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 Zangle grading software is accessible by parents, students, teachers, and administrators 
online anytime. 

 Teachers access student testing history on Zangle to plan for optimal instructional 
needs. 

 School Accountability Report Card (Link on BHS website)  

 The BHS website features articles detailing academic achievements at BHS. 

 Report Cards and Progress Reports are regularly mailed to parents/guardians. 

 High Stakes Test results are mailed to parents/guardians. 

 ELAC (Learners Advisory Committee) meetings take place monthly. 

 School Site Council meetings take place monthly and are open to all stakeholders. 

 Open House (Back to School Night) each fall. 

Basis for Determination of Performance Levels 
 
Indicator: The school has determined the basis upon which students’ grades and their growth 
and performance levels are determined and uses that information to strengthen high 
achievement of all students. 
 
Prompt: Upon what basis are students’ grades, their growth and performance levels determined 
and how is that information used? 
 
Findings: 
 
Grades are determined in the core subjects using a common grading scale.  A committee of 
core subject teachers from BHS along with representatives from the districts’ other high schools 
and district personnel made the decision to weigh grades in all core subject classes using a 
homogenous grading scale. This grading scale weights all classroom projects and homework as 
40% of a students’ semester grade. Another 40% of a student’s grade is determined by how 
he/she scores on periodic assessments, including benchmark assessments, comprehensive unit 
exams, and other summative assessments including essays, presentations, and research 
assignments. The semester final exam constitutes the remaining 20% of a student’s core subject 
grade. This system for weighting grades establishes consistency and ensures that the majority 
of a student’s core subject grades are directly linked to his/her achievement on standards-
based assessments. All assignments and tests that are designed and administered by core 
subject teachers prepare students for skill mastery so that they will attain proficiency in the 
California State standards.  
 
BHS administers periodic benchmark tests that help teachers track the progress of classes and 
of individual students. Teachers in the social science, science, and modern language 
departments meet after administering the quarter and semester exams to determine which 
standards students have mastered and which ones are presenting challenges.  Teachers in the 
math and English departments meet after each of the four periodic benchmarks assessments, 
and after the two semester finals, to determine which standards students have mastered and 
which ones need further instruction or review. These data analysis meetings (Data Protocols) 
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are effective in offering a structured setting in which teachers collaborate with the objective of 
using formative data to drive future instruction. Teachers select at least one essential standard 
on which students scored below proficient, and they work together to brainstorm best teaching 
strategies meant to bolster students’ mastery of the selected standard. Teachers then 
reconvene shortly after the lesson is taught and reassess student achievement in order to 
determine students’ growth. This data analysis system has coincided with a significant jump in 
student CST results over the last five years and appears to be helping the school-wide academic 
improvement. Teachers design lessons, assignments, and assessments that align with the 
skills/standards assessed on each periodic benchmark, including on the final exams. Such 
alignment helps to ensure that student grades are closely connected to mastery of the state 
standards.   
 
BHS offers several courses that incorporate continuous progress monitoring of the achievement 
and growth for special populations of students. English learners in the Language! program are 
monitored by a data management program offered by the publisher. This software allows the 
teacher to closely monitor the achievement and learning trajectory of each English Learner 
enrolled in the program. Teachers are then able to modify and intervene when skill mastery 
begins to falter. This software also determines the students’ scores on basic skills and helps 
teachers align course grades with achievement on standardized skills. Struggling readers are 
offered the English Intensive course which also incorporates computerized READ180 software 
that helps the teacher monitor and assess student growth. Students’ reading levels are 
continuously monitored and recorded throughout this class, allowing teachers and 
administrators to determine additional interventions to put in place for struggling readers. 
Grades in these programs are correlated with the state standards. These courses have aided 
students and teachers in monitoring individual progress toward proficiency of the standards.  
 
Grading rubrics are being used in several courses throughout the campus.  Rubrics allow for a 
teacher to establish consistency in expectations and assessment of student work. In visual and 
performing arts rubrics are being used to give students a clear picture of what is expected in 
order to achieve a high grade on a project. The English department has also designed and 
adopted several rubrics which are used to guide and assess students on written and oral 
presentations. The math department has recently begun using rubrics to grade free-response 
problems at the end of their Common Unit Assessments.  The common use of these rubrics 
ensures consistency in expectations and grades within departments. 
 
Over the past three years, BHS has designed and implemented the Pyramid of Intervention 
(POI). Administration and faculty are now monitoring students’ grades and are establishing and 
implementing interventions as needed. Among the many interventions offered to struggling 
students, BHS has greatly expanded offerings of after school tutoring in each of the four core 
subjects. Teachers also follow several protocols designed into the pyramid, including in-class 
adjustments that may help these students to become more engaged in lessons and learning. 
Teachers are also required to contact parents, differentiate activities, and document the steps 
taken to aid struggling learners.  
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Evidence: 

 Consistency in weighting grades in the core subjects 

 Periodic benchmarks assessments and final exams in English and math, with data 
protocol performed on each assessment 

 Quarter exams and final exams in science, social science, and modern language, with 
data protocol performed on each assessment 

 SMART goals used to determine appropriate re-teaching and reassessments throughout 
the year 

 Intervention classes available, including: English Intensive I and II, Language!, Credit 
Recovery, and CAHSEE Intervention 

 District, department, and individual rubrics  

 Collaboration on grades and grading among teachers or departments 

 Pyramid of Interventions 

Appropriate Assessment Strategies 
 
Indicator: Teachers use appropriate assessment strategies to measure student progress toward 
acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group 
projects, tests, etc. 
 
Prompt: To what extent do teachers use appropriate assessment strategies to measure student 
progress toward acquiring a specific body of knowledge or skills? Examples of these strategies 
include essays, portfolios, individual or group projects, tests, etc. 
 
Findings:   
 
Bloomington High School employs a variety of assessment strategies to measure student 
progress. Some of the methods that teachers use to measure student learning and progress are 
informal questioning, teacher-made exams, essays, portfolios, individual and group projects, 
department-made assessments, and district comprehensive exams.  In any given classroom or 
department, several of these strategies and methods can be observed daily depending on 
which method of assessment is the most appropriate for the subject matter.   
 
Informal questioning is used on a daily basis in most classrooms.  Through EDI training (Explicit 
Direct Instruction) core teachers have learned different methods of informal questioning in the 
classroom.  The EDI model often refers to this as checking for understanding.  In all subjects 
teachers create their own end-of-unit exams to test skills and concepts acquired throughout a 
unit.  In math, these end-of-unit exams are developed collaboratively as Common Unit 
Assessments (CUAs) .  Essays are used in English, social science, and modern language to convey 
a deep understanding of the subject matter.  In the visual and performing arts portfolios are 
utilized to show growth over time and to demonstrate the acquisition of skills in the course. 
Group and individual activities such as skits, in modern language or English, and science labs are 
employed when learning can best happen through collaboration, experimentation, and 
conversations.  Rubrics are often developed for these activities to help create clear and concise 
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assessment and grading practices.  District comprehensive exams are used by the core subjects 
to gauge whether students have mastered standards and skills in each semester.  These varied 
assessment methods also give students the opportunity to show development and/or mastery 
of skills with different learning modalities. 

 
Evidence: 

 Checking for understanding (informal questioning) used on a daily basis in core subjects 

 Teacher designed exams used in all subjects 

 Essays used in modern language, English, and social science 

 Portfolios used in visual and performing arts 

 Department created tests used in the math department 

 District exams administered in the core subjects at the end of each semester 

Demonstration of Student Achievement 
 
Indicator: A range of examples of student work and other assessments demonstrate student 
achievement of the academic standards and the expected school-wide learning results, 
including those with special needs. 
 
Prompt: Provide a range of examples of how student work and other assessments demonstrate 
student achievement of the academic standards and the expected school-wide learning results, 
including those with special needs. 
 
Findings:   
 
Bloomington High School shows evidence of students achieving the academic standards 
through various means. California state standardized tests (CST), or the California Modified 
Assessment (CMA), for Special Education, are reported via the California Department of 
Education annually, for all core subjects. These results are made available to the public on the 
state, district and school websites.  These assessments measure a students’ proficiency at 
achieving the standards.  At the school level, student achievement of the California state 
standards is reported on standards based assessments such as tests, benchmarks, and final 
exams.  Findings for the CUAs (in math) and the district benchmarks and final exams are 
reported in the EduSoft data management system. All assessments in this system are aligned to 
state standards by question.  Through this system teachers may assess and monitor student 
progress, and identify students who are not proficient in any given standard. Specific AVID 
methodologies can be seen throughout the campus.  Strategies such as WICOR (writing, inquiry, 
collaboration, organization, and reading) and Socratic seminars are used to gauge student 
achievement within the academic standards, and also encourage the achievement of the ESLRs. 
Individual classroom assignments are closely aligned with both the course assessments and 
skills and concepts embedded in the state standards.  While these assignments may not always 
demonstrate student achievement of the standards by themselves, when taken as a whole they 
demonstrate a comprehensive understanding of the standards.  
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Students are given opportunities to practice the skills in the expected school-wide learning 
results (ESLRs) on a regular basis.  Students regularly practice critical thinking, personal and 
interpersonal skills, and communication skills in classrooms.  A wide variety of activities that 
encourage the achievement of the ESLRs can be seen any given day on the BHS campus.  These 
activities might include group projects, word problems, challenge problems, lab work, pair-
shares, Socratic seminars, AVID tutorials, debates, research projects, and persuasive essays. 
Additionally, the visual and performing arts department creates opportunities for students to 
demonstrate learning in events and projects such as concerts, video production videos (BNN-
Bruin Network News), and art department fairs. Unlike the state standards, the ESLRs cannot be 
achieved in any single course, but rather they should be developed throughout the four years 
of high school through students’ gleaning of skills that will help them become critical thinkers, 
effective communicators, and adults with good personal and interpersonal skills. Student 
achievement of the ESLRs is measured throughout their experience in the courses offered on 
campus, such as the oral presentation component of English courses, and the lab portion of 
science classes.  In addition, it is hoped that students mastering the ESLRs will be involved in a 
variety of activities or clubs on campus, and graduate on time.  
 
For students with special needs a wide variety of techniques are employed.  For students that 
require intervention, BHS has a technology-based Credit Recovery system that allows them to 
work through material at their own pace.  SDAIE strategies are used to assist English Learners 
and Special Education students in understanding core content through non-traditional means. 
Collaborative groups and peer tutors are often used to help students with special needs access 
and achieve the standards while working on achieving the ESLRs.  

 
Evidence 

 Student Benchmark and CUA scores in core subjects are available on Edusoft. 

 A wide variety of essays show critical thinking and ability to master standards in various 
subjects. 

 Oral presentations are a key component of most core classes. 

 Portfolios of projects and/or assignments in some classrooms 

 Technology used in business classes, yearbook, school newspaper, class research 
projects, and in intervention classes such as credit recovery, English Intensive 
(READ180), and Language! 

 Selected AVID strategies used throughout campus such as: Cornell Notes, Close Reading, 
Socratic Seminars, and WICOR. 

 Visual and Performing Arts provides offers exhibitions of learning through concerts, 
performances, gallery exhibits, arts fairs, and competitions. 

 SDAIE, WICOR, and AVID strategies geared toward students with special needs as well as 
the general population 

 Collaboration, and peer tutoring used in many classrooms on campus 
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Curriculum Embedded Assessments 
 
Indicator:  The school regularly examines standards-based curriculum embedded assessments 
in English Language and math, including performance examination of students who primary 
language is not English, and uses that information to modify the teaching/learning process. 
 
Prompt:  Provide examples of standards-based curriculum embedded assessments in English 
Language and math, including performance examination of students who primary language is 
not English. 
 
Findings:   
 
Bloomington High School embeds assessments throughout the core curricula.  Frequent 
assessments allow teachers to monitor students’ progress and to offer interventions when 
needed. 
 
Periodic benchmarks and the two final exams allow teachers to monitor students’ progress in 
learning California Content Standards through assessments that mimic state tests. Teachers 
work together to analyze results from these assessments to determine which standards need to 
be re-taught. The reteaching and reassessments are helpful to students who didn’t master the 
skill on the first attempt. Reteaching and reassessments are especially important for our English 
Learners and students with special needs, because these students often require extra time or 
one-on-one instructional time to access and be successful with content.  
 
English learners classified at the beginner and early intermediate levels receive core-content 
instruction in the sheltered classroom environment. Sheltered classes blend both fully English 
proficient students with non-proficient English speakers to promote a collaborative 
environment in which students learn language through cooperative grouping. Teachers of 
sheltered classes modify instructional delivery by using SDAIE methodologies designed to make 
content acquisition easier for English Learners. Slower and more deliberate input along with 
visual and kinesthetic aids assist students with their core content knowledge acquisition and 
skill development. Paraprofessional language assistants are also dispatched to most sheltered 
classrooms to assist students in their learning needs. These combinations of supports help 
students to access and excel on all core embedded assessments. 
 
Another effective way that BHS has seamlessly embedded formative assessments is by using 
various checking for understanding processes. Checking for understanding is a concept and 
practice that is now ubiquitous in many core content classrooms at BHS as staff has received 
professional development in EDI (Explicit Direct Instruction) strategies. According to the EDI 
model of checking for understanding, teachers have all students write answers on small 
whiteboards or call on “non-volunteers” to make sure all students understand new content and 
skills. While not all checking for understanding on campus happens in this manner, many 
teachers throughout the campus have adapted this model to fit their own classroom needs. 
Such ongoing formative assessment of student learning is key to helping all populations of 
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students at BHS to optimize their opportunity to master key skills. Through commitment to 
these formative assessments, students are now showing higher achievement results on 
summative assessments.   
 
Several support classes offered at BHS embed assessments into the curriculum that are meant 
to frequently monitor student improvement along the way to subject proficiency. The English 
department offers English Intensive classes for native English speakers who are behind at least 
two grade levels in reading. This program embeds many smaller formative assessments, many 
of which are completed using computer software. This software tracks student gains and alters 
the difficulty of formative assessments as the student progresses. Another program that 
embeds adaptive formative assessments is our language program for English Learners titled 
Language! The Language! Curriculum also uses frequent language assessments to monitor 
growth. 
 
English and Math offer CAHSEE support classes which embed practice CAHSEE assessments 
throughout and help students by teaching test taking strategies. The supports offered in this 
class have helped many of our special populations, including English Learners, to ultimately 
pass the all-important CAHSEE exam. 
 
The BHS administration encourages teachers to embed practice CST-style questions throughout 
the year so that all students are exposed to the testing language and format prior to 
administration of the test. The same holds true for sophomore classes when preparing for the 
CAHSEE exam. Because many released CAHSEE and CST questions are offered online, teachers 
at BHS will continue to utilize this resource with the expectation that their use will benefit all 
students. 
 
BHS responds to data indicators offered by formative assessments such as classwork, 
homework, attendance records, and benchmark exams using its POI. Tutoring has been 
established and recently expanded at BHS thereby offering students increased supports needed 
to improve skills, score better on assessments, and to ultimately pass classes with higher 
grades. Other interventions are used as well with the expectation that students, including 
special needs and English Learners, will benefit academically. 

 
Evidence 

 Periodic benchmarks and the two final exams allow teachers to monitor students’ 
progress in learning California Content Standards through standardized-style 
assessments through the Data Protocols process. 

 Sheltered classes offer SDAIE strategies, cooperative learning/peer tutoring, and 
paraprofessional language assistants to help English Learners access the information 
needed to excel on core-subject assessments. 

 EDI techniques, including various checking for understanding methods, allow formative 
assessments which helps all populations of students learn content instruction. 
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 Language!, English Intensive (READ180), and CAHSEE support classes offer embedded 
assessments designed to frequently assess English learners and non-English learners 
progress toward attaining grade-level proficiency. 

 Teachers incorporate practice CST and CAHSEE question as well as teacher designed test 
questions into classes throughout the year to prepare students for the high-stakes 
assessments. 

 POI is designed to provide support for students showing difficulty on embedded 
assessments. 

 
Student Feedback 
 
Indicator: Student feedback is an important part of monitoring student progress over time 
based on the academic standards and the expected school-wide learning results.  
 
Prompt: To what extent is student feedback an important part of monitoring student progress 
over time based on the academic standards and the expected school-wide learning results? 
 
Findings:  
 
At Bloomington High School student feedback plays an important role in both assessing student 
learning as well as directing future instruction. The faculty and administration at BHS monitor 
student feedback using formative and summative assessments. Daily checking for 
understanding enables teachers to quickly respond to learning gaps, and formative assessments 
allow teachers to make longer-term instructional changes. 
 
Faculty and administration at Bloomington High School have received training in Explicit Direct 
Instruction (EDI) strategies. An effective component of EDI is its emphasis on checking for 
student understanding continuously throughout instructional sessions. Checking for 
understanding frequently throughout entire lessons helps teachers to use immediate student 
feedback to modify the lesson so that all students learn the day’s objective. Many teachers 
have reported that by calling on “non-volunteers” throughout lessons and/or by checking 
answers written by all students on their own whiteboards, students remain engaged while 
providing abundant feedback to the instructor. Many core teachers now use these strategies 
throughout the year. 
 
Teachers are able to track students’ application of critical thinking and their progress in 
mastering content standards through a wide variety of projects and assignments. Teachers 
issue written assignments, including essays and research projects as a way of demonstrating 
knowledge and skills. Such writing provides feedback for teachers, which demonstrates 
students’ ability to synthesize important concepts into a clearly articulated document. Some 
subjects taught at BHS include an oral presentation component, requiring students to teach 
other students key content from the class. These and many other assignments provide teachers 
with a wide range of student feedback, indicators of student learning and ability to apply 
learning within expanded contexts. 
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For the last five years, core-subject teachers and administrators have been working to perfect 
the Data Protocol (benchmark data analysis) process. Teachers use Edusoft reports on periodic 
benchmark tests in order to make instructional decisions. The feedback offered by this software 
allows teachers to identify where weaknesses exist and to reteach in order to address the 
weaknesses. This process not only allows teachers to use feedback to determine deficits, but it 
also provides teachers a forum in which to share best teaching strategies with each other in 
order to grow as educators. Bloomington High School has come a long way in using student 
feedback to drive instruction. 
 
The administration uses summative indicators of student achievement to design curriculum and 
course offerings at BHS. Several years ago, CST math and English scores showed a need for 
offering more remediation. Because administrators paid attention to this feedback, Pre-Algebra 
and double block support classes were added to the math course offerings and English 
Intensive classes were offered to the English course offerings.  While double block support 
classes in math proved to be ineffective, the addition of Pre-Algebra has   coincided with 
dramatic growth in math CST scores. In just a two-year period, proficiency rates in math have 
jumped nearly 30%. For this reason double block support classes are no longer being offered at 
BHS while Pre-Algebra continues to be a valuable asset to the math program on campus. The 
inclusion of the English Intensive course offering has resulted in significant growth in reading 
levels for the students enrolled. 
 

Average. English-Language Arts CST Growth 

2009 – 2012 

English I Intensive English II Intensive 

+26 +16 

 

Average R180 Testing Lexile Growth  

2009 – 2012 

English I Intensive English II Intensive 

+87 +48 

 

Educational Program 

Avg. English-Language Arts CST 

Growth 2009 – 2012 

Avg. R180 Testing Lexile Growth 

2009 – 2012 

English I Intensive 
English II 

Intensive 

English I Intensive English II 

Intensive 

EL +28 +20 

+62 +58 I-FEP +26 +19 

R-FEP +43 +24 

RSP +19 +15 
+60 +48 

SDC +25 +22 
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Evidence: 

 EDI checking for understanding strategies allow teachers frequent feedback on student 
learning. 

 A wide variety of student assignments and projects demonstrate an array of concrete 
feedback on student learning. 

 Research assignments and essays demonstrate students’ skills in critical thinking and 
writing. 

 Benchmark exams allow teachers to examine more formal feedback so that instructional 
changes can be made as needed. 

 Several courses are designed so that students provide teachers with frequent feedback 
on learning. These classes include Language!, English Intensive (READ180), and CAHSEE 
support. 

 The administration responds to the summative feedback offered by CST, CAHSEE, EAP, 
and AP results to make curricular and instructional decisions. 

Modification of the Teaching/Learning Process 
 
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and 
changes in the curricular and instructional approaches. 
 
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as 
the basis to make decisions and changes in the curricular and instructional approaches. 
 
Findings: 
 
The Colton Joint Unified School District and Bloomington High School primarily use EduSoft to 
collect data from the state tests, district benchmarks and finals, and some teacher-made tests. 
EduSoft enables teachers and administrators to easily access and analyze data by specific 
classes, teachers, students, standards, or questions. Data from multiple assessments can be 
viewed side-by-side. EduSoft's seamless collection of data makes it very easy for any teacher to 
begin analyzing the data. 
 
Usually, when teachers and administrators use this data to drive instruction, they meet in 
department-defined data teams. The data teams for Math and English use the district's Data 
Protocol process to analyze the data from specific tests and identify a weak standard that will 
be retested within two to three weeks. Once a standard is chosen, the department members 
discuss possible ways to reteach the standard. This method allows teachers to share their best 
practices and anyone who desires can use another teacher's best practice to re-teach the 
standard. After the reteaching has occurred, a reassessment is given, and the data teams meets 
again to analyze that data and discuss what teaching practices worked and which ones did not. 
 
The BHS math department stands out in this capacity as the department’s improvement on 
State Standardized Test proficiency rates has coincided with the incorporation of collaboration 
time and analysis of student assessment data. The math department dedicates most late start 
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professional development time to data analysis and responds to results by collaborating on best 
teaching methods designed to address particular standards.  This dedication has paid off with 
gains on the CAHSEE math from 34% proficiency to 49% proficiency over the last three years. A 
similar trajectory has manifested on the CSTs as well. 
 
BHS has implemented a POI designed to assist students whose assessment results indicate 
deficiency in the state standards. Teachers are expected to monitor and document students’ 
needs, prescribed interventions, and intervention results in order to scaffold the students 
toward proficiency. Only anecdotal evidence of the pyramids effectiveness have been rendered 
since its initial implementation two years ago, but most reports by teachers and administrators 
have been positive. One aspect that is showing tangible results is the increased availability of 
after-school tutoring. An increasing number of students have been attending core subject and 
EL specific tutoring after school, as well as Saturday School tutoring sessions, over the last two 
years, which is a promising indicator that attention by teachers to their struggling students’ 
needs is beginning to pay off. 
 
The administrators at Bloomington High School use data from the state tests to help teachers 
determine the best approaches to prepare for the state tests and our preparation usually takes 
a month or two months of instructional time. 

 
Evidence: 

 Edusoft data reports allow teachers to analyze benchmark and test results. 

 Teachers work by subject and grade levels to improve instruction by using the Data 
Protocols process. 

 The BHS math department analyzes data and designs relevant instruction accordingly. 

 The POI provides response mechanisms for students whose assessment data indicate 
that they are struggling. 

Monitoring of Student Growth 
 
Indicator: The school has an effective system to monitor all students’ progress toward meeting 
the academic standards and expected schoolwide learning results. 
 
Prompt: Provide representative examples of how progress of all students toward meeting the 
academic standards and expected schoolwide learning results is monitored. 
 
Findings: 
 
Bloomington High School has set up various formal and informal ways to monitor student 
progress toward academic standards and expected school-wide learning results. Informally, 
teachers provide instruction and then monitor student understanding by observation and 
through checking for understanding activities throughout the lesson. This informal monitoring 
allows the teacher to adjust teaching during the lesson if need be, instead of waiting until the 
lesson or unit has finished.  A more formal practice is to implement teacher-made tests. 
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Standards that cannot be directly assessed with a traditional test, such as projects, essays, 
speeches, and presentations are often assessed by a rubric. This is particularly true in arts 
classes where the end learning is product or performance based. 
 
All aspects of formal and informal assessment have come together with the creation and use of 
the Pyramid of Interventions (POI). The POI was introduced during 2010-2011 as a process to 
monitor students’ progress towards meeting the academic standards. Some teachers choose 
students who are struggling and then identify the academic standards that are the cause of the 
students’ struggles. Other teachers identify an academic standard that is not being mastered 
and then select students who need extra attention in order to master that standard. Once 
students have been selected, by either method, teachers use a strategy from the bottom level 
of the pyramid and work with the students. The students’ progress or lack of progress is 
recorded over two to three assessments, and, if a student is still struggling or has not made any 
progress, the teachers move up to the next level of the pyramid and use the strategies that are 
available within that level. Time is set aside during Late Start days for teachers to work on their 
POIs – from gathering the necessary information to recording the information to planning 
specific interventions. The POI recording process was streamlined by making the form available 
digitally on the site’s shared drive. Each POI log is saved with a file name that includes the 
student’s ID number and the reporting teacher’s last name. This allows teachers to see if a 
student is also receiving interventions for other classes and determine if other methods are 
yielding better results. A few teachers have collaborated on creating and maintaining the same 
POI logs: special education and general education teachers, Social Science and English teachers. 
By saving the POI logs on the shared drive teachers, counselors, and administrators can see 
which academic standards are most challenging and the interventions that are being used. 
 
In addition to the assessments used by individual teachers, various departments such as Math 
and English have adopted a system of testing students on benchmarks every six weeks and then 
analyzing the results through a data protocol process. Results then inform instruction for the 
next six weeks, giving teachers a direction to take students to mastery of the standards. CAHSEE 
and CST results also provide formal means for evaluating instruction effectiveness and student 
progress. Such tests inform counselors and others as to the needs of students. Hence, courses 
like English Intensive, CAHSEE English, and CAHSEE Math were born from this process. 
 
In addition to the formal and informal ways teachers and administrators monitor progress, 
parents and students are also given the opportunity to participate in the monitoring process 
through the use of Zangle Student Connect. Parents can access updated grades, and attendance 
and discipline records of their child. Parents also have the option of initializing a routing slip. 
This is especially helpful to those families that do not have internet and/or computers. With a 
routing slip, a student must seek a progress report and teacher signature for each class on a 
daily basis and answer to his or her parent with the report. 
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Evidence: 

 The Pyramid of Intervention process is used for struggling students. 

 Benchmark tests and results are used to monitor students’ progress. 

 Data Protocol used by teachers to analyze benchmark results and to improve 
instruction. 

 Teacher-designed tests and projects help teachers to monitor students’ progress 
throughout the year. 

 CAHSEE and CST results are monitored by all stakeholders. 

 Parents and students can monitor students’ progress by using the Zangle Grading 
program online. 

 Parents and students monitor students’ progress by issuing routing slips (grade checks). 

D1 and D2.  Assessment and Accountability: Additional Findings 

 

Indicator:  Consider other information that impacts the degree to which the school is meeting 
these criteria. 

 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which these criteria are being addressed? 
 
Findings: 
 

The nature and types of student assessment continue to be varied at Bloomington High School. 

There are both formative and summative individual teacher-designed unit tests in as well as 

District semester final exams and annual State assessments that all drive instruction choices to 

some extent. There are also hands-on labs in the sciences, progressive portfolios in the arts, as 

well as individual and group, oral and multi-media presentations within English and social 

science courses. Every English teacher integrates multiple-paragraph essays into the sequence 

of each semester’s coursework and implements a summative timed write as part of the final. 

Other assessments range from the annual CAHSEE exam for sophomores – and then two to 

three follow-up attempts for those who do not pass it the first time – to Advanced Placement 

testing in the spring for higher performing junior and senior level students. 

 

Student growth is primarily determined through district benchmarks and final exams. The 

statistics from these tests are utilized by core subject department members through periodic 

grade level analysis sessions to identify the standards where students are the weakest. Once 

the weak standards are identified, teachers then collaborate on methods of re-teaching and 

reassessing. Students who continue to score poorly on reassessments are encouraged to attend 

after school tutoring sessions to improve their skills. CELDT, CAHSEE, and CST scores are utilized 
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by counselors to accurately place students in support classes, such as English Intensive 

(READ180). 

 

Each department has collaborated on how students’ grades and performance levels are to be 

determined. Aside from the aforementioned District benchmarks and finals, which account for 

twenty percent of any semester grade, teacher and/or department tests account for forty 

percent and a combination of various class and homework assignments account for the 

remaining forty percent. While teachers have the freedom to choose a good deal of the 

material covered in any semester, there are also multiple concepts in each core course that 

must be covered in order to develop a common body of student knowledge. Regardless of the 

teaching methods utilized, each instructor is guided by an established, content standards-based 

scope and sequence. 

 

With the implementation of the Common Core Standards in the coming years, both our current 

district exams and our respective grade level scope and sequences will require revision. In the 

next six years BHS, in conjunction with the other two high schools, will have re-evaluated and 

then aligned our curricular objectives and instructional approaches to these new assessments. 

The practicality of the Common Core Standards – more emphasis on non-fiction reading in 

English courses and writing assignments in other courses, for example – will help facilitate 

students’ understanding of the correlation between what they learn in their classes and how it 

will apply to their post-graduation existences. 

 

Every instructor utilizes tests and other assessments to both evaluate their students and their 

own teaching practices. While teachers take pride in the success of their students on a 

particular test, essay, or project, they are also cognizant of their role in any student’s 

performance shortcomings. BHS teachers regularly revise their own assessments and teaching 

strategies to be sure they are testing what they are teaching and delivering content to their 

students as effectively as possible. It is each instructor’s goal, regardless of their discipline, to 

draw as many parallels as possible between the standard-based content in the course and the 

real world, thus making each lesson and assessment more relevant and important. 

 

There are obvious needs for improvement within the realm of assessment as well as individual 

and collective accountability at Bloomington High School. Although the POI is currently in place, 

the process of submitting documentation and updating it is arduous and has therefore yet to 

reach critical mass among the staff. When students fail to acquire content knowledge and 

subsequently fail course and district tests, our site offers tutoring opportunities after school 

three days per week, but there is no way to force students to attend. Students often arrive at 

BHS from middle school with marginal reading and writing skills, so much so that weeks or even 
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months of remediation are needed but cannot be implemented within intellectually polarized 

classrooms.  

 

One of our ongoing challenges is engaging ELL and RSP students in mainstream classrooms. 

While we have “sheltered” courses that combine mainstream and emerging students, many of 

our ELL students fail to show significant intellectual gains on standardized assessments during 

their time at BHS. Our site attempts to combat apathy from students regarding the connection 

between academic success and employment potential.  RSP students share similar issues but 

are allowed to be assessed utilizing a modified grading scale, which tends to improve semester 

grades and ultimately their graduation rates.  

 

Evidence: 

 District benchmarks (six-week intervals for Math and English) and semester exams focus 

classroom instruction. 

 CELDT, CAHSEE, and CST results drive student placement. 

 AP exams allow higher levels student to set goals and challenge themselves. 

 After School Tutoring program available to students struggling with essential skills 

tested. 

 Multiple types of assessment (essays, projects, presentations) allow RSP and ELL 

students greater opportunities to exhibit knowledge. 

 Teachers, both individually and periodically in departments, reevaluate their own 

assessments and teaching methodologies. 

 

Prompt:  Comment on the degree to which these criteria impact the school’s addressing of one 

or more of the identified critical academic needs. 

 

Findings:  

The two areas of critical academic needs at BHS that are addressed by the aforementioned 

criteria are reading and literacy. Many of our students arrive from middle schools in our district 

or transfer from other high schools reading anywhere from one to six years below their age-

dictated grade level. Our implementation of the English Intensive program, CAHSEE Support 

classes, “Sheltered” core courses, and CELDT-determined EL class all serve to address this 

critical need. These focused approaches to the issue are coupled by the opportunity for more 

immersion in the act of reading, regardless of the subject matter, provided by our After School 

Tutoring program and Saturday School sessions. The Pyramid of Intervention often drives 

student attendance at these sessions with this hope that the initial extrinsic motivation will 

ultimately develop into a more intrinsic process. There is a genuine effort at BHS to push our 
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students to become more active readers, whether it be through taking Cornell Note or EDI 

checking for understanding strategies. 

 

The area of literacy ties directly into our ESLRs. While reading is integral to learning, our site 

strives to make the material our students read and interact with meaningful. It is challenging to 

make students to view an assessment as something more than a means to an end, but our 

teachers make a concerted effort not to simply teach standards but to explain why they matter. 

Clearly, subjects like English and the social sciences are easier to apply to students’ notion of 

future applications of standards, but all assessments at BHS are imbued with a sense of 

accountability. The Zangle program allows students to track their individual progress in any 

class at any time and helps to develop a sense of responsibility in regard to their actions. 

Beyond understanding the cause and effect aspects of grades, the support courses we have in 

place impress upon students the idea that while our graduation goal for every student is the 

same, the path each student takes varies. The staff members at BHS make every effort to 

encourage students to be actively rather than passively engaged in their classes, and to 

consider how what they do today will contribute to what they are able to pursue tomorrow. By 

effectively structuring our school culture to reflect aspects of the workplace and college, our 

graduates leave BHS with a far greater understanding of themselves and how they might 

successfully transition into the larger world. 

  

Supporting Evidence 

 CST, CELDT, CAHSEE assessments drive student placement. 

 Tutoring allows lower level student more opportunities to improve skills. 

 Pyramid of Interventions 

 After school tutoring in core subjects and EL 

 Saturday school tutoring for core subjects and CAHSEE 
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CRITERION  D3 and D4 INDICATORS AND PROMPTS 

 

Assessment and Monitoring Process 
 
Indicator:  The following shareholders are involved in the assessment and monitoring process 
of student progress: district, board, staff, students and parents. 
 
Prompt:  To what extent are the following shareholders involved in the assessment and 
monitoring process of student progress: district, board, staff, students and parents? 
 
Findings: 
 
Bloomington High School uses several practices for monitoring and transmitting gathered 
student progress data to all shareholders. A large cross-section of student data, including 
performance and achievement information, is provided and accessible by way of the Zangle 
program. BHS administration, faculty, and clerical staff, in conjunction with district personnel, 
use Zangle software to manage and report grades, transcripts, demographic information, 
students’ testing histories, and student attendance. Parents and students have access to 
students’ grades by way of accessing Zangle online. The district also monitors and reports 
achievement by mailing parents grades and test scores. Teachers monitor student progress 
toward mastery of state standards using the Edusoft program. The district keeps the school 
board and all other community stakeholders aware of progress by presenting data during 
school board meetings. Campus walkthroughs by district personnel are also reported regularly 
to the community via school board meetings and on-line communiqué’s. Demographic and 
assessment data is also available to all shareholders on the BHS School Accountability Report 
Card which can be accessed from both the BHS and CJUSD websites. 
 
Teachers enter the cumulative results of assessments and class assignments, both indicators of 
student achievement, onto the Zangle grading program throughout each academic term. Zangle 
is internet accessible, so district personnel, parents, students, and teachers can monitor grade 
reports from anywhere with internet access throughout the academic term. Teachers enter 
summative grades into the Zangle system at the end of each semester. Administrators use the 
grade information entered into Zangle to monitor academic strengths and weaknesses at BHS 
throughout the year. These continually updated grade reports help district and site 
administrators to work alongside teachers to make adjustments in curriculum and interventions 
as needed.  
 
Zangle also manages and reports demographic information and cumulative progress data which 
teachers, counselors, and administrators utilize in order to craft the best education for each 
student. Test history information is accessed by teachers who can determine a student’s 
language proficiency level, special needs, and any other information crucial to providing an 
effective learning environment for all students. 
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Teachers use the Edusoft software to analyze student progress on periodic benchmark tests. 
Edusoft technology provides detailed breakdowns of student achievement by categorizing 
results by California Content Standards. Teachers work in common course and grade-level 
groups to analyze the data and to redesign lessons so that gaps in achievement are closed prior 
to administration of the high-stakes state exams. This consistent and ongoing monitoring of 
student progress allows BHS to intervene with needed instruction prior to the yearly state 
exams. 
 
BHS provides progress reports every four to five weeks in order to keep parents informed of 
their students’ progress throughout each academic term. The district office mails hard copies of 
students’ grades in English or Spanish so that parents who may not have internet access also 
receive multiple progress reports throughout the year. High-stakes test results are also mailed 
out to parents and guardians to keep them informed of the various results. 
 
BHS teachers and administrators communicate students’ progress, behavior, and other 
important information with parents and guardians using the Teleparent program. A plethora of 
options is available to teachers, allowing them to send precise messages to parents using an 
automated voice system. This system is advantageous in that it offers information in multiple 
languages. This system also allows for recorded voice messages from the principal or other 
district personnel to be delivered to parents and guardians so that they remain aware of 
student progress or other important needs. 
 
The district personnel and the school board work together to make sure that relevant 
information regarding student progress is reported to the community regularly. The district 
maintains a current website that contains several communiqués and links meant to inform the 
public of progress within the district schools. The district visits BHS regularly to observe and 
report the academic programs and achievements taking place. Such information is provided by 
both site and district administrators to the public at school board meetings. BHS also 
disseminates information about academic achievement at School Site Council meetings and on 
its own website. 
 
Finally, all shareholders have access to updated demographic and academic achievement data 
on the BHS School Accountability Report Card. This data source provides API and AYP scores, AP 
scores, and many other important disaggregated data involving student progress and 
achievement. Parents, students, board members, and any other interested stakeholder have 
access to this information at any time by connecting to the link provided on both the district 
and BHS websites. 

 
Evidence:  

 Zangle allows various shareholders to access data that shows student progress and 
achievement. 

 Teachers monitor student progress by analyzing benchmark reports provided by 
Edusoft. 

 Data is presented to school board by BHS administration. 
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 Staff collaborates to create assessments. 

 Faculty uses the Data Protocol process to analyze students progress on benchmark 
exams. 

 Teachers respond to needs indicated on benchmarks by reteaching deficient skills. 

 District personnel regularly visits classrooms to observe student progress. 

 District offers professional development to teachers. 

 
Reporting Student Progress 
 

Indicator:  There are effective processes to keep district, board and parents informed about 
student progress toward achieving the academic standards and the expected schoolwide 
learning results. 
 
Prompt: How effective are the processes to keep district, board and parents informed about 
student progress toward achieving the academic standards and the expected schoolwide 
learning results. 
 
Findings:  
 
Bloomington High School values the importance of maintaining continuous communication 
with the board, district and parents regarding student learning results. This recognition has 
allowed BHS to maintain valuable and effective relationships with district personnel and 
students’ parents that helps to foster an effective learning environment. BHS utilizes available 
technology and person-to-person contact to keep the lines of communication strong. 
 
For nearly a decade, BHS has communicated school-wide learning results with parents, the 
school board and the district by maintaining a current and information-packed website. The 
website features updated news bulletins and articles concerning learning achievements taking 
place at BHS. It currently features articles on BHS’ performance in the San Bernardino County 
Science Fair as well as news concerning BHS’s recognition awarded by the College Board 
regarding recent success in Advanced Placement tests. Parents and community members also 
can view A-G and graduation requirements as well as schedules for after-school tutoring and 
Saturday School which are in place to help students achieve success in California State 
Academic Standards.  School Site Council agendas and minutes are also available on the school 
website. 
 
The BHS website contains a link to the BHS Accountability Report Card which provides school-
wide demographic and testing data. This information allows all stakeholders to review 
accountability indexes and to continue to advocate for student success. The website also 
displays calendars for visual and performing arts events, allowing parents, board members, and 
district personnel to attend BHS events that display students’ academic and artistic 
competencies. 
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The Zangle grade and records management software allows parents and district personnel to 
track student achievement throughout each academic term. Because grades are regularly 
updated by teachers, parents and students are able to keep track of their progress throughout 
each semester. The access to grade information that is offered to parents and administrators 
allows various stakeholders to intervene in order to keep students from falling behind on 
academic progress. The BHS Pyramid of Interventions is designed so that teachers will contact 
parents when student achievement falls below a desired threshold. In many cases, parents will 
initiate contact with teachers and will act to streamline interventions because they are well 
informed of their student’s progress in their classes each term. 
 
Another way that BHS teachers and administrators keep parents informed about student 
progress is through the Teleparent program. Automated messages are sent out by teachers and 
administrators to inform parents about academic and behavioral information about their 
students. Parents have access to these messages in Spanish as well, which enhances the 
accuracy and reliability of this form of communication. Teleparent is also a valuable option in 
order to communicate information with a parent who is difficult to reach. The program will 
continue to call the parent until contact is made. In addition, periodic progress reports are 
mailed to parents/guardians at least once every five weeks. This service ensures that all parents 
will receive academic progress information several times per semester. These mailed progress 
reports also contain feedback from teachers regarding students’ behavior and effort, a key 
component of BHS ESLRs. 
 
BHS regularly exchanges relevant information with the board, district, and parents through a 
number of person-to-person meeting opportunities. BHS administrators and students regularly 
present the latest academic accountability data at school board meetings soon after it becomes 
available. School board members and district representatives stay current on academic learning 
results as it regularly visits the campus to ensure implementation of quality instruction. 
Classroom walkthroughs by administrators are a routine exercise at Bloomington High School. 
Students and teachers have become so accustomed to these observations that they rarely 
affect the trajectory and dynamic of the lesson. Visiting administrators are also able to keep up 
on what is happening within individual classrooms by looking at displayed student work. These 
“snapshots” add together to give school board members and district personnel a clear picture 
of the academic achievement occurring within classrooms at BHS as well as insight into 
improvements that can be made. 
 
Teachers, counselors, and school administrators keep parents informed of concerns involving 
individual students by scheduling conferences and Student Study Teams (SSTs). These meetings 
help school personnel to be very clear with parents’ perceived needs for individual students. 
Such personalized communication is very effective in helping to keep students from falling 
behind or from dropping out. Clear communication of student progress will ensure that a 
consistent and high quality education is taking place in all classrooms at Bloomington High 
School. 
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Evidence: 

 Zangle gradebook software allows school personnel and parents to track student 
progress online. 

 Edusoft provides benchmark data to faculty and administrators who use results to 
improve instruction. 

 Progress reports and report cards are mailed to parents and guardians eight times per 
year. 

 Students’ state test scores are mailed to parents and guardians. 

 Teleparent allows administration and faculty to communicate progress information with 
parents and other stakeholders. 

 BHS and District websites provide relevant information about student progress at BHS. 

 BHS student progress is reported to all shareholders at School Site Council meetings, 
Back-to-School Night, and at school board meetings. 

 The BHS website links to the BHS Accountability Report Card. 

 Counselors, teachers, and administrators hold meetings with parents to discuss 
individual student’s academic progress. 

Modifications Based on Assessment Results 
 
Indicator:  The school uses assessment results to make changes in the school program, 
professional development activities and resource allocations, demonstrating a results-driven 
continuous process. 
 
Prompt: Provide examples of how assessment results have caused changes in the school 
program, professional development activities and resource allocations, demonstrating a results-
driven continuous process. 
 
Findings:  
 
Bloomington High School uses assessment results to make structural changes necessary to 
improve student learning. BHS has implemented several programs designed to monitor, and 
more importantly, respond to both formative and summative assessment results. By integrating 
and articulating multiple approaches to improving learning throughout the school, BHS has 
enacted a system that has yielded steady increases in student learning and performance 
outcomes on high-stakes tests. These approaches have also led to higher pass rates in BHS 
core-subject classes. 
 
For the last several years, Bloomington High School has responded to standardized test results 

by integrating over forty hours of professional development time throughout each school year. 

Most of these 1.5-hour meeting sessions, which take place on Wednesday mornings, allow 

teachers to meet regularly by subject and grade levels. These meetings are primarily designed 

so that teachers can analyze student achievement results on the district/teacher-designed 

periodic benchmark tests using the Data Protocol method of analysis and response. Teachers 
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determine which standard created the biggest challenge to students on the most recent 

benchmark exam. Teachers then identify at least one essential skill that students tested poorly 

on and collaborate to create an additional lesson meant to bring students up to proficiency in 

that specific skill. After re-teaching the commonly designed lesson, all teachers reassess 

students’ mastery of the standard/skill and share results at a follow-up meeting. This process 

takes place six times per year and results in consistent student improvement. Implementation 

of this collaborative process has coincided with API gains of nearly 100 points over the last five 

years. 

 
Several remedial classes have been added to BHS’s course offerings over the last few years to 

help bring students up to proficiency in both the ELA and Math standards. The English and 

English Learners departments uses the Language! program to help English learners attain the 

skills necessary to integrate into mainstream English classes. The Language! curriculum is also 

instrumental in helping the EL population climb toward proficiency on Language Arts 

standardized assessments. Non-English Learners who are behind by two or more grade levels in 

reading can now take English Intensive (which incorporates READ180) as a way of bringing their 

reading skills closer to proficiency. This class centers around reading software designed to take 

a student’s current reading lexile level and scaffold the student to grade-level proficiency. 

English Intensive effectively blends grade level standards with its more remedial prescriptions. 

BHS also offers CAHSEE support classes to juniors and seniors who haven’t yet passed the 

English or math sections of the California High School Exit Exam. This class gives students at 

least one semester of intensive skill-building and test-taking strategies. 

 
Beginning the fall semester 2010, BHS began offering Pre-Algebra to students who were not at 

grade level in math upon entering high school. CST and CAHSEE proficiency rates in math 

jumped nearly 30% the following spring, indicating that this class is having a profoundly positive 

effect on student proficiency levels. In addition to Pre-Algebra, BHS offers double-block classes 

in Algebra 1 and Geometry for students who struggle with the subject. The second hour of 

these double blocks is dedicated strictly to tutoring and reinforcement activities that give 

students the exposure, practice, and one-on-one attention needed for success. 

 

Even though our API has increased steadily over the last several years, including a 50-point 

jump in 2010, our school is still part of a PI (Program Improvement) district. As a result our 

district hired DataWorks, an educational research and consulting firm, to help us improve 

further at ensuring students are learning at high rates in our classes. DataWorks has introduced 

us to the EDI (Explicit Direct Instruction) model of lesson design and delivery. After core 

teachers have received more than twenty hours of professional training in EDI strategies, many 

BHS teachers now practice this program in the classroom. Among the many strategies featured 
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in EDI that seem to be having positive effects on student learning are the use of individual 

whiteboards for immediate checking for understanding and the practice of calling on “non-

volunteers” as a way of checking for understanding. In addition to such tools that help a 

teacher check continuously and seamlessly for understanding throughout a lesson containing 

new content and skills, EDI establishes a collaborative environment in which students regularly 

share understanding with each other in pairs or in small groups. Many teachers have reported 

success after implementing these strategies. 

 

Bloomington High School has responded to a need for additional supports for struggling and/or 

at-risk students by designing and implementing a Pyramid of Interventions. Most interventions 

take place at the foundational level, involving teacher-prescribed supports that take place 

within the individual classroom. Such interventions include parent contact, appropriate 

grouping or seating placement, one-on-one checking for understanding, allowing extra time on 

tests and assignments, and many other accommodations that teachers have the power to offer 

on a daily basis. If in-class alterations are not effective for individual students, teachers then 

assign mandatory after-school tutoring, or teachers can refer students to conferences involving 

primary stakeholders, including teachers, the counselor, the psychologist, parents and the 

student. Teachers document interventions as they are implemented in order to record 

successes and challenges within the hierarchy of interventions for the individual student. 

Further supports are then employed as needed. 

 

Considering the wide range of changes made at BHS over the last several years, it is clear that 

BHS has responded in earnest to perceived academic shortcomings and concerns. The 

dedicated staff at BHS does not allow complacency and continues to strive to bridge gaps in 

learning and achievement. 

 

Evidence: 

 Late start professional development time allows teachers to analyze student progress 

on benchmarks and to respond to results by collaborating on best teaching practices. 

 Teachers respond to benchmark results by designing reteaching lessons for standards 

that weren’t mastered by the majority of students the first time through.  

 Teachers collaboratively design reassessments that measure whether students 

improved on the selected standard the second time through. 

 District and Site administrators responded to low test scores by mandating professional 

development in EDI (Explicit Direct Instruction) strategies. 

 Low assessment results indicated that our English Learner population was not advancing 

at an adequate pace. As a result, core teachers attended training on improving EL 

outcomes. 
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 BHS offers support classes for populations of students needing interventions. These 

classes include English Intensive, Language!, and CAHSEE support classes. 

 BHS uses a Pyramid of Interventions to track, and support students who show low 

academic achievement. 

D3 and D4.  Assessment and Accountability:  Additional Findings 
 
Indicator:  Consider other information that impacts the degree to which the school is meeting 
this criterion. 
 
Prompt:  From examining additional relevant evidence, what has been learned regarding the 
extent to which these criteria are being addressed? 
 
Findings:  
 

BHS has enjoyed a very supportive role from the district and school board.  The district 

and school board analyze summative assessments each year, but have left the analysis of 

more formative data to the school site.  In this way teachers and administrators at BHS 

have been able to decide the best approach to instruction and assessment throughout the 

school year.  During periodic district benchmark and exam periods there are district 

personnel who gather and analyze the results of district assessments.  Their concerns are 

shared mainly with the BHS administration and department chairs, and these concerns are 

discussed and filtered down to the remaining teachers and staff as necessary.   

 

In general, the English and math departments meet regularly to review all aspects of 

instruction, including the best practices and student achievement.  Other departments at 

BHS vary in the amount of collaboration time that they use and how they use this time.  

Parents and students have many opportunities to be involved in the review process. At 

School Site Council and English Learners Advisory Committee meetings parents and 

students are presented with both formative and summative data throughout the school 

year and administrators use thoughts and ideas from these meetings to drive the 

programs we offer at the school.  For parents and students not involved in SSC or ELAC, 

CST and CAHSEE assessment data is reported to parents on back-to school night, on the 

school’s accountability report card, and through printed reports that are mailed home 

detailing students’ achievement on these assessments.   

 

Results of progress toward the ESLRs and California State Standards are reported to the 

community in a variety of ways. Primarily progress toward the ESLRs is reported through 

various articles, notes, and events reported on the school website. Progress toward the 

Standards is reported mainly to district staff, parents, and students, but not the 
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community as a whole.  This is because benchmark assessments and other formative 

assessments are recorded in Edusoft or Zangle! which members of the broad community 

cannot access.  For summative assessments of the standards, such as the CST, assessment 

results are posted on the district and school websites, and they are also made available to 

the larger community on the state department of education website.  

 

Over the last few years, assessment results have played a large part in the changing of our 

school’s programs and professional development.  BHS has implemented several different 

programs aimed at raising test scores, proficiency rates, and graduation rates. The data 

protocol process has been implemented in all core subjects as a method to analyze 

assessment data and determine best practices.  Department collaboration has grown 

immensely over the last two to three years as a means to raise test scores and discuss 

ways for individuals’ teaching to improve.  In 2009 the school implemented a six-day (300 

minute) CST review and another six-day (300 minute) CAHSEE review prior to each of 

these standardized assessments.  Both of these reviews are done in the respective 

students’ English and math classes. Three years ago BHS began offering the pre-algebra 

math course in the hopes of improving graduation rates.  In the last two years district and 

school administration have required teachers in core subjects to attend EDI training aimed 

at improving test scores once more.  EDI is essentially a methodology that uses a several 

data-proven strategies for teaching.  Simple ideas such as the choosing of random non-

volunteers and checking for understanding throughout the lesson have come out of these 

trainings.   

 

Evidence:  

 Collaboration and Data Protocol time built into the schedule. 

 Zangle is available for parents and students to monitor student progress online. 

 The school website contains articles, notes, events, and CST and CAHSEE results. 

 Core subject teachers have been trained in EDI. 

 6-day CST and CAHSEE reviews 

 Pre-Algebra is offered at BHS. 

 

Prompt:  Comment on the degree to which these criteria impact the school’s addressing of one 

or more of the identified critical academic needs. 
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Findings:  

 

While BHS has made gains in scores on the standardized tests, there are still areas that need 

great improvement.  In order to address the school’s critical academic needs of Intervention 

and literacy, there must be a spirit of collaboration among the district, school, and staff.  While 

some departments have embraced the collaboration time built into our schedule, other 

departments on campus are at different places regarding formal collaboration time.  Math and 

English use this time frequently to meet with their course teams, while other departments 

might meet less often, only for data protocol, or in less formal meetings.  In order to address 

these critical academic needs, it is necessary for all staff and departments to take collaboration 

seriously, and to take a more proactive approach to the available meeting time.  It might also 

be beneficial for school administration to take a more active role in department collaboration 

time.   

 

As the California Common Core State Standards (CCCSS) begin implementation next year, BHS 

has high hopes that state assessment data will be given to the schools and districts much faster 

than in the past.  BHS successfully shares state assessment information with the community 

through the website, unfortunately it is usually a year behind.  With quicker assessment results, 

this data could be used more effectively to report to the community the school’s progress 

toward the standards.   

 

The school has done a great job over the last few years of finding ways to provide intervention 

to our struggling students.  While these methods and strategies may sometimes be brought 

into question, it is obvious that the school and administrators have made it a point to provide 

interventions for those who need it.  It is also clear that all of the interventions have been 

developed as a result of assessment data.  Efforts have been made to improve literacy as well, 

such as the implementation of the English Intensive.  Along with the EDI model teachers have 

learned the importance of having student answer in complete sentences. With the CCCSS the 

school will need to make a noticeable effort to include literacy in all core subjects, which will 

require a great deal of professional development for teachers in core subjects other than 

English.   

 

Evidence:  

 Collaboration time is built into the schedule, which can be used to develop strategies to 

build literacy or provide intervention 

 CST and CAHSEE 6-days review plans (to improve test scores) 

 Credit Recovery courses (to improve graduation rates) 

 CAHSEE support classes (to improve passing rates on the CAHSEE) 
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 Pre-Algebra course (to improve graduation and pass rates) 

 English Intensive (to improve literacy) 

 The EDI model encourages teachers to require that student answer questions in 

complete sentences 

 

Category D:  Standards-based Student Learning:  Assessment and Accountability 

 

Areas of Strength:  

 

There are three areas where we feel BHS is genuinely strong. The first is the constant and 

consistent student-teacher interaction provided outside of the school day. Many of the 

deficiencies of our student population can only be addressed through more teacher-guided 

time with the subject matter.  Tutoring and Saturday School sessions provide this extra time. 

The second area is gradual and quantifiable student improvement on standardized tests. Our 

CAHSEE pass rate, annual CST scores, and AP scores have all risen over the past six years, in 

spite of the fact that the cultural norms and socioeconomics of our students have not changed. 

The third and final area is the staff’s commitment to our students. Our site has seen a 

significant number of changes, from the shrinking of our staff due to the opening of a new high 

school in the district, but it remains committed in the effort to improve the current lives and 

futures of our student.  

 

Areas of Growth:  

 

There are three areas we have identified that need improvement over the next few years. The 

first is to more fully implement the Pyramid of Interventions. Many staff members feel that 

concept is worthwhile but arduous in its current form. The documentation process needs to be 

streamlined and time for peer interaction with a focus on improving student progress needs to 

be allocated. The second area involves EDI strategies. Integration of EDI strategies into more 

classrooms is needed to help develop site consistency and expand the initial benefits we have 

experienced. The third area that needs to be addressed is the inevitable arrival of the California 

Common Core Standards. While the district is organizing teams to develop revised scope and 

sequences for these courses, it will take multiple years to revise and reinvent lessons and 

assessments to align with these standards. 
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Category E:  School Culture and Support for Student Personal and Academic Growth  

Leader: Cathy Sterne, Mathematics teacher 

1. Juan Aguirre   Special Ed. SDC teacher 
2. Tajudeen Aiyeloja  Special Ed. RSP teacher 
3. Aleah Allan   Student 
4. Alex Alvarado   S3 Grant tutor 
5. Jacqui Anderson   Health and Wellness 
6. Cindy Archuleta   Counseling secretary 
7. Frances Ayala   Assistant Principal’s secretary 
8. Anthony Beal   Stage/Drama teacher 
9. Sam Blanche   Special Ed. aide 
10. Jamie Blanco   Special Ed. aide 
11. Kylah Broom   Student 
12. Rachel Burdette   ROP teacher 
13. Gema Castañeda    Student 
14. Adam Castro   English teacher 
15. Yeseida De la Torre  Modern Language teacher 
16. Butch Edge   Physical Education teacher 
17. Karen Erickson   Special Ed. SH teacher 
18. Marcos Fino   Modern Language teacher 
19. Erika Franco   Student 
20. Amy Freeman   Business Office/Attendance 
21. Richard Hall   Special Ed. SDC teacher 
22. Belia Haro   Special Ed. aide 
23. Rhonda Jaquess   Probation 
24. Christina Leone   Special Ed. RSP teacher 
25. Jackie Lopez   Student 
26. David Mendoza   Custodian 
27. Lisa Moreno   Health Assistant 
28. Liz Ojieda   Assistant Principal’s secretary 
29. Yolanda Ortiz   Modern Language teacher 
30. Rosa Quiroz    Physical Education teacher 
31. Bob Reedy   Work Experience 
32. David Rojas   Modern Language teacher 
33. Martha Salazar   AVID tutor 
34. Andrea Sanchez   Student 
35. Sandra Sanchez   Student 
36. Stacey Sanchez   Student 
37. Gabe Schaefer   Physical Education teacher 
38. Xochitl Setlich   Counselor 
39. Gary Stickel   Social Science teacher 
40. Sonia Tompkins   Language Assistant 
41. Christina Urrea   Language Assistant 
42. Erlinda Valdez   Special Ed. aide 
43. Lydia Valencia   Mathematics teacher 
44. Martin Vega   Campus Supervisor 
45. Michael Walling   English teacher 
46. Dora Woodruff   Locker room attendant 
47. Misty Wright   Activities Director/Drama teacher 
48. Odalys Zamora   Student 

49. John Zupanic   Library Media technician  
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Category E:  School Culture and Support for Student Personal and Academic 
Growth 
 

E1.  School Culture and Student Support Criterion 

 

To what extent does the school leadership employ a wide range of strategies to encourage 
parental and community involvement, especially with the teaching/learning process? 

  

The administration, staff, and faculty employ a wide range of strategies to encourage parental 

and community involvement in the total student experience, especially the teaching and 

learning process.  Many long standing practices such as monthly meetings of the School Site 

Council and English Learners Advisory Council have established the foundation for a strong 

relationship with the community.  But as a school, BHS is constantly seeking new ways to reach 

out to the community and seek greater involvement by parents, community organizations and 

local businesses.  These methods will be discussed in responses to the succeeding prompts. 

 

CRITERION E1 INDICATORS AND PROMPTS 

Regular Parent Involvement 

Indicator:  The school implements strategies and processes for the regular involvement of 
parents and the community, including being active partners in the teaching/learning process. 
The school involves non-English speaking parents.  

Prompt:  Evaluate the strategies and processes for the regular involvement of parents and the 

community, including being active partners in the teaching/learning process. Comment on the 

effectiveness of involving non-English speaking parents. 

The School Site Council (SSC) meets once a month to discuss issues relating to the entire student body, 

and the English Learners Advisory Committee (ELAC) also holds meetings once a month to discuss issues 

concerning our English Learners as well as relevant school issues.  The two councils, which consist of site 

administration, teachers, counselors, classified staff, parents, students, and other community 

stakeholders, coordinate via written documents such as agendas and minutes, and via reports by 

administrators, students and staff representatives.  In addition, the administration hosts a monthly 

Principal’s Tea, an opportunity to share information and interact with parents and other community 

members in an informal setting. For these and many other activities involving parents and the 

community, an interpreter is regularly provided by either the district office or the site to aid in 

communication. In large meetings, an assisted listening device is available so that an interpreter can 

provide simultaneous translation without interrupting the speaker.  
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Although BHS has made strides in reaching all stakeholders, the school realizes that more could 

done. School packets are given to students before the school year begins – an invitation to 

school meetings and an anticipated calendar could be included but is not at present. 

Unfortunately, students who do not pick up their schedules until the school year begins, do not 

even receive the packet. All parents and students are invited to Bloomington High’s annual 

Open House via a bilingual Teleparent phone call, and parents are invited to become involved in 

the various school organizations such as SSC and the football Boosters’ club at the presentation 

in the auditorium that begins the Open House event. Although many of the students’ families 

are bilingual (mostly Spanish-speaking), BHS is limited in bilingual office staff. The new 

receptionist speaks Spanish, as do the principal, two of his assistant principals and three of their 

secretaries. Most parents arriving on campus, however, are visiting the attendance office or the 

counseling office, neither of which has any bilingual secretaries. These district-level staffing 

decisions may make it challenging for a non-English-speaking parent to ask for information 

either over the phone or in person at BHS, and staff members address this problem as best they 

can. The receptionist has been known to step in as an interpreter when not otherwise 

occupied. At least one of the attendance secretaries used post-its stuck to her computer 

monitor with key vocabulary in Spanish for attendance concerns, such as the days of the week 

and common excuses, until she had memorized the words she needed to assist Spanish-

speaking parents with most attendance issues.  

  

Teachers & administrators use a variety of tools to communicate with parents. Teleparent is a 

phone system that can be used to send out schoolwide announcements or information specific 

to a particular student; schoolwide announcements are recorded in both English and Spanish, 

and student-specific information is always sent by Teleparent in the home language. Parents 

and students can monitor student attendance, grades, progress toward graduation, state test 

results, and other student information through the web-based Zangle StudentConnect (Zangle). 

An assistant principal is working to maintain the school website with updated information and 

posts teacher email addresses on the school website so that parents may contact teachers 

directly. The parents of special education students are always invited to meetings to revise their 

child’s Individualized Education Plan (IEP) and included in the revision process. The Counseling 

department sets up parent-teacher conferences to address academic and behavioral concerns 

at the request of either party; such conferences are a mandatory part of the Student Study 

Team (SST) process so that parents, teachers, counselors and administrators can collaborate on 

how best to address the needs of at-risk students. The four bilingual language assistants act as 

intermediaries between staff and Spanish-speaking parents by making phone calls on behalf of 

teachers and translating during parent conferences. The district office does have translators on 

staff who will translate written documents to be sent home or act as interpreters at site 
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meetings as requested such as ELAC meetings, Principal’s Teas, and Open House; this is an 

effective option when the documents are prepared or the meeting is scheduled with sufficient 

lead-time.  

 

Findings Supporting Evidence 

Monthly Principal’s Teas are held to allow parents and 

the community easy, direct communication with the 

principal. 

 

Monthly School Site Council meetings are held with 

administrators, faculty, students and parents in 

attendance. 

 

 

ELAC meetings are held monthly. 

 

 

Parent conferences are arranged by counselors and 

teachers to help students with academic and behavior 

issues. 

 

The school organizes Student Study Teams (SSTs) to 

determine the best measures to take to support at-risk 

students. 

 

Counselors, special education teachers, regular 

education teachers, students and parents collaborate on 

Individual Education Plans (IEPs). 

 

The school uses Teleparent messages to inform parents 

of upcoming events, educational activities, and 

emergency information. 

 

 

School calendar 

 

 

 

School calendar 

Minutes of the School Site 

Council 

 

 

School calendar 

ELAC minutes 

 

Counselor and teacher records 

  

 

 

SST records in student files 

 

 

 

Special education records of 

IEPs 

  

 

Recordings & print records of 

Teleparent messages 
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Use of Community Resources 

 

Indicator:  The school uses community resources to support students, such as professional 

services, business partnerships, and speakers. 

 

Prompt:  How effective is the school use of community resources to support students, such as 

professional services, business partnerships, and speakers? 

 

The vocational program at BHS affords opportunities for local businesses to become more 

involved in the school by partnering with the Colton-Redlands-Yucaipa Regional Occupational 

Program to support ROP classes in the high school.  Courses offered at Bloomington High 

School and the businesses that support the program are included on the ROP web page. A link 

to this web page is provided on the school web page.  

 

Every year students are encouraged to support the community through participation in the 

election process by working at local polling places.  The local elections boards provide an 

opportunity for students to learn about elections and the polling process.  

 

Over 15 local businesses routinely support the school by helping students raise funds for school 

programs or donating directly. Companies such as Barnes and Noble, Shakey’s Pizza and the 

Souplantation have sponsored fundraisers, donating a portion of the day’s profits to the 

sponsored club or athletic program. Other companies offer special events as fundraisers: 

Applebees has partnered with BHS sports programs and clubs to serve pancake breakfasts for 

which students involved with the sponsored club or athletic program, sell tickets and bus tables 

in exchange for the morning’s receipts. Other businesses make donations to BHS in support of 

school programs: Jostens, for instance, donates class rings as part of the CAHSEE rewards 

programs.  

 

Members of the community also donate to support BHS graduates in pursuing higher 

education: the Class of 2012 received $36,200 in scholarships donated by 29 community 

organizations, businesses and individuals. Some of these donations came from within the BHS 

site such as the AVID scholarship and German Club scholarship; others came from the district 

and county level such as the Apple scholarship and the Agua Mansa PTA scholarship; others 

came from community organizations such as the Joe Baca Foundation and the Kiwanis Club; still 

others came from alumni, retired staff or the families of former students such as the Alvarez 

family’s Steven and Kenneth Alvarez Memorial scholarship or Javier Serna’s donation to the 

Outstanding Boy and Girl Scholarships. 
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Findings Supporting Evidence 

 Local businesses participate in supporting ROP classes. 

 

 

The local election boards support student participation 

in elections at polling places. 

 

Local business support student fund-raising activities 

and school programs. 

 

 

The local community supports BHS graduates in pursuing 

higher education by donating scholarships and senior 

awards. 

  

ROP records 

ROP webpage 

 

List of student participants at 

polling places 

 

Club and activity records 

List of business donations 

 

 

List of Senior Award donations 

 

  

Parent/Community and Student Achievement 

 

Indicator:  The school ensures that the parents and school community understand student 

achievement of the academic standards/expected school-wide learning results through the 

curricular/co-curricular program.  

 

Prompt:  How does the school ensure that the parents and school community understand 

student achievement of the academic standards/expected school-wide learning results through 

the curricular/co-curricular program? 

Student performance data is shared with all staff at intervals throughout the school year – 

when results arrive for the California Standards Tests (CSTs), California High School Exit Exam 

(CAHSEE) and Advanced Placement (AP) exams; and after each semester ends. This data is also 

shared with parents and other community stakeholders at Open House, School Site Council 

meetings and English Learners’ Advisory Council. Student representatives regularly report to 

these councils to share their views on student progress and student experiences at BHS. 

Parents can access data regarding their own student’s achievement through 

ZangleStudentConnect. 
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The AVID program works to communicate regularly with parents and guardians regarding their 

student’s progress. AVID has a section on the school website where parents can get more 

information about the AVID program and hosts a few parent nights. AVID sends home grade 

checks approximately every three weeks. The individual AVID teachers call or send Teleparent 

phone calls home as needed. 

 

The Counseling Department works hard to keep both parents and students informed about 

their progress towards meeting academic goals. Counseling completes a Four-Year Plan on 

every incoming freshman with all of the academic requirements outlined for both a high school 

diploma and for A-G university requirements. Counselors make presentations at the monthly 

ELAC meetings and Principal’s Teas to discuss on-going academic changes, grading periods, 

application filing periods and upcoming events.  Parents are continually informed of the 

graduation requirements and necessary classes to attend the different types of universities. At 

Futures Night, counselors review the Financial Aid and College Requirements. A table in the 

counseling office is designated for college information and graduation requirements. When the 

department had eleven counselors, an 1802 meeting was held with every student and parent to 

discuss their individual grades, attendance, options for meeting the graduation requirements 

and class standards and how to interpret the Zangle program.  This was practiced for three of 

the past six years. Budget cuts have reduced the Counseling Department to six counselors (one 

of whom works half-time), and it is no longer possible to hold so many 1802 meetings. 

Individual parent conferences, 504 meetings, IEP meetings and Student Study Team meetings 

are held daily to better reach every student and their individual needs. Class requirements, 

missing assignments and grades are always discussed at these meetings. Spanish-speaking 

interpreters are available to ensure parents and guardians the opportunities to provide input in 

their student’s academic experience and to play a role in meeting their student’s academic 

needs.   

 

The National Honor Society sends information to students and parents to make them aware of 

the opportunity for membership and recognition for achievement.  They also inform parents 

and students on college and scholarship opportunities.  The Renaissance Club organizes three 

assemblies a year to honor success – the first quarter assembly in October recognizes the 

previous year’s second semester grades; an assembly in January recognizes the first semester’s 

grades; and an end of the year assembly recognizes third quarter grades. Students are invited 

to attend, receive recognition, and be entertained if they meet specific criteria: perfect 

attendance, or a GPA greater than or equal to 3.0, or a GPA that has improved by at least 0.5 

points, or a score of 5 on an Advanced Placement Exam the previous spring (fall assembly only). 
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Renaissance also recognizes Students of the Month (from staff nominations) and Teachers/Staff 

of the Month (from student nominations), as well as a Teacher of the Year who is honored at 

the year-end assembly. 

 

Colton Joint Unified School District was selected by the College Board as an AP District of the 

Year last year. The district and Bloomington High School were honored for increasing access to 

AP course work while simultaneously increasing the percentage of students earning scores of 3 

or higher on AP Exams. 

 

The student handbook, which is given to students at the beginning of the school year and is also 

accessible on the school webpage, includes graduation requirements, the A to G college 

requirements, academic awards information and the academic eligibility requirements for 

participation in extra/co-curricular activities. A student must pass four classes and maintain a 

2.0 G.P.A. at the last grading period to be eligible to participate on a team or in any activity or 

organization. The football program mandates “Football Tables”, a block of times for academic 

tutorials so that players can complete homework and study before practice. Coaches of all 

sports monitor their players’ grades and release students from practice to attend after-school 

tutoring when necessary. Players often cite their coaches’ mantra that they are students first 

and athletes second. 

 

 

Findings Supporting Evidence 

Student performance data is presented to all 

stake-holders at meetings throughout the 

year. 

 

National Honor Society (NHS) recruits 

members by making them aware of their 

achievements. 

 

The Counseling Department makes sure 

students and parents are regularly informed 

about academic progress. 

 

 

 

Meeting agendas & minutes  

 

 

 

NHS records 

  

  

 

Calendars 

Counseling records 
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Renaissance promotes student success by 

recognizing good attendance and 

achievement. 

 

The district and school were recognized by the 

College Board for inclusion and achievement.  

 

 

The athletic program requires minimum 

academic achievement of a 2.0 GPA for sports 

eligibility. 

 

The athletic program supports academics by 

putting academic requirements before athletic 

participation. 

 

        Renaissance records 

  

 

College Board web page 

http://apreport.collegeboard.org/ap-

community/ap-in-a-district/district-

colton 

  

Student handbook 

 

 

Team grade checks 

Coach emails 

 

  

E1.  School Culture and Student Support:  Additional Findings 

 

Indicator:  Consider other information that impacts the degree to which the school is meeting 

this criterion. 

 

Prompt:  From examining additional relevant evidence, what has been learned regarding the 

extent to which this criterion is being addressed? 

 

All teachers have been furnished district email addresses and many teachers use emails and/or 

web sites as a way of communicating with parents about student progress.  All teachers also 

have access to Teleparent to send messages to parents regarding student achievement or 

behavior.  Technical training is available to teachers through district resources several times 

each year.  Parent-teacher-counselor conferences are also made available upon request.  

Teachers make phone calls to parents as needs arise to discuss student progress in both 

positive and negative terms. If the teacher cannot communicate with a Spanish-speaking 

parent, then the language assistants will make a phone call in Spanish per the teacher’s 

request. The administration recommends that teachers communicate with parents on a 

frequent basis. 
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Parents and students can now access student grades using Zangle.  Parents are able to see not 

just a course grade, but grades on individual assignments, as well as a current list of missing 

assignments with point values so students and parents are aware of how to recover missing 

points. Most teachers now maintain their grades on Zangle.  A direct link to the Zangle web site 

is located on the school web page. 

 

Findings Supporting Evidence 

Teachers communicate with parents using district 

provided email. 

 

Teachers can use Teleparent to communicate with 

parents. 

 

Parents and students have access to student grades and 

other information online through Zangle, allowing them 

to monitor the student performance. 

 

Email records of parent 

contacts 

 

Teleparent records 

 

 

Zangle 

Access stats from district 

Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one 

or more of the identified critical academic needs. 

 

Critierion: To what extent does the school leadership employ a wide range of strategies to 

encourage parental and community involvement, especially with the teaching/learning process? 

 

One of the critical needs identified by BHS staff is intervention when students are not 

successful. In order for intervention to be effective, there must be some sort of buy-in, often 

difficult to generate in a reluctant or struggling student. Parents and guardians must be 

involved to support their child and to help the student prioritize successfully. Using a wide 

range of strategies such as special school events, regular meetings, mass telephone 

announcements, personal phone calls and emails, to inform parents and encourage their 

involvement in their child’s education will aid BHS staff as they work to intervene effectively 

when students struggle.  
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E2.   School Culture and Student Support Criterion 

a) To what extent is the school a safe, clean, and orderly place that nurtures learning?  

b)  To what extent is the culture of the school characterized by trust, professionalism, high 

expectations for all students, and a focus on continuous school improvement? 

 

The staff and administration of Bloomington High have worked hard to make BHS a safe, clean, 

orderly and welcoming place for BHS students in order to nurture learning. Professionalism, 

high expectations and a focus on data-driven instruction have driven staff efforts at school 

improvement over the last six years. These efforts are described in response to the succeeding 

prompts. 

 

CRITERION E2 INDICATORS AND PROMPTS 

Safe, Clean, and Orderly Environment 

 

Indicator:  The school has existing policies, regulations and uses its resources to ensure a safe, 

clean and orderly place that nurtures learning. 

 

Bloomington High has standing policies and regulations which seek to ensure a safe, clean, and 

orderly campus.  A zero tolerance policy is in full effect.  Behavior interventions through RTI and 

behavior contracts have led to an improvement in behavior issues on campus.   

 

Since the last visit there have been improvements in campus security.  Many teachers have 

been proactively supervising students on campus during passing periods by standing outside of 

classrooms.  The site is currently running short staffed on security due to budget cuts but staff 

has tried to be proactive in watching for disturbances.  In 2011-2012, all campus safety staff 

(district wide) received certificates of completion from FEMA for training in the Incident 

Command System (ICS 100 SCa and ICS 200 b). This training helps in their understanding of the 

process for managing emergency incidents on and about the campus, such as natural or 

manmade disasters. In addition, they all received recertification on first aid/CPR. 

 

There has been stricter enforcement of dress code and is most evident in baseball hat 

violations.  Baseball players only are allowed to wear BHS ball caps for practice and game days.  

This helps avoid conflicts over team rivalries and between groups who may use sports teams to 

mask other allegiances. 



185 
 

 

Security personnel have increased anti-graffiti efforts.  Security keeps a photo record of tagging 

to be able to associate it with known taggers.  They have also indicated that bathrooms have 

become regularly monitored to avoid loitering, ditching, graffiti, and drug use.  Stricter gate 

policies have been implemented to keep the school a locked campus and prevent non-students 

from entering the school.  Parking stickers have been assigned to students and teachers in 

efforts to ensure that only staff and currently-enrolled students enter campus.   

 

The number of tardy sweeps has increased within the past school year to keep students in class 

and avoid loitering.  Various construction zones such as the reconstruction of the office 

building, the construction site of the new math & science building and the now-unused 800 

wing of portables, have been kept enclosed for the safety of students and staff.    

 

To improve the look of the campus, grass was planted in dirt areas and several dirt pathways 

were paved.  The new math and science building was also built to allow for more proper 

classrooms and has led to the removal of old portables. New murals have been painted on 

campus, including Renaissance’s eagle, the graduation commitment display in the cafeteria and 

a memorial to the late Mr. Pike on the exterior wall of his former classroom. A new gold stripe 

has been added to the blue base of many of the permanent buildings on campus, reflecting 

both of the school’s colors. All of these beautification efforts have made the BHS campus more 

welcoming to students, staff and visitors. 

 

Findings Supporting Evidence 

Behavior interventions are made through RTI and 

behavior contracts. 

 

 

 

 

There has been stricter enforcement of dress code, 

especially evident in baseball hat violations. 

 

Security personnel have increased anti-graffiti efforts.   

 

 

 

 

RTI logs & behavior 

contracts 

Report from admin on 

behavior interventions. 

 

 

Discipline stats from admin 

 

Graffiti notebook 

Security Reports 

Meeting minutes 
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Stricter gate policies have been implemented to keep 

the school a locked campus and prevent outsiders from 

entering the school.  

 

The number of tardy sweeps has increased within the 

past school year to keep students in class and avoid 

loitering.   

 

 

The reconstruction of the office building has been kept 

enclosed for the security of students and staff.    

 

To improve the look of the campus, grass was planted in 

dirt areas, walkways were paved, murals were painted 

and new trim was added to permanent buildings.   

 

A new math and science building was also constructed.   

 

Security policies 

Meeting minutes 

 

Attendance statistics 

Tardy sweep logs 

 

 

Construction Photos 

 

 

Photos 

 

 

Construction Photos 

 

 

High Expectations/Concern for Students 

 

Indicator: The school demonstrates caring, concern, and high expectations for students in an 

environment that honors individual difference and is conductive to learning. 

 

Prompt: To what extent does the school demonstrate caring, concern, and high expectations for 

students in an environment that honors individual difference and is conductive to learning? 

  

From 2009 to 2011, Bloomington created and implemented a Character Counts program where 

students were recognized for behaviors in areas that exemplified good character.  Teachers and 

staff were supplied with certificates that were to be given to students that showed positive 

examples of the seven pillars of character.  The students would take this certificate to the ASB 

room to get a reward and would be placed in a drawing for a monthly barbeque.  Due to budget 

cuts, the program was discontinued for about a year. Although BHS no longer had the funding 

for the rewards program, the seven pillars of character were still being emphasized in ASB 

events and through the athletics programs, and there are plans to reinstate the schoolwide 

Character Counts program in the spring of 2013. 
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BHS has high expectations for the sophomores and has created an incentive program to help 

motivate them to pass and reach proficiency on the California High School Exit Exam.  In 

February of each school year there is an assembly to present students with what is expected of 

them and they are also introduced to the incentives.  Students that score at the proficient level 

on the Math or English portion of the test are invited to an assembly in May, when a magician is 

hired to put on a show for them, and they can also earn coupons for free food at local 

restaurants; high or even perfect scores may qualify students to win free class rings, gift cards, 

and other special rewards. 

 

BHS strives to address student concerns while honoring the diversity of the student body. 

Through receiving the Safe and Supportive Schools grant (S3), BHS is more easily able to do this 

as the school will be receiving $175,000 each year for the next three years to allow the creation 

of programs and incentives for BHS students. Several programs have already been implemented 

as a result of the S3 grant. 

 

 

In 2011-2012, Bloomington implemented a Fishbowl process, an activity required by the S3 

grant. It consisted of seven students in an inner circle and adults including teachers, 

administrators, community members, and district administration listening to the needs 

Bloomington students wanted addressed.  

 

Having seen the benefits of the Fishbowl, the S3 grant coordinator created a Student Affairs 

Panel (SAP) in 2012 as a way of having the student voice heard.  SAP currently consists of 25 

students and is growing.  These students are a mix of students that expressed a desire to 

change Bloomington for the better.  They started by meeting with the principal every other 

week, though this has shifted to monthly meetings in the 2012-2013 school year. These 

meetings are to discuss possible problems the students face on campus and what they want to 

do to make the campus the way they would like it to be. 

 

In the 2011-2012 Bloomington conducted a campuswide California Healthy Kids survey for the 

first time.  There was an 81% participation rate among students.  This survey covered different 

aspects of students in regards to feeling safe on their school campus, whether they have adults 

that they feel care about them, their experiences with drugs/alcohol and problems they face.  

The data was analyzed to see if there were programs that would be beneficial to the BHS 

student population and would help them to realize the staff does care about them and that 

drugs and alcohol are outlets that shouldn’t be used since there are more positive and 

constructive ways to spend their time. 

 



188 
 

Drug and Alcohol classes along with Anger Management classes have been offered by three  

different companies: Inland Valley, Valley Star, and South Coast.  They serve BHS students who 

are currently on behavior contracts as a result of being caught on campus with drugs or in 

fights.  They are to complete six hours of classes and if they miss just one class they are 

required to start the program over again in the next round of classes. 

 

A multi-media anti-bullying assembly was held in the fall of 2012, which the entire student body 

attended in shifts. The presentation addressed physical, verbal and cyber bullying. 

 

Many BHS clubs painted trash cans which have been placed in the lunch area. These trash cans 

are not simply receptacles for garbage, they also promote pride in BHS’s campus by allowing 

students to mark the territory of that pride and the campus organizations that help them feel 

that they belong. 

 

In the last two years Bloomington has implemented Synergy days.  There have been seven of 

these days so far with another three planned for the spring of 2012. The activities of a Synergy 

Day are designed to bring students together for a day of openness when they can work 

together as students and select staff to overcome struggles.  The goal is to help them realize 

they all wear masks and that sometimes those masks need to come off to see what another 

person might be experiencing before judging them. Synergy Day honors diversity and 

demonstrates that everybody has experienced challenges, has been through struggles and has 

been judged unfairly. Teachers have also participated alongside students on an equals, not 

authority figures. 

 

BHS staff expected that in the coming years even more programs and resources will be 

available and in effect to help students as a result of the S3 grant.  The principal and grant 

coordinator are working closely on developing plans that allow BHS students to know that the 

school is working hard to meet their needs and take the school from being not just a school, but 

a second home to students.  The motto used for Synergy is “Be the Change”, which promotes 

personal ownership and self-confidence in the students as they work together to create a 

positive climate on the BHS campus. 
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Findings Supporting Evidence 

From 2009 to 2011, Bloomington created and implemented a 

Character Counts program.  

 

BHS has created an incentive program to help motivate 

students to pass and reach proficiency on the California High 

School Exit Exam. 

 

In the last 2 years Bloomington has implemented Synergy 

days.   

 

In 2012 a student affairs panel was created by the Safe and 

Supportive Schools (S3) grant coordinator as a way of having 

the student voice heard.  It currently consists of 25 students 

and is growing.  

 

Bloomington has recently implemented a Fishbowl.   

 

In the 2011-2012 Bloomington conducted its first campus-

wide California Healthy Kids survey.   

 

Drug and Alcohol classes along with Anger management 

classes have been offered by three (3) different companies: 

Inland Valley, Valley Star, and South Coast.  

 

Students attended an anti-bullying assembly in the fall of 

2012. 

 

Listing of the seven pillars of 

Character 

 

List of incentives for CAHSEE 

performance. 

 

 

Synergy day calendar and 

materials.   

 

Records from Student Affairs 

Panel 

 

 

 

Fishbowl report 

 

California Healthy Kids survey 

results 

 

Schedule of Drug, Alcohol and 

Anger Management classes 

Record of Behavior Contracts 

 

Promotional materials from 

anti-bullying assembly 

 

Atmosphere of Trust, Respect and Professionalism 

 

Indicator: The school has an atmosphere of trust, respect and professionalism. 

 

Prompt: To what degree is there evidence of an atmosphere of trust, respect and 

professionalism? 
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Most Wednesdays the staff takes part in late start days.  These days allow for collaboration 

among teachers within their departments. This collaboration has helped to increase 

professionalism among staff and allowed for increased teamwork. Each department is given 

ownership of that time so that they may decide how to collaborate most effectively: 

collaboration maybe be curricular, logistical or supporting one another’s unrelated programs. In 

the social science department, for instance, teachers meet at least twice a month to discuss 

issues that are important to the department. They may also discuss schoolwide issues that 

affect each staff member. For social studies teachers, one of the benefits of department 

collaboration is using data to guide instruction. Over the past few years, they have documented 

the results of midterm and final exams, and this information has helped the department focus 

on areas that need improvement. The math department chose to meet in smaller groups as 

subject teams (PreAlgebra, Algebra, Geometry, Algebra 2 and PreCalculus) about twice a 

month; the meetings are staggered so that teachers who teach multiple subjects can 

collaborate with other teachers in all of their subjects. Meeting as subject teams allows math 

teachers to share strategies and emphases for what they are currently teaching, to analyze the 

data from common unit assessments and to learn from one another what is working and 

causing math students to have success… and what isn’t. The physical education department, on 

the other hand, needs collaboration time to work out logistical issues such as planning unit 

activities around shared use of the workout facilities. Even diverse departments have seen the 

benefit of collaboration time. Most of the teachers in the Visual and Performing Arts (VAPA) 

departments are specialists – ceramics, choir, band, video productions, drama – so curricular 

collaboration really only happens between the two Art 1 teachers. The VAPA department does, 

however, collaborate by using their specialties to support one another’s programs: the art 

classes may design fliers for the choir concert or t-shirts for the Drama club, for instance. 

 

The administration has maintained an open door policy to help encourage anyone who would 

like to speak with them. The administration trusts faculty to interact with parents on after-

school programs and workshops, such as Latino Family Literacy Program, which provides 

information about the path to college to parents. Staff members check their email and phone 

messages daily for parent interaction. Teleparent allows us to make calls home regarding 

grades and behavior in the student’s home language. 

 

Members of the BHS staff have taken part in a Synergy event involving only adults.  This 

allowed for staff to learn more about each other and foster trust and respect amongst the 

faculty. 
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The staff challenges students and promotes high expectations daily with standards-based 

curriculum. Benchmarks and the subsequent data protocol worksheets used in the English & 

math departments demonstrate student progress towards goals. Many teachers offer after-

school tutoring and maintain an open-door policy to discuss issues besides academic struggles. 

Tutoring schedules are printed and displayed in classrooms and the office. Students take part in 

a wide variety of 59 different extra-curricular activities. These activities cover a wide range of 

programs including athletics programs such as the three-time CIF champion wrestling team and 

the Sunkist League champion boys’ and girls’ soccer teams, academic programs such as the 

National Honor Society and the Science Club, cultural programs such as the Polynesian Club and 

the German Club, career and vocational programs such as Journalism and the PreMedical 

Student Association, and service programs such as Key Club. In addition, the student 

government program (ASB) and class representatives plan schoolwide activities to increase BHS 

spirit and pride. Many of these activities are sponsored by staff members on a volunteer basis. 

Through these activities, students and staff gain the trust and respect of one another, giving 

students a larger network of supportive adults.  

 

Findings Supporting Evidence 

Most Wednesdays the staff takes part in late start days 

for collaboration. 

 

 

 

 

 

 

Staff has taken part in a Synergy event involving only 

adults.   

 

Staff sponsors extra-curricular clubs and activities for 

students. 

Schedule of late start 

Wednesdays 

Data protocol worksheets 

Evidence of collaboration 

(common unit assessments, 

common lessons, meeting 

notes, etc.) 

 

Staff Synergy Agenda 

 

 

List of campus clubs 

 

 

E2.  School Culture and Student Support:  Additional Findings 

Indicator: Consider other information that impacts the degree to which the school is meeting 

this criterion. 

 

Prompt: From examining additional relevant evidence, what has been learned regarding the 

extent to which this criterion is being addressed? 
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Monthly faculty meetings have been held to inform staff about changes to security protocols 

and the availability of security.  At these meetings staff members were informed by 

administration of the importance of a locked campus to student safety. The head of Campus 

Security also reports on security issues at the weekly leadership meetings; minutes of these 

meetings are distributed to all staff via email. Security keeps pictures of graffiti and will email 

teachers when they are trying to identify a tagger to see if they recognize the tags. Once a 

photo is documented the graffiti is painted over to help keep the campus looking clean.   

 

A Safe School Plan exists although it is not widely disseminated, and emergency drills have been 

held at the beginning of every school year and the opening of each new building to keep staff 

and students practiced in current safety procedures.  Staff have expressed concerns regarding 

the emergency plans and drills: evacuation drills tend to be held during period 2 (and rarely 

period 3) rather than scattered throughout the day, limiting students’ familiarity with 

evacuation routes; procedures for the details likely to arise in a true emergency – teacher 

injury, blocked evacuation routes or unsafe sites, occurring outside of class time (lunch or 

passing period), parents looking for their children – are vague and unrehearsed. Both teachers 

and administrators recognize that BHS meets the letter of the law in terms of drills, and agree 

that regular rehearsals of full disaster drills are an impractical expenditure of time that detracts 

from academic learning opportunities. Nevertheless, staff and administration continue to 

struggle with how best to disseminate information and prepare for a true emergency.  

 

Dress code violations are being enforced to make sure students are being held to a higher 

standard.  Behavior of students is being addressed through the pyramid of interventions (POI) 

to make sure interventions are being attempted before students receive written referrals to 

administration for discipline.    

 

Tardy sweeps are being performed to hold students accountable for being in their classroom. 
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Findings Supporting Evidence 

There is a monthly report on security at faculty meetings 

and weekly reports at leadership meetings, the minutes 

of which are distributed to staff by email. 

 

 

Security keeps pictures of graffiti and will email teachers 

when they are trying to identify a tagger to see if they can 

identify the student. 

 

Drills have been held to keep staff and students practiced 

in new safety procedures.  

 

Dress code violations are being enforced to make sure 

students are being held to a higher standard.  

 

 

Behavior of students is being addressed through the 

pyramid of interventions (POI).  

 

Tardy sweeps are being performed to keep students in 

class where they can learn. 

Administrative Calendar of 

meetings 

Meeting agendas & minutes 

 

 

Graffiti policy & logs 

 

 

 

Drill procedures and 

schedule 

 

Security log of dress code 

violations 

 

 

POI Logs 

 

Tardy sweep logs 

 

Prompt: Comment on the degree to which this criterion impacts the school’s addressing of one 

or more of the identified critical academic needs. 

 

Criterion: a) To what extent is the school a safe, clean, and orderly place that nurtures learning? 

b) To what extent is the culture of the school characterized by trust, professionalism, high 

expectations for all students, and a focus on continuous school improvement? 

 

One of the critical needs identified is intervention: BHS needs to limit non-academic issues that 

can prevent academic success, and provide non-academic incentives and support so that 

students can focus on school. Behavior improvement is addressed through the school’s RTI 

model and Pyramid of Interventions.  The sports teams use “Character Counts” which requires 

all team members to act as positive role models in class, on campus and on the court or field in 

order to play as part of the team.  Other programs such as ASB also teach character lessons and 

promote good citizenship. Tardy sweeps have lead to better classroom attendance which in 
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turn increases class time and student learning.  New buildings on campus have helped increase 

students’ pride in school. 

 

Findings Supporting Evidence 

Behavior improvement is addressed through the school’s RTI 

model and Pyramid of Interventions.   

 

Various campus programs including athletics and ASB teach 

character lessons and promote good citizenship. 

 

 

Tardy sweeps have lead to better classroom attendance. 

 

New buildings on campus have helped increase students 

pride in school. 

 

Clubs painted trash cans to promote a tidy campus during 

lunch and to indicate pride in the BHS community. 

POI Logs 

 

 

Team policies on character 

Character lessons 

 

 

Tardy Sweep records 

 

Pictures of new buildings  

 

Trash cans 
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E3 and E4.   School Culture and Student Support Criterion 

E3. To what extent do all students receive appropriate support along with an individualized 

learning plan to help ensure academic success? 

E4. To what extent do students have access to a system of personal support services, activities 

and opportunities at the school and within the community? 

 

Teachers, counselors and parents collaborate at BHS to ensure that students receive 

appropriate support along with an individualized learning plan to ensure academic success. 

Despite budget cuts, BHS has tried to maintain and improve student access to a broad system 

of personal support services, activities and opportunities both at BHS and within the 

community. These efforts are discussed in responses to the succeeding prompts. 

 

CRITERION E3 AND E4 INDICATORS AND PROMPTS 

Adequate Personalized Support 

Indicator:  The school has available adequate services, including referral services, to support 

students in such areas as health, career and personal counseling, and academic assistance.  

Prompt:  To what extent does the school have available adequate services, including referral 

services, to support students in such areas as health, career and personal counseling, and 

academic assistance?  

 

The Health Corps coordinator offers optional courses and programs for interested students and 

staff. She reaches about three hundred students once a week with health lessons ranging from 

mental strength and stress relief to nutrition and fitness. She also holds office hours for 

students and staff to come talk to her about general health questions. Additionally, she holds 

health related events during lunch time in the cafeteria once a month and currently offers an 

after school fitness club and cooking club to learn more about fitness and nutrition. She has 

also organized an all-day Health Fair which is attended by students and teachers. 

 

Until the fall of 2012, the Career Center offered Bridges, a web-based Career Assessment 

program that contains information for the students to explore different careers as well as 

college information. Since the site lost access due to budget cuts, the Career Guidance 

Specialist has tried to replace the program with free internet resources. In relation to student 

support, the Career Center offers UC and Cal State college information as well as out of state 
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college information. Every month college admission representatives are invited to conduct 

college presentations. Two yearly events help students plan for their future: every October, BHS 

holds College Week to promote information about colleges and higher education, and every 

March BHS holds "Futures Night" when not only colleges but also apprenticeship programs, 

employers, and businesses come and offer information to parents and students. Bloomington 

High School's Career Center has eight computers available for student use, provides 

scholarship, military and ROP information, and offers the option to speak to the Career 

Guidance Specialist in regards to any of the information as listed.  

  

Bloomington High offers fifteen ROP courses to prepare students for post-secondary careers. 

Currently offered courses include:  

 MS Office 

 GIS Fundamentals - Geographical Information Systems 

 Law Enforcement Occupations 

 CSI- Crime Scene Investigations/Forensic Science 

 Computer Animation 

 Web page design 

 Veterinary Assistant 

 Virtual Enterprise 

 Retail Merchandising/Small Business Management 

 Medical Terminology 

 Medical Services Occupations 

 Sports Therapy/Sports Medicine 

 Career Planning and Management 

 General Auto Repair/Automotive Technician, Years 1-4 

 Physical Therapy Aide 

 

The Safe and Supportive Schools (S3) Grant has provided $175,000 per year for three years to 

help establish programs for BHS students that allow the students to feel that the school is 

theirs. A coordinator oversees the program to ensure that BHS is meeting the objectives the 

school has established.  He makes sure that workshops, classes, programs and other activities 

get set up and implemented in a timely manner and that BHS meets the deadlines that have 

been implemented to have this grant be a success and help the students of Bloomington High. 

Currently BHS offers Anger Management through a company called Valley Star.  They are six 

hours total – ten students maximum to a class, and they help to satisfy behavior contracts. Drug 

and Alcohol classes are offered through a company called South Coast. These are also six  hours 

total with ten students maximum to a class and also serve to satisfy behavior contracts. Drug 
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and Alcohol and Anger Management classes are offered by Inland Valley Recovery Services; like 

the other two programs, these classes are six hours total and limited to ten students per class; 

however these also satisfy court-ordered classes for kids who were cited for fighting or using 

drugs on campus. The S3 grant provided funding to bring back after school tutoring. BHS has 

also hired seven tutors to go out and help in classrooms; they are allowed to work twelve hours 

a week. Synergy days address violence and victimization and work on team building. To address 

the trash issue the S3 grant coordinator bought 30 new trashcans that the students have 

painted and clubs will be covering the campus on Thursdays from 2:30-3:30 with “pickers” and 

gloves as part of the campus beautification plan. 

 

Findings Supporting Evidence 

The Health Coordinator supports students in developing a 

healthy lifestyle. 

 

Career Center helps students plan for life post-secondary 

school. 

 

Bloomington High offers vocational courses that prepare 

students for post-secondary careers. 

 

Bloomington High encourages students to pursue higher 

education. 

 

 

 

The S3 grant allows Bloomington High to provide additional 

support, both personal and academic, to struggling students 

through counseling and tutoring services. 

List of activities/programs 

offered by HealthCorps 

 

Bridges 

Flyers for Futures Night 

 

Master Schedule showing ROP 

courses 

 

College info & presentations 

College Week flyers 

Futures Night flyers 

 

 

List S3 grant programs 



198 
 

 

 

Direct Connections 

Indicator:  The school has direct connections between academic standards and expected 

schoolwide learning results and the allocation of resources to student support services, such as 

counseling/advisory services, articulation services, and psychological and health services or 

referral services. 

 

Prompt:  How direct are the connections between academic standards and expected schoolwide 

learning results and the allocation of resources to student support services, such as 

counseling/advisory services, articulation services, and psychological and health services or 

referral services? 

 

Bloomington High provides student support services such as counseling/advisory services, 

articulation services and health/psychological services. Students may be referred to outside 

services as appropriate. 

 

The counseling department provides a wide variety of services to students. Counselors help 

students deal with personal issues through counseling services such as:

o Grief Counseling 

o Anger Management        

o Alcohol and Drug Counseling 

o Homeless Counseling 

 

o Divorce Counseling 

o Goal Setting 

o Brief Counseling 

o Conflict Mediation

Further resources may be provided through referrals to Valley Star Children’s and Family 

Services, Crisis Team, Catholic Charities, and other agencies throughout San Bernardino County 
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Counselors also help students stay on track in their academic careers with counseling services 

such as:

o Transcript Review/ Credit 

Counseling 

o Four Year Plans  

o A-G Requirements/ College 

Requirements 

o College Application 

Workshops (university and 

community college) 

o Financial Aid Workshops 

(FAFSA) / Cal Grant GPA 

Verification 

o Parent/ Teacher Conferences 

o IEPs  

o 504 Meetings 

o SST Meetings 

o Grade Checks/ Tutoring 

o Academic Class Scheduling 

o Summer School (Except for 

this year) 

o BYU online classes 

o Credit Recovery 

o Continuation School 

Referrals 

o Letters of Recommendation 

o Scholarship information 

o Senior Awards Night 

o Honor Guard Luncheon 

o AB 540 Information  

o AB 131 – Dream Act 

Application 

o ELC – Eligibility in the Local 

Context (UC) 

o PSAT 

o SAT/ ACT signups and fee 

waivers 

o ELAC Meetings 

o DELAC Meetings 

o SART Meetings 

o Principal’s Tea 

 

 

Counselors also help students plan for their futures with career counseling services such as

 

o Futures Night                     

o Career Center 

o College Speakers 

 

o College Fairs 

o Career Speakers 

o ASVAB
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The school nurse and the health office provide support to students so that health issues do not 

prevent a student from getting a high school education. The school nurse consults with 

teachers and other staff to help students manage chronic conditions and provides information 

to staff and students about communicable diseases or other issues so that students (and staff) 

may stay healthy. Ideally, vision and hearing screening would be provided to all tenth graders 

on BHS’s campus. Unfortunately, budget cuts have led to such short staffing that the large-scale 

vision and hearing screening could not happen in the 2011-2012 school year. One district nurse 

lamented that the nurses “used to be able to supply a resource of health information and 

sometimes even moral support to students that we can no longer do.  We are now spread so 

thin that we barely get to spend one 1/2 day at a site and with over 2,700 students at BHS I 

truly feel that the reduction in nurses have left these students without valuable resource both 

medical and psychological.” A new high school opened in the fall of 2012, which reduced 

Bloomington High’s overall student population, but further extended the responsibilities of an 

already limited nursing staff throughout the district. Despite short staffing, the school nurse 

does make an effort to respond expeditiously to parent and teacher requests for vision, 

hearing, dental and other health assessments on an individual basis. The school nurse also 

helps connect families with free or low cost dental, vision or other health care, as well as 

community resources for food or transportation so that students are prepared to learn when 

they come to school.  

 

Findings Supporting Evidence 

Counseling department provides wide range of support 

services for personal, academic & future needs.  

 

 

School Nurse addresses health issues & provides referral 

services as needed. 

Counseling flyers 

Counselors notes 

Four-year plans, etc. 

 

Health Office Log 

Referral information 
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Strategies Used for Student Growth/Development 

Indicator:  Strategies are used by the school leadership and staff to develop personalized 

approaches to learning and alternative instructional options which allow access to and progress 

in the rigorous standards-based curriculum. Examples of strategies include: level of teacher 

involvement with all students, a curriculum that promotes inclusion, processes for regular 

review of student and school-wide profiles, and processes and procedures for interventions 

that address retention and redirection. 

 

Prompt:  Evaluate the types of strategies used by the school leadership and staff to develop 

personalized approaches to learning and alternative instructional options which allow access to 

and progress in the rigorous standards-based curriculum. Examples of strategies include: level of 

teacher involvement with all students, a curriculum that promotes inclusion, processes for 

regular review of student and school-wide profiles, and processes and procedures for 

interventions that address retention and redirection. 

 

Bloomington High School has an after school tutoring program in Math, English, Science, and 

Social Studies.  Tutoring is held Monday, Tuesday, and Thursday; it is held from 2:30 pm to 3:30 

pm in assigned rooms.  Students work on class work and assignments related to their subject 

matter.  Saturday School has been set up to assist students in CAHSEE Preparation and to assist 

students in specific subject matter as well.  Many teachers at Bloomington High School have 

websites where their students can communicate with the teacher on certain assignments and 

discuss any problems they may have.  Bloomington High School also utilizes Teleparent.  

Teleparent helps teachers communicate with parents.  The teacher can inform the parent of 

progress and inform them of any problems that the teacher may be having with a particular 

student.   

 

English, Mathematics and Special Education teachers received Explicit Direct Instruction (EDI) 

training in the fall of 2011; Social Science and Science teachers were trained in the same EDI 

strategies in the fall of 2012 while the English and Math teachers received further training and 

collaborated in planning EDI lessons that will be presented to students in the spring of 2013. 

The EDI program embeds intervention strategies such as activating prior knowledge, constantly 

assessing student progress and immediate reteaching. Other techniques such as pair-shares or 

Socratic seminars are also used by teachers to enrich the students’ involvement in lessons. 

 

Each special education student has a written IEP, a legal document specifying appropriate 

placement and interventions for that student. Many special ed students are placed in a 

Learning Center class with their case carrier. The case carrier monitors progress and provides 
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additional support so that students can be successful in the rigorous standards-based 

curriculum of their regular classes. The additional supports may include extra time to complete 

assignments or tests, one-on-one tutoring, verbal/visual cues, verbal prompting, realia, and 

multiplication charts or other math aids. Special education teachers collaborate regularly with 

classroom teachers to best support shared special education students. 

 

Counselors hold meetings with students who are not on track to graduate to discuss their 

options since summer school became a victim of the budget crisis in the spring of 2012.  

 

In 2011-2012 the Renaissance club became a class so that students could plan more regular 

events. The Renaissance program celebrates student success with assemblies each semester. A 

“Star Wall” on the quad offers monthly recognition of student success (as chosen by teachers) 

and honors teachers (as chosen by students).  

 

The Student Study Team (SST) process is available to investigate reasons behind a student 

struggling with their classes and to formulate a plan to redirect the student for success. Before 

a student may be referred for an SST, one or more teacher must go through the Pyramid of 

Intervention (POI) process with the student, documenting the escalating interventions 

attempted and the student’s response to those interventions. 

 

College students work on campus several days a week as paid tutors during class periods with 

funding from AVID and the S3 grant. The tutors may work with a teacher to assist all students in 

the class with an assignment or work with a few students for small-group or individual tutoring.  

 

Findings Supporting Evidence 

Extra help is provided to students through a variety of 

sources including after-school tutoring, Saturday School, 

teacher websites and in-class tutors. 

 

 

 

 

Regular and special education teachers collaborate to 

provide additional support to special education students as 

required in their IEPs. 

 

Tutoring schedule 

Tutoring sign-in logs 

Saturday School calendar 

List of teacher websites 

Timesheets and schedules of 

tutors 

 

IEPs 

Contact logs or other 

documentation  
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Teachers use a variety of teaching strategies in their 

classrooms. 

 

The Renaissance Club promotes academics by celebrating 

student success. 

 

Counselors, teachers and parents collaborate in SSTs when a 

student continues to be unsuccessful despite classroom 

intervention through the Pyramid of Intervention. 

Observations 

 

Assembly records 

Star Wall 

 

POI logs 

SST records 

 

Support Services and Learning 

 

Indicator:  The school leadership and staff ensure that the support services and related 

activities have a direct relationship to student involvement in learning, e.g., within and outside 

the classroom, for all students, including the EL, GATE, special education and other programs. 

 

Prompt:  To what extent does the school leadership and staff ensure that the support services 

and related activities have a direct relationship to student involvement in learning, e.g., within 

and outside the classroom? Particularly, evaluate this with respect to the EL, GATE, special 

education and other programs. 

 

Bloomington High School currently employs four bilingual language assistants who work with 

English Learners in sheltered core classes and during after school tutoring to support students 

in comprehending core content despite language barriers by clarifying content material in their 

primary language. Language Assistants also serve as Spanish-language interpreters to ensure 

effective communication amongst all stakeholders. The language assistants work in conjunction 

with counseling and Special Education teachers and staff to ensure that interpretative services 

are provided for Spanish-speaking parents to ease comprehension of their children’s academic 

progress. They assist administrators, counselors, teachers and parents during conferences, 

phone calls, IEP meetings, and Pre-expulsion hearings.   All counselors have English Learners on 

their caseloads; however, there is one bilingual counselor who focuses on lower level English 

Learners, to ensure that these students are placed in the correct classes and progressing 

towards graduation.  
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The English Learners Advisory Committee (ELAC) meets monthly so that administrators, parents 

and students may discuss issues relevant to English Learners and schoolwide information. The 

ELAC Office has been set up as a Parent Resource Center where parents can call, leave a 

message, and have a Language Assistant assist them in accessing school, district and community 

information. 

 

The site coordinator for English Learners works closely with sheltered core teachers and Special 

Ed case carriers and staff to assist in setting appropriate academic interventions and EL goals 

for Individualized Education Plans. The EL Dept. Chair has set up EL tutoring 3-4 times a week 

along with Language Assistants for primary language support in all core contents.  Constant 

monitoring of ELs is done by the EL Dept. Chair and, coupled with direct parent contact, has 

allowed for improved home/school support success. 

 

Gifted students have opportunities for challenge and enrichment through a variety of honors 

and Advanced Placement course offerings.  In the spring of 2012, students were enrolled in 53 

sections of 21 different advanced courses.  Students who have not been identified as gifted 

and/or talented before entering BHS can be formally identified for the GATE program through a 

referral for testing by a CJUSD psychologist. 

  

Over the past few years, the BHS Advanced Placement program has grown steadily in both the 

numbers of students enrolled and their success as measured by AP exams.  In the spring of 

2011, the Colton Joint Unified School District was honored by the College Board as the 2011 

mid-sized AP District of the Year for achieving the “most significant improvement in the nation 

in access to college-level AP courses while maintaining or improving student performance on 

the end-of-course AP exam.”  From 2008 to 2010, the College Board reported that Colton Joint 

Unified School District increased participation in AP from 388 to 500 students (a 14%  annual 

increase), increased the percentage of students earning scores of 3 or higher from 24% to 37%, 

and increased the percentage of traditionally underserved students earning scores of 3 or 

higher, from 19% to 34%.  In many cases, the improvements were even higher at Bloomington 

High School than the district’s average scores. 

  

Additional support is provided to gifted students through after school tutoring and Saturday 

study sessions.  Teachers of Honors and AP level courses are supported with site-funded 

opportunities to attend College Board AP Institutes as well as AVID institutes geared specifically 

to the needs of gifted students.  An assistant principal and a counselor are assigned to assist 

and support the Honors and AP program. 
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Special Education students are enrolled in courses with support appropriate to their abilities. 

Students may be assigned to a TPP class (previously called Career Education) to assist them with 

independent living skills and transitioning into the workforce. SDC students participate in the 

core curriculum in special day classes with smaller classes and specially trained instructors. RSP 

students participate in general education classes with their general education peers, and are 

concurrently enrolled in a Learning Center designed to meet the individual student’s needs (i.e. 

transition support, academic assistance, counseling, etc.). Most RSP students attend a Learning 

Center period taught by their Case Carrier. Special Education teachers model the successful 

teaching strategies used in the core classes such as the Explicit Direct Instruction (EDI) 

strategies endorsed by the district, better equipping their students to be successful in their 

general education classes. Special Education teachers and the instructional aides also run study 

sessions and provide tutoring during the Learning Center period; they may also encourage 

students to attend and notify parents regarding after-school tutoring opportunities with the 

general education teachers. In addition to meeting with their students daily during the Learning 

Center, case carriers have a flexible schedule that allows them to monitor their students’ 

performance and collaborate regularly with the general education teachers. BHS administrators 

have been supportive of the Special Education program not only by providing this flexible 

scheduling but also by looping students so that special education students will (ideally) work 

with the same case carrier for their entire high school career. This gives case carriers the 

opportunity to build rapport with the students they monitor which further supports success 

both in and out of the classroom. In addition, administration has chosen to maintain 

consistency for both staff and students by assigning instructional aides to the same case 

carriers instead of changing assignments every year. 

 

Findings Supporting Evidence 

Bilingual language assistants help English Learners access the 

core curriculum by providing in-class assistance & after-

school tutoring.  

 

 

The EL site coordinator monitors student performance and 

collaborates regularly with regular ed and special ed teachers 

regarding student progress. 

 

Spanish-speaking parents are informed of school programs at 

ELAC meetings and receive assistance in accessing school 

Language assistant schedules 

Tutoring logs 

 

 

EL site coordinator records 

 

 

ELAC minutes 

Language assistant records of 

parent communication 
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services through the ELAC office. 

 

Honors and AP courses are provided to challenge gifted 

students. BHS admin and staff are heavily invested in the AP 

program: many teachers provide additional study sessions 

outside the regular school day and attend AP institutes 

during the summer to help students be as successful as 

possible.   

 

The College Board recognized CJUSD as the 2011 mid-sized 

District of the Year, a success driven primarily by BHS’s AP 

program. 

 

The Special Education program is designed to allow students 

and teachers to build a strong rapport that will support the 

student throughout their high school career. The special 

education teachers collaborate on a regular basis with both 

students and the general education teachers to help special 

education students be as successful as possible in their 

classes. 

 

 

 

Master schedule 

Tutoring records 

List AP institute attendees 

AP results data 

 

 

News reports 

 

 

Master schedule 

Case carrier caseload rosters 

Case carrier documentation 

Equal Access to Curriculum and Support 

Indicator:  All students have access to a challenging, relevant and coherent curriculum. Schools 

regularly examine the demographics and distribution of students throughout the class offerings 

(e.g., master class schedule and class enrollments) and the types of alternative schedules 

available for repeat or accelerated classes (e.g., summer, class periods beyond the traditional 

school day).  

 

Prompt:  What have you learned about the accessibility of a challenging, relevant and coherent 

curriculum to all students? What have you learned from examining the demographics and 

distribution of students throughout the class offerings (e.g., master class schedule and class 

enrollments)? What type of alternative schedules are available for repeat or accelerated classes 

(e.g., summer, class periods beyond the traditional school day)? 
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BHS offers a variety of Honors and AP courses. The BHS counseling department and the 

relevant academic departments follow a “no gate-keeping” policy – any student who wishes to 

enroll may do so. GATE students and students with Advanced and Proficient scores on the 

relevant CSTs are automatically placed in the appropriate Honors and AP classes, offering them 

a more demanding and challenging curriculum since they have demonstrated proficiency. The 

school offers further opportunities for advanced students to accelerate their studies by 

allowing some juniors to take Economics and Principles of Democracy (the twelfth grade social 

studies classes) in order to graduate early. BHS also opens its campus to advanced math 

students from the feeder middle schools, allowing eighth graders to take Honors Geometry a 

year early.  

 

BHS has many core courses that focus on EL students – sheltered English, sheltered math, 

sheltered U.S. and World History, sheltered Biology, etc. EL level 1s participate in common core 

classes with their regular education peers for most classes, but take a double-block intensive 

English language class (Language!) before entering a sheltered English class. Language! C/D for 

English Learners only offers high school graduation English credit, but does not meet the A-G 

requirements for college admissions. Language! C/D students therefore do not receive the 

same preparation for college entrance or even for the CSTs as other students until they enter 

the regular (or sheltered) English classes.  

 

Since the summer school program was one of many budget cuts, students have fewer options 

to make up credits. BHS does offer Saturday School as a way for students to clear their 

absences and allow BHS to recoup lost ADA, but this program is not currently used as a credit 

recovery or independent study program. BHS also offers a zero period (before school) Work 

Experience class as well as both 7th and 8th period (after school) credit recovery classes. 

Students make up credits through an online independent study program called Odyssey. Many 

of BHS’s students transfer for the summer to Options For Youth, a local charter school, to make 

up classes or to accelerate their studies before re-enrolling at BHS for the fall. Other 

opportunities for students to earn missing credits include concurrent enrollment in local 

community colleges such as Riverside City College (RCC), Valley College and Chaffey College, 

and online programs such as BYU Online, sponsored by Brigham Young University.  
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Since students must not only pass sufficient classes to earn 220 credits but also pass the 

CAHSEE to graduate from high school, BHS provides additional support through CAHSEE classes 

for students who struggle to pass the CAHSEE. To ensure that the support is relevant to what 

students need, students are placed in a class based on which part of the CAHSEE they still need 

to pass – if they have passed the math and not the English, then they only take a CAHSEE 

English Support class, for instance – and the support class teachers use diagnostic tests and 

individualized instruction to address student needs. Unfortunately, a greater proportion of the 

students in these classes are special education students who are therefore blocked from taking 

an elective class that might be more interesting or relevant to them such as auto shop or 

stagecraft. As long as the CAHSEE is a graduation requirement, however, BHS must provide all 

struggling students with the support necessary to meet that requirement. 

 

Findings Supporting Evidence 

BHS provides courses for advanced students and 

opportunities for these students to accelerate their 

education. 

 

BHS provides courses with additional support for English 

Learners so that these students can successfully meet the 

graduation requirements, but needs to ensure that these 

students also have the opportunity to complete the A-G 

requirements for college readiness. 

 

Budget cuts have limited BHS’s onsite options for credit 

recovery, but school staff have investigated and shared with 

students off-site alternatives for students to recoup credits 

and stay on track for graduation.  

 

BHS provides support classes to aid struggling students in 

passing the CaHSEE. 

 

 

Master schedule 

Class rosters 

 

Master schedule 

Course descriptions 

 

 

Credit Recovery records 

Records of student transfer 

grades from 

concurrent/summer school 

enrollment 

Saturday School records 

  

CaHSEE data 

Master schedule 
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Co-Curricular Activities 

Indicator:  School leadership and staff link curricular and co-curricular activities to the academic 

standards and expected school wide learning results. 

 

In order to participate in any co-curricular activity, students are required to maintain a 2.0 GPA.  

For the last four years, the school has placed an emphasis on referring to students who play 

sports as student-athletes.  The Athletics Department has stressed that they are students first 

and athletes second.  The school has acknowledged individuals who have maintained a 3.5 GPA 

during their season of sport with an academic patch that may be worn on their letterman’s 

jacket.  For each subsequent semester in which they maintain a 3.5 or better GPA they are 

presented with an additional star to place on their patch.   

 

For each team that has maintained a team average GPA over 3.0, the Athletic Director has 

submitted the team roster and GPA to CIF-SS for the Team Academic Award.  In the 2011-2012 

school year the girls’ soccer team maintained a combined GPA over 3.5 and was nominated for 

the CIF-SS team academic award.  Individual male and female seniors who meet the criteria 

have also been nominated for the individual academic award with CIF-SS.   

 

When student-athletes are offered and accept scholarships the school holds a signing ceremony 

in the gym which includes all sixth period P.E. classes to support and celebrate their success.   

 

The Bloomington football program has held a “study table” where football players can get 

tutoring in core subject areas.  Individual coaches have offered tutoring for the student-athletes 

on their teams.  Coaches also encourage their student-athletes to attend tutoring sessions held 

by individual teachers.  Grade checks during the season of the sport are collected every two 

weeks and those student-athletes who are doing substandard work face penalties that range 

from sitting out part of games to not dressing out for games.  Student-athletes that do not 

meet the minimum required GPA are dismissed from the team until they do.  Each quarter’s 

grading periods are used to determine eligibility. 

 

Findings Supporting Evidence 

Academics are prioritized over sports as student 

athletes have been required to maintain a 2.0 GPA for 

participation in sports.   

 

 

 

 

Student handbook 
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Each team with a combined GPA over 3.0 is submitted 

to CIF-SS for the Team Academic Award. Individual 

male and female seniors who meet the criteria have 

also been nominated for the individual academic 

award with CIF-SS. 

 

Coaches offer tutoring for the student-athletes on their 

teams and release their athletes to attend tutoring 

with other teachers as appropriate.   

 

Grade checks during the season of the sport are 

collected every two weeks.  Student-athletes that do 

not meet the minimum required GPA are dismissed 

from the team until they do. 

List of teams and athletes 

submitted for the 

academic award with CIF-

SS 

 

Tutoring records 

Teacher/coach emails 

 

 

 

Athlete grade checks 

Team rosters 

 

Student Involvement in Curricular/Co-Curricular Activities 

Indicator:  The school has an effective process for regularly evaluating the level of student 

involvement in curricular/co-curricular activities and student use of support services. 

 

Students reported in post-event surveys that reasons for lack of involvement were either 

monetary or conflicts with other events such as church or sports commitments.  The yearbook 

staff has all seniors complete a listing of all the activities, clubs, sports and other programs in 

which they participated through high school.  Seniors are also given an exit survey to track 

where they are going after school and to see how well they were prepared.  Inter-club council 

meets quarterly to share student events that have been put on by Bloomington High clubs.  The 

ICC discusses involvement in the events and concerns or needs for future activities.  They also 

work together on campus with a clean-up campaign to keep students involved in campus 

beautification.  

 

The business office keeps club rosters for each club that does business through an ASB account.  

The Bruin ASB officers reflect after every event to evaluate student involvement in order to 

improve future events.   There is a Superintendent/Student consortium which meets every 

other month to identify needs of the school.  Those needs are then shared with the district and 

site and the site reports back when the concerns have been addressed.   

 

Under the S3 grant Bloomington High formed a Student Affairs Panel (SAP) to address the 

curricular/co-curricular concerns.  The current Superintendent/Student consortium has begun 
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folding into this group with the 2011-2012 school year.  The information from these groups is 

disseminated to the regular student body through ASB meetings, BNN announcements and 

during the groups’ meetings. 

 

Findings Supporting Evidence 

ASB surveys the student body on involvement after 

ASB events. 

 

Yearbook surveys seniors on co-curricular involvement. 

 

 

Senior Exit Surveys are given at the end of the year. 

 

 

Business office tracks club rosters and activities based 

off the financial records of each club. 

 

Various student groups including the ASB, the Inter-

Club Council & the Student Affairs Panel, meet 

regularly with staff and administration to discuss 

events, identify school needs, address curricular and 

co-curricular concerns and promote student 

involvement at BHS. 

 

Post-Event Surveys 

 

 

Yearbook activities 

listings for Seniors 

 

Exit Survey form 

 

 

Business office records 

Club Rosters  

 

SAP reports 

ICC reports 

Superintendent Student 

consortium reports 

ASB meeting minutes 

BNN announcements 

 

Student Perceptions 

Indicator:  The school is aware of the student view of student support services through such 

approaches as interviewing and dialoguing with student representatives of the school 

population. 

Prompt:  Comment on the student view of student support services after interviewing and 

dialoguing with student representatives of the school population. 

The counseling department gave a survey to students to evaluate student support services in 

the 2010-2011 school year. Unfortunately, all the surveys (and the resultant data) were lost in 

the fire that destroyed the administration building in May 2011.  

As a result of the S3 grant, SAP was created. It currently consists of twenty-five students who 

talk with the principal and S3 coordinator to see what can be done to change the culture of 
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Bloomington High School. The California Healthy Kids Survey provides the raw data that 

suggests avenues for improvement through the grant. The principal has also used a Fishbowl 

Exercise with students drawn from many different sectors of the student population. School 

Site Council and ELAC both offer opportunities for student representatives to discuss issues 

with the culture of BHS and raise student concerns with administrators, teachers and parents. 

Students have taken responsibility for organizing some student support services. Leadership 

students created an avenue for suggestions or recommendations to improve student-to-

student support programs through their suggestions box. Renaissance club sponsors a 

Commitment to Graduate campaign. Campus groups such as Peer Counseling and the Gay 

Straight Alliance were formed in direct response to student concerns. Student involvement in 

extracurricular activities gives them a sense of involvement in the campus community. 

BHS has a very strong AVID program that focuses on college preparation and supports students 

in a variety of areas such as academic tutoring and study skills, extracurricular activities, and 

preparation of college applications and financial aid applications. Many former AVID students 

return to BHS as AVID tutors during their college years. 

BHS has a full-time Health Corps coordinator whose job is to educate students in nutrition, 

fitness, mental health and healthy choices. 

 

Findings Supporting Evidence 

Various forums have been created for students to share their 

concerns and work with BHS staff to improve the school’s 

culture, including the Student Affairs Panel, SSC & ELAC, the 

Healthy Kids Survey & Fishbowl activities. 

 

Programs have been created by and with students in 

response to student concerns. 

 

 

AVID supports students in preparing for college. 

 

The Health Coordinator supports students in making healthy 

lifestyle choices. 

Agendas & minutes of sessions 

 

 

 

List of student support 

programs sponsored by student 

organizations 

List of campus clubs 

 

AVID program documentation 

 

List of HealthCorps activities 
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E3 and E4.  School Culture and Student Support:  Additional Findings 

Indicator:  Consider other information that impacts the degree to which the school is meeting 

these criteria. 

Prompt:  From examining additional relevant evidence, what has been learned regarding the 

extent to which these criteria are being addressed? 

 

The Pyramid of Intervention (POI), a three-tiered plan for escalating interventions to help 

struggling students, was introduced at BHS in 2009. In addition to individualized interventions 

appropriate to the student, the Pyramid mandates specific interventions at each tier to aid in 

communication – student-teacher conferences, parent-teacher conferences, student-counselor 

conference. Students who fail to become successful by the third tier of the Pyramid qualify for 

an SST, with further options for intervention available to the team of teachers, parent, 

counselor & administrators. Although teachers complain that the required POI documentation 

is cumbersome, the SST process has become more streamlined as the POI documentation 

proves that the initial interventions have already been attempted and that it is time for more 

extreme options such as schedule changes or even school changes, attendance contracts or 

testing for special education services. 

 

Several BHS teachers ran the Latino Family Literacy Program in the 2012-2013 school year. The 

program is intended to establish and support family reading routines with the goal of improving 

both English language skills and Spanish literacy skills. Parents and students attended the 

sessions together and also received information about college readiness and the admissions 

process. 

 

Findings Supporting Evidence 

The Pyramid of Intervention provides a systematic way to 

provide support for struggling students, with escalating 

interventions and regular communication amongst parents, 

teachers, students and counselors. 

 

When the POI is insufficient, intervention is elevated to an 

SST. 

 

 

POI Logs 

 

 

 

SST documentation 

Counseling schedules 
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The Latino Family Literacy Program helps Spanish-speaking 

parents and their children improve English language and 

Spanish literacy skills. 

 

Program documentation 

 

Prompt:  Comment on the degree to which these criteria impact the school’s addressing of one 

or more of the identified critical academic needs. 

 

One of the identified critical needs is intervention.  It seems that E3 precisely addresses this 

need: appropriate support for all students means that BHS staff will intervene when necessary; 

and these interventions must be tailored to an individualized learning plan to ensure the 

success of the student. Personal support services referred to in E4 are a vital part of any 

intervention plan so as to limit the non-academic barriers to success.  
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WASC Category E. School Culture and Support for Student Personal and Academic Growth:  

Strengths and Growth Needs  

Strengths 

 Communication – BHS has improved communication systems between school and home 

since the last WASC review, as demonstrated by evidence such as Spanish Phone 

requests submitted by teachers, interpretation logs maintained by the language 

assistants, Teleparent logs, Special Education “visit” logs of parent contact, and the 

school website with teacher emails (so more parents email teachers directly) and a link 

to Zangle StudentConnect. 

 

 Academic growth – BHS has improved grades and test scores on a wide range of 

assessments (CSTs, CAHSEE, AP exams) in recent years. This growth has been supported 

by various programs such as after school tutoring, Saturday School tutoring, 

reteach/retest (math department), writing tutors (English dept), RSP learning center, 

CAHSEE tutoring both after school and on Saturdays, and the CAHSEE rewards program. 

 

 School culture – the S3 Grant enables the school to offer programs that enhance school 

culture and make it more positive (anti-bullying, synergy days, more tutors, drug/alcohol 

counseling, anger management, Renaissance prizes). 

 

Growth Needs 

 Interventions – BHS needs more accountability for interventions with at-risk students. 

(POI logs are limited and difficult to access while other documentation is inconsistent 

and scattered.) BHS needs to find a way to make the necessary documentation more 

user-friendly, more consistent, more structured and more accessible so that more 

teachers will be willing to use it. 

 

 Interventions – BHS needs to rethink the approach to discipline and attendance so that 

students spend less time in Study Hall and more time in class learning. 

 

 Communication – Although BHS has improved in communicating with stakeholders 

there is more the school must do. Para-professionals must be included in staff (classified 

staff do not attend faculty meetings, collaboration, WASC, and other staff training, and 

they do not automatically receive email addresses or even their own copy of the faculty 

handbook.) The school also needs to consistently and accurately provide Spanish-

language communication with parents as well as English. Finally, parents should be 
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included in planning their student’s high school career; currently four-year plans and 

scheduling is completed with students with little or no discussion with parents.  

 

 Campus beautification – Perhaps due to budget constraints and perhaps due to district 

priorities, the BHS campus is not looked after as it should be. Piles of classroom 

equipment such as desks, file cabinets and computers are left sitting outside for months 

at a time; the tennis courts were not maintained and it took two weeks to get the courts 

clean enough to use for PE after requests from the PE teachers. Work orders do not 

seem to be fulfilled very quickly, causing delays in school productivity. 

 

 On a positive note, BHS’s 50th Anniversary has begun to create a renewed sense of 

school pride, bringing forth an opportunity for all stakeholders to reflect upon BHS’s 

culture and traditions, and to consider how best to serve the needs of the school and 

community we love. 
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                        SINGLE PLAN FOR STUDENT ACHIEVEMENT 

Bloomington High School 

 

Colton Joint Unified School District 

36-67686-3631322 - CDS Code 

 

2012-2013 School Year 

 

The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic performance of all students to the level of performance 

goals established under the California Academic Performance Index. California Education Code sections 41507, 41572, and 64001 Library 

Improvement Block Grant, the Pupil Retention Block Grant, the Consolidated Application, and NCLB Program Improvement into the Single Plan 

for Student Achievement.  

 

This is a plan of actions to be taken to raise the academic performance of students and improve the school's educational program. This plan is 

also aligned to the goals of the district LEAP Addendum goals to increase student achievement.  For additional information on school programs 

and how you may become involved, please contact the following person: 

  

 

Contact Person: Ignacio M. Cabrera 
Position: Principal  

Telephone Number: (909) 580-5004 
Address: 10750 Laurel Avenue, Bloomington, CA 92316 

E-mail address:  Ignacio_Cabrera@cjsud.net 

 

 

The District Governing Board approved this revision of the School Plan on July 12, 2012        
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Funding Sources Include: 

EIA/SCE  $98,508 
 

EIA/LEP  $98,508 
  

 

 

How will your school use the above funds to support increased student achievement? 

English /Language Arts Action Steps: 

 

 

3.  Supplemental materials, including materials for intensive instruction, and 

test preparation directly aligned to ELA state grade level standards. 
EIA/SCE $12,751 

 

 

Mathematics Action Steps: 

 

2.  Supplemental materials, including materials for intensive instruction, and 

test preparation directly aligned to mathematics grade level content 

standards. 

EIA/SCE $12,750 

 

 

English Language Learners Action Steps: 

 

2.   Supplemental materials, including materials for intensive instruction, and 

test preparation directly aligned to ELA and/or math state grade level 

standards and ELD guidelines. 

EIA/LEP $2,500 

EIA/SCE $2,000 

 

 

1.  Curriculum Program Specialist (20%) to coach teachers and work with 

students (salary and benefits) 
EIA/SCE $25,529 

2.  Extra duty for teachers, and instructional assistants to provide targeted 

students with intensive ELA instruction during intersession, before, and/or 

after school.  

EIA/SCE $5,000 

1. Extra duty for teachers, and instructional assistants to provide targeted 
students with intensive math instruction during intersession, before, and/or 
after school.   

EIA/SCE $5,000 

1.   Language Assistant to assist EL students (salary and benefits)  EIA/LEP $93,227 

Bloomington High School Abstract 

2012 – 2013 
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Special Education Action Steps: 

1.  Substitutes for staff development, teacher collaboration, and coaching.  EIA/SCE $1,000 

 

Parent Involvement Action Steps:  

1. Parent workshops and curricular events; childcare, refreshments (for 

parents only), materials and extra duty for teacher presenter(s).   
EIA/LEP $500 

 

 

2.  Translators and substitutes for teachers to meet with parents of 

underperforming students regarding their child’s progress.   

EIA/LEP $1,000 

EIA/SCE $2,000 

 

 

Administering Programs: 

 

1.  Project Office Assistant to maintain categorical records and equipment, 

process purchase orders, and facilitate programs.  (salary and benefits) 
EIA/SCE $16,978 

 

Other: 

 

1.  Modest student awards for improved academic achievement in English 

/language arts and mathematics (no food or trips).  50% of cost must be 

allocated in other funds such as lottery or donations. 

EIA/LEP $781 

EIA/SCE $500 

 

Staff Development Action Steps: 

 

1.  Substitutes for staff development, teacher collaboration, and coaching in 

English/language arts and mathematics.   
EIA/SCE $12,000 

 

2.  Staff Development or conferences outside of district for all staff (may not 

be one-day conferences) directly aligned to ELA and math grade level 

content standards and ELD guidelines. 

EIA/LEP $500 

EIA/SCE $3,000 
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Section One: School Information 

 

School Vision and Mission 

Bloomington High School Mission Statement: 

Bloomington High School’s mission is to educate students today so that they will be able to face the challenges of tomorrow.  In order to 
accomplish this we will offer our students an educational experience that is in a safe environment, stimulating, challenging, and comprehensive.  
This process is a partnership that involves instruction by teachers, commitment from students, and support of the staff, administration, parents 
and the community.   

  

School Profile 

Bloomington High School is located in the southeastern region of Bloomington and serves students in grades nine through twelve following a 

traditional calendar.  At the beginning of the 2011-2012 school year, a total of 2,747 students were enrolled.  78.4% of the student population is 

eligible for the Federal Free and Reduced Lunch Program.  18.9% of students qualify for English Learner Support and 10.7% of the students have 

been identified for Special Education services.  10.9% of BHS students have been identified as gifted and/or talented.  BHS’ Academic 

Performance Index (API) score for 2010 is 675.  Bloomington High School is not in the Program Improvement Program; however, as part of a 

district in Program Improvement, all goals and strategies are focused on achieving growth targets and improving student performance to levels 

that will ensure that the District exits Program Improvement. 
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Academic Program Survey – APS 

Essential Program Component  
Rating 

1 - 4 

Implementation of Instructional Materials  

1.1 SBE-adopted basic core RLA/ELD programs/materials for all students 3 

1.2 SBE-adopted basic core ELD programs/materials for ELs 3 

1.3 SBE-adopted RLA/ELD intensive intervention programs/materials 3 

1.4 SBE-adopted basic core Math/Algebra program for all students 4 

1.5 SBE-adopted 2007 mathematics intervention program grades 4-7 N/A 

2.1 Instructional time for core adopted RLA/ELD program 3 

2.2 Instructional time for additional strategic support of core adopted RLA  3 

2.3 Instructional time for additional adopted ELD instruction 

Not all students at CELDT proficiency levels one through three are enrolled in a separate ELD course focused on building English-
language skills; however, at least 75% are in either a separate ELD course or a sheltered course.  Time is not always protected from 
interruptions, and language assistants are often unable to provide support in classes because they are pulled out for Spanish 
translation conferences with parents or guardians. 

2 

2.4 Instructional time for intensive intervention of adopted RLA program 3 

2.5 Instructional time for core adopted mathematics program 3 

2.6 Instructional time for additional strategic support of core adopted math 3 

2.7 Instructional time for adopted intensive intervention math program grades 4-7  N/A 

3.1 Lesson pacing guides for adopted grade level core and intensive intervention RLA/ELD instruction and assessment  3 

3.2 Lesson pacing guides for adopted grade level core, strategic, and intensive math instruction and assessment 3 

Initial and Ongoing Professional Development and Support  

4.1 Administrator instructional leadership training in RLA/ELD and intervention 4 

4.2 Administrator instructional leadership training in math 4 

4.3 Administrator targeted professional development and practicum 4 

5.1 Credentialed and highly qualified teachers  3 

5.2 Teacher professional development in all RLA/ELD core and intervention  Not all English Language arts teachers have received 

training in the core textbook.  Many were registered for training in the spring of 2010 that was canceled. 

2 

5.3 Teacher professional development in all math core and intervention 3 
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Essential Program Component  
Rating 

1 - 4 

6.1 Support by content experts/coaches for all RLA/ELD  teachers 3 

6.2 Support by content experts/coaches for all math teachers 3 

Achievement Monitoring and Teacher Collaboration  

7.1 Ongoing assessment and monitoring system for RLA/ELD and intensive programs 3 

7.2 Ongoing assessment and monitoring system for core math and intensive programs 3 

8.1 Monthly collaboration by grade/course level teachers for RLA/ELD programs 3 

8.2 Monthly collaboration by grade/course level teachers for math programs 3 

Fiscal Support  

9.1 All general/categorical funds prioritized to support EPCs for RLA and ELD 3 

9.2 All general/categorical funds prioritized to support EPCs for mathematics 3 
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Analysis of Academic Program Survey 

BHS and its students are provided with district-adopted, standards-aligned textbooks in English/Language Arts and Mathematics.  Full 

compliance with the Essential Program Components has been achieved to a greater extent in mathematics than in English/Language Arts.  

Because of financial constraints, the adoption of new ELA texts has been delayed for several years; this has resulted in fewer ancillary materials 

available to teachers.  Additionally, textbook training has not been provided to all English teachers. Some teachers indicated that instructional 

time is not always protected from interruptions.  Support by content experts/coaches in both mathematics and English/Language Arts is another 

area of need. 

 

While there are still areas of need (i.e. in reducing interruptions, and continued collaboration), BHS has made great strides over the past few 

years in its focus on delivery of standards and common, standards-based pacing guides.  A focus on standards, use of common assessments, 

regular examination of data, and curricular collaboration are the norm for teachers in core content areas. 

 

Analysis of Current Instructional Program 

Bloomington High School, founded in 1962, has grown to become a comprehensive high school dedicated to enhancing student performance.  

Since its inception the curriculum has focused on A-G requirements for the regular education student with a variety of alternative interventions 

focused on learning.  The district and site maintains a common focus on EDI (Explicit Direct Instruction), involving training and walk-throughs by 

district and site administrators as well as teacher teams. 

 

The BHS math department met for 1 ½ years to improve its course offerings and as a result, Pre-Algebra was adopted as the readiness course 

district wide.  Multiple measures are used to place students correctly in all math courses at Bloomington High School.  In addition, AP AB/BC 

Calculus is available for its top performing students seeking to achieve and prepare for postsecondary work. 

 

English Language Arts has focused on our English Learners by introducing them to the Intensive Language course which places qualified at-risk 

students according to their CELDT results.  Intensive Intervention has been provided through the addition of READ180 for the at-risk students in 

EL and Special Education.   

 

Career Technical Education has become an integral component of our elective course offerings at Bloomington High School.  The program 

provides a rich collection of career opportunities for our students, enhancing their future success in today’s work force. 
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Section Two: Student Achievement Data, Analysis, and Conclusions 

Accountability Progress Report (AYP, API)  

Analysis and Conclusions AYP, API 

BHS students have made steady improvement in proficiency levels as measured by the CSTs and CAHSEE over the past few years.  However, 

these gains are often not enough to match increasing AYP targets.  Still, far too many students fail to demonstrate achievement at levels of 

proficient or advanced. 

 

Some subgroups (English Learners, Students with Disabilities, and Socio-economically advantaged students in particular) need to be targeted for 

additional support in order to assist them to achieve at levels comparable with their peers. 

English-Language Arts Adequate Yearly Progress (AYP) 

 
All Students White African-American Hispanic 

2009 2010 2011 2009 2010 2011 2009 2010 2011 2009 2010 2011 

Number 

At or 

Above 

 Proficient 

284 315 316 26 28 26 19 24 11 224 254 266 

 Percent 

At or 

Above 

 Proficient 

41% 43% 53.2% 50% 59.6% 60.5% 35.8% 44.4% 44% 39.6% 41.2% 52.8% 

AYP Goal 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 

Met AYP 

Goal 
No Yes SH - - -- - - -- Yes No SH 

 

 

 

 
English Learners Asian 

Socioeconomic 

Disadvantaged 
Students w/Disabilities 
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2009 2010 2011 2009 2010 2011 2009 2010 2011 2009 2010 2011 

Number 

At or 

Above 

 Proficient 

46 47 64 7 -- -- 169 216 263 6 10 5 

 Percent 

At or 

Above 

 Proficient 

21.2% 18.3% 31.8% 63.6 -- -- 36% 38.4% 52.7% 9% 13% 8.2% 

AYP Goal 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 44.5% 55.6% 66.7% 

Met AYP 

Goal 
Yes No No -- -- -- No No SH - - -- 
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English Language Arts, Continued 

 

 

CMA 

Grade: 9 Grade: 10 Grade: 11 

2009 2010 2011 2009 2010 2011 2009 2010 2011 

At or Above 

Proficient 

#   7       

%   15%   %   % 

Basic 
#   9       

%   19%   %   % 

Below Basic 
#   18       

%   38%   %   % 

Far Below Basic 
#   14       

%   28%   %   % 

TOTAL NUMBER  #   48   52   35 

 

 

Conclusions indicated by the data: 

1. BHS students as a whole have improved their proficiency rates in English Language Arts for each of the past three years.  There has 
been a 12% increase in proficiency rates. 

 

2.  Achievement levels for English Learners and students with disabilities remain lower than those of other students.   

 

3. While the percentage of students scoring at the level of “proficient” in English Language Arts has increased every year, they are not 
increasing enough to keep pace with the increasing AYP targets. 
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Mathematics Adequate Yearly Progress (AYP) 

 
All Students White African-American Hispanic 

2009 2010 2011 2009 2010 2011 2009 2010 2011 2009 2010 2011 

Number 

At or Above 

 Proficient 

277 325 303 22 25 25 17 23 11 220 268 252 

 Percent 

At or Above 

 Proficient 

39.5% 44.2% 51% 41.5% 53.2% 59.5% 32.7% 42.6% 44% 38.7% 43.6% 50% 

AYP Goal 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 

Met AYP 

Goal 
  SH -- -- -- -- -- --   SH 

 

 
English Learners Asian 

Socioeconomic 

Disadvantaged 
Students w/Disabilities 

2009 2010 2011 2009 2010 2011 2009 2010 2011 2009 2010 2011 

Number 

At or Above 

 Proficient 

46 79 70 7 -- -- 175 240 244 19 17 4 

 Percent 

At or Above 

 Proficient 

21.2% 30.7% 34.8% 63.6% -- -- 36.8% 42.8% 49% 15.2% 21.8% 6.7% 

AYP Goal 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 43.5% 54.8% 66.1% 

Met AYP 

Goal 
  No -- -- --   SH   -- 
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CMA 

Grade: 9 Grade: 10 Grade: 11 

2009 2010 2011 2009 2010 2011 2009 2010 2011 

At or Above 

Proficient 

#   6   4   10 

%   29%   19%   17% 

Basic 
#   3   2   9 

%   14%   9%   16% 

Below Basic 
#   6   11   21 

%   29%   50%   37% 

Far Below Basic 
#   6   5   17 

%   29%   23%   30% 

TOTAL NUMBER  #   21   22   57 

 

 

Conclusions indicated by the data: 

1. The percentage of students scoring at the “proficient” level in mathematics has increased each of the last three years, for a 
12% increase overall. While the percentage of students scoring at the level of “proficient” in Mathematics has increased 
every year, they are not increasing enough to keep pace with the increasing AYP targets. 

 

2. Achievement levels for English Learners and students with disabilities remain lower than those of other students.   

 

3. Discrepancies among ethnic subgroups do not seem to be particularly significant. 

 

4. Proficiency rates on the CMA are lower for 11th grade students than for 9th and 10th grade students. 
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California English Language Development (CELDT) Data 

2010-2011         2009-2010 

 

 

 2011-2012 AMAO Data 

 
#1 

 #2(a) #2(b)  #3(a) #3(b) 

 < 5 years > 5 years  Eng/LA Math 

54.4%  16.1% 40.1%  31.8% 34.8% 

GOAL 56%  20.1% 45.1%  67% 67.3% 

 

Conclusions indicated by the CELDT data: 

Performance Level 9 10 11 12 Total 

Advanced 
19 

(13.0%) 

15 

(9.0%) 

17 

(14.0%) 

20 

(21.0%) 

71 

(14.0%) 

Early Advanced 
52 

(34.0%) 

54 

(34.0%) 

47 

(40.0%) 

25 

(27.0%) 

178 

(34.0%) 

Intermediate 
54 

(36.0%) 

64 

(41.0%) 

26 

(22.0%) 

24 

(26.0%) 

168 

(32.0%) 

Early Intermediate 
21 

(14.0%) 

17 

(11.0%) 

16 

(14.0%) 

18 

(19.0%) 

72 

(14.0%) 

Beginning 
5 

(3.0%) 

8 

(5.0%) 

12 

(10.0%) 

7 

(7.0%) 

32 

(6.0%) 

Number Tested 
151 

(100.0%) 

158 

(100.0%) 

118 

(100.0%) 

94 

(100.0%) 

521 

(100.0%) 

Performance Level 9 10 11 12 Total 

Advanced 
11 

(7.0%) 

10 

(8.0%) 

13 

(9.0%) 

19 

(25.0%) 

53 

(10.0%) 

Early Advanced 
64 

(38.0%) 

43 

(33.0%) 

56 

(39.0%) 

27 

(35.0%) 

190 

(37.0%) 

Intermediate 
62 

(37.0%) 

56 

(42.0%) 

51 

(36.0%) 

18 

(23.0%) 

187 

(36.0%) 

Early Intermediate 
21 

(13.0%) 

17 

(13.0%) 

13 

(9.0%) 

7 

(9.0%) 

58 

(11.0%) 

Beginning 
9 

(5.0%) 

6 

(5.0%) 

10 

(7.0%) 

6 

(8.0%) 

31 

(6.0%) 

Number Tested 
167 

(100.0%) 

132 

(100.0%) 

143 

(100.0%) 

77 

(100.0%) 

519 

(100.0%) 
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1. Students scoring at the Advanced level on the CELDT test increased from 10.5% in 2010 to 14.0% in 2011. 
2. Students scoring at the Beginning level of proficiency on the CELDT test remained constant at 6% from 2010 to 2011. 
3. The majority of English Learners taking the CELDT score at the Intermediate and Early Advanced levels of proficiency. 
4. AMAO 1 The percent of BHS English Learner students gaining one CELDT level per year is currently 54.5% (below the AMAO goal for 2012 

of 56%). 
5. AMAO 2(a) The percent of English Learner students in the US less than 5 years attaining proficiency in English is currently 16.1% (below the 

AMAO goal for 2012 of 20.1%). 
6. AMAO 2(b) The percent of English Learner students in the US 5 years or more attaining proficiency in English is currently 40.1% (below the 

AMAO goal for 2012 of 45.1%) 
7. AMAO 3(a) ELA The percent of English Learners making proficiency or above in reading on the annual CST test is 31.8% (significantly below 

the AMAO goal for 2012 of 67%).  However, this is significantly above last year’s proficiency rate of 18.3%. 
8. AMAO 3(b) Math The percentage of English Learners making proficiency or above in mathematics on the annual CST test is 34.8%, 

(significantly lower than the AMAO goal for 2012 of 67.3%). 

Therefore, the primary area of focus needs to be increasing proficiency levels on the CST (both English Language Arts and Mathematics).  
Students are already making strong progress in improving CELDT levels and attaining proficiency in English 
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District/School Assessments 

Colton Joint Unified School District uses a variety of state and local assessments to monitor student progress in all core content areas. In 

addition to annual California STAR assessments, CAHSEE, CELDT, the analysis of Academic Performance Index (API) and Adequate Yearly 

Progress (AYP) results, each school also uses a district data monitoring systems; Edusoft and VPort with district assessments and teacher created 

assessments to assess and monitor student progress.  

 

Formative On-going Assessments 

Subject    Grade level  Assessments Used Frequency 

Reading/Language Arts  9-12 Common benchmarks 

Focused Reassessments 

6 weeks 

6 weeks 

Mathematics 9-12 Common benchmarks 6 weeks 

English Language 

Development 

9-12 Common benchmarks 6 weeks 

Special Education (RSP) 9-12 Common benchmarks 6 weeks 

Section Three: District Goals and Objectives 

Program Improvement Year 3 District LEA Plan Addendum 

The SBE identified Colton Joint Unified School District as Program Improvement Year 3 in 2007-08 when it missed the district participation rate 
and percent proficient in ELA and the graduation rate. The district made all math targets. For 2009-2010, the district grew 11 points on its API 
but failed to make the AMO targets in ELA and Math. The district contracted with New Directions for Academic Advancement, Inc. as their DAIT 
provider to conduct a comprehensive needs assessment and assist them in writing their LEA Plan Addendum to implement Corrective Action 6.  

Per EC Section 64001 the CJUSD board must certify that the SPSA is consistent with local educational agency plans required for federal funding. 
The SPSA must have board approval to authorize expenditures proposed in the plan. Consequently, this SPSA delineates activities and funding 
fully aligned to implement the district’s high leverage actions for the LEA Plan Addendum. All activities and funding align to the nine Essential 
Program Components (EPCs) found in the Academic Program Survey (APS). 

High Leverage Actions for Colton Joint Unified School District LEA Plan Addendum 

1. Provide all English Learners and Students with Disabilities full access to the core curriculum in reading/English language arts and 
mathematics. 

2. Train and monitor district and site administrators and teachers to fully and consistently use the district data system to navigate the 
system, generate reports, disaggregate data, and use data results to improve instruction and increase student achievement. 

3. Provide all sites district support through content experts and coaching to implement the new mathematics and current RLA adoptions.   
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Section 4: Planned Improvements in Student Performance  

GOAL #1:  Improving Student Achievement in English/Language Arts 

All students will become proficient or better in reading/language arts by 2014 as measured by the CAHSEE ELA.  

Student groups participating: School Wide: 43% are currently scoring proficient or above. 

                                                    African American: 50% are currently scoring proficient or above. 

                                                    Hispanic students: 42% are currently scoring proficient or above. 

                                                    English Learners: 9% are currently scoring proficient or above. 

                                                    Special Education students: 3% are currently scoring proficient or above. 

                                                    Socio-Economically Disadvantaged students: 41% are currently scoring proficient or above. 

 * As measured by the March 2012 CAHSEE administration, for 10th grade students. 

ESLRs addressed:  Communication Skills, Critical Thinking Skills 

Means of evaluating progress toward this goal: CAHSEE, CST, CMA, and CAPA plus district standards-based benchmarks and formative 

assessments will be used to monitor reading progress for all individual students, classes and grade levels for academic gains in English/ 

language arts.   

Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Alignment of instruction with content standards   EPC 1 

1. Support the delivery of a standards-based curriculum 
in ELA to all students [via collaboration during late-
start Wednesdays, department meetings, and 
supplemental classroom materials].  Recognize 
student achievement. 

Dept. chair 

Teachers 

Aug-Oct 2012 

Classroom technology support 

(LCD projectors/lamps, overhead 

projectors/lamps) 

Classroom supplemental 

materials (dictionaries, 

supplemental texts, supplies to 

augment the core program) 

Awards 

Proj. office asst. to process 

requisitions and maintain records 

 

$12,751 EIA/SCE 

2. Conduct yearly review of pacing guides. 

Dept. chair 

Teachers 

Aug. 2012 

  

3. Engage in regular walk-throughs to ensure consistent 
implementation of pacing guides. 

Administrators 

October, January, 

March 2012-2013 

$7,250 

 

$1,000 

EIA SCE 

 

EIA SCE 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Mentor period for core dept. 

chairs 

Improvement of instructional strategies and materials   EPC 2, EPC 3 

4. Provide training and coaching support in the 
implementation of specific research-based 
instructional strategies (EDI, AVID-WICR). 

Dept. chair 

teachers 

CPS 

Aug-Oct. 2012 

Administrators 

Dept. chair 

CPS 

Sept.-Oct. 2012 

Release time for training & peer 

observations (substitutes); 

mentor period for core dept. 

chairs 

.2 FTE CPS position 

 

.2 FTE CPS position 

Release time and extra duty 

$2,500 EIA SCE 

5. Implement a system of coaching so that teachers are 
provided with support for improved instructional 
strategies. 

$1,000 

 

$1,000 

$1,000 

EIA SCE 

 

EIA SCE 

Increased educational opportunity  EPC 2 

6. Provide additional instructional support and 
intervention to students scoring below proficiency 
levels through: 
o Instruction sessions on Saturdays 
o After school tutoring (4 days/wk, 1 hour ea.) 

Administrators 

Teachers 

 

Aug. 2012 

Aug 2012 

Teacher extra duty 

 

 

Teacher extra duty 

 

$3,000 

 

 

 

EIA-SCE 

and non-

categor. 

budgets 

 

Staff development and professional collaboration   EPC 4, EPC 5, EPC 6, EPC 8 

7. Provide staff development and ELPD training to ELA 
teachers. 

Administrators 

Dept. Chair 

Jan. 2013 

Substitutes/release time 

Extra duty/stipend 
$1,000 EIA SCE 

8. Provide training and coaching support in order to 
implement identified instructional strategies (i.e. 
EDI) 
- 2 days of training for all English teachers in 2011-

12, with one follow-up day in 2012-2013. 

Dept. chair 

CPS 

Sept., Nov. 2012 

Feb., Apr. 2013 

Release time / substitutes, 

Mentor period for dept. chairs 

$1,000 

 

EIA SCE 

EIA LEP 

9. Train on-site coaches or access coaches from other 
sites within the CJUSD. 

Principal 

Dept. chair 

.2 FTE CPS position 

 

 

$3,000 

 

EIA SCE 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

CPS 

Aug. 2012 

.2 FTE CPS position 

Release time / extra duty 

  

Involvement of staff, parents and community     

10. Involve and inform parents about instructional goals 
and activities via School Site Council, ELAC, and 
WASC Focus Groups 
School website and TeleParent 

Administrators 

CPS 

Aug 2012 

 

Asst. principals 

Aug 2012 

Printing & postage of SSC & ELAC 

materials 

 

.2 FTE CPS position 

Proj. office asst. position 

$ 

 

 

$2,000 

$1,489 

EIA SCE 

 

 

EIA SCE 

EIA SCE 

Auxiliary services for students and parents     

11. Provide intensive instruction to students with low 
skills and performance levels. 
o Conduct tutorial sessions after school, four days 

a week in core subjects.   
o Provide academic instruction through Saturday 

School sessions. 

Administrators 

Asst. principals 

Teachers 

Teachers 

Sept. 2012 

. 

Extra duty – teachers/lang. assts. 

Supplemental instructional 

materials 

$1,000 EIA-SCE 

12. Conduct assemblies for students and parents to 
inform and motivate them to succeed on the CST 
and CAHSEE exams. 

Teachers 

Language assts. 

Feb. 2013 

Translator for parent meetings 

Extra duty 

Lang. asst. extra duty 

 

 

 

Non- 

categor. 

budgets 

13. Provide academic support to English Learners in  ELA 
courses 

EL Coordinator 

Lang. assts 
Lang. asst. salary   

Monitoring program implementation and results   EPC 7, EPC 8, EPC 9 

14. Conduct monthly data protocols for common 
assessments. 

Administrators 

Dept. chair 

Teachers 

   

15. Assess progress toward SPSA 

Principal 

CPS 

Jan 2013 

.2 FTE CPS position $1,000 EIA SCE 



16 
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GOAL #2:  Improving Student Achievement in Mathematics 

 

All students will become proficient or better in mathematics by 2014 as measured by the CAHSEE.  

Student groups participating:  School Wide: 49% are currently scoring proficient or above.* 

                                                     African American: 44% are currently scoring proficient or above.*  

                                                     Hispanic students: 47% are currently scoring proficient or above.* 

                                                     English Learners: 22% are currently scoring proficient or above.* 

                                                     Special Education students: 13% are currently scoring proficient or above.* 

                                                     Socio-Economically Disadvantaged students: 49% are currently scoring proficient or above.* 

 * As measured by the March 2012 CAHSEE administration, for 10th grade students. 

ESLRs addressed:  Critical Thinking skills 

Means of evaluating progress toward this goal: CST, CMA, and CAPA plus CELDT plus district standards-based benchmarks and formative 

assessments will be used to monitor reading progress for all individual students, classes and grade levels for academic gains in mathematics. 

 

Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Alignment of instruction with content standards   EPC 1 

1. Support the delivery of a standards-based 
mathematics curriculum [via collaboration during 
late-start Wednesdays, department meetings, and 
supplemental classroom materials].  Recognize 
student achievement. 

Dept. chairs 

Teachers 

Aug-Oct 2012 

Classroom technology support 

(LCD projectors/lamps, 

calculators, manipulatives, 

supplies to augment the core 

program) 

Awards 

Proj. office asst. to process 

requisitions and maintain 

records 

$12,750 

 

 

$7,250 

EIA SCE 

 

 

EIA SCE 

2. Conduct yearly review of pacing guides and common 
assessments 

Dept. chairs 

Teachers 

Aug. 2012 

Mentor period for core dept. 

chairs 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

3. Engage in regular walk-throughs to ensure consistent 
implementation of pacing guides 

Administrators 

October, January, 

March 2012-2013 

Mentor period for core dept. 

chairs, release time 
$2,000 EIA SCE 

Improvement of instructional strategies and materials   EPC 2, EPC 3 

4. Provide training and coaching support in the 
implementation of specific instructional strategies 
(EDI, AVID-WICR).   
- 2 days of training for all Math teachers in 2011-12, 

with one follow-up day in 2012-2013. 

Dept. chairs 

Teachers 

CPS 

Aug-Oct 2012 

Release time for peer 

observations, substitutes 

Mentor period for core dept. 

chairs 

.2 FTE CPS position 

$2,000 

 

 

$2,500 

EIA SCE 

 

 

EIA SCE 

Extended learning time   EPC 2, EPC 3 

5. Extend learning time for students scoring below 
proficient through: 
o after school tutoring (4 days/week) 
o Saturday school sessions 

Administrators 

Department chairs 

Teachers 

Sept. 2012 

Extra duty 
$3,000 

 
EIIA SCE 

Increased educational opportunity   EPC 2 

6. Extend learning time for students scoring below 
proficient through: 
o after school tutoring (4 days/week) 
o Saturday school sessions 

Administrators 

Department chairs 

Teachers 

Sept. 2012 

Teacher extra duty $2,000 EIA LEP 

Staff development and professional collaboration   EPC 4, EPC 5, EPC 6, EPC 8 

7. Provide training and coaching support in order to 
implement identified instructional strategies (EDI, 
AVID-WICR). 

Dept. chairs 

CPS 

Sept., Nov. 2012 

Feb., Apr. 2013 

Release time  / substitutes 

Mentor period for core dept. 

chairs 

.2 FTE CPS position 

$5,000 EIA SCE 

8. Train on-site coaches or access coaches from other 
sites within the CJUSD 

Principal 

Dept. chairs 

CPS 

Aug. 2012 

.2 FTE CPS position 

Release time / extra duty 

$1,000 

 

 

EIA SCE 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Involvement of staff, parents and community 

9. Involve and inform parents about instructional goals 
and activities via School Site Council, English Learners’ 
Advisory Committee, and WASC Focus Groups  
o Printing and postage of SSC & ELAC materials 
o School website and TeleParent 

Administrators 

CPS 

August 2012 

 

Asst. principals 

.2 FTE CPS position 

 

Project Office Assistant 

 

 

 

 

$1,500 

 

$1,489 

 

 

 

EIA SCE 

 

EIA SCE 

 

 

Auxiliary services for students and parents 

10. Provide intensive instruction to students with low 
skills and performance levels. 
o Conduct tutorial sessions after school, four days 

a week in core subjects.   
o Provide academic instruction through Saturday 

School sessions. 

Administrators 

Teachers 

 

Teachers 

Sept. 2012 

Asst. principals 

Extra duty – teachers/lang. 

assts. 

Supplemental instructional 

materials 

Lang. Assts. 

$ EIA LEP 

11. Provide academic support to English Learners in  
mathematics courses 

Teachers 

Language assts. 

Feb. 2013 

EL Coordinator 

 $ EIA LEP 

12. Conduct assemblies for students and parents to 
inform and motivate them to succeed on the CST and 
CAHSEE exams. 

Asst. principals 

Teachers 

Sept. 2012 

Translator for parent meetings 

Extra duty 

Lang. asst. extra duty 

$ EIA SCE 

Monitoring program implementation and results   EPC 7, EPC 8, EPC 9 

13. Conduct monthly data protocols for common 
assessments. 

Administrators 

Dept. chair 

Teachers 

Mentor period for core dept. 

chairs 
  

14. Assess progress toward SPSA 
Principal 

Jan 2013 
.2 FTE CPS position $2,000 EIA/SCE 
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GOAL #3: Improving Student Achievement in English Language Development 

AMAO 1 The percent of English Learner students gaining one CELDT level per year will increase to 57.6% in 2013. 

AMAO 2(a) The percent of English Learner students in the US less than 5 years attaining proficiency in English will increase to 21.4% in 2013. 

AMAO 2(b) The percent of English Learner students in the US 5 years or more attaining proficiency in English will increase to 47% in 2013. 

AMAO 3(a) ELA The percent of English Learners making proficiency or above in reading on the annual CST test will increase to 89% in 2013. 

AMAO 3(b) Math The percentage of English Learners making proficiency or above in mathematics on the annual CST test will increase to 89.1% 

in 2013. 

Student groups participating in this goal: All English Language Learners.  

ESLRs addressed:  Communication skills, critical thinking skills 

Currently:  AMAO #1_____54.4%_____     AMAO#2(a)___16.1%____    AMAO#2(b)__40.1%__     AMAO#3(a) 31.8%     AMAO#3(b) 34.8% 

 

Means of evaluating progress toward this goal: CST, CMA, CAPA plus CELDT plus district standards-based benchmarks and formative 

assessments will be used to monitor reading progress for all individual students, classes and grade levels for academic gains in reading language 

arts and mathematics. 

Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Alignment of instruction with content standards   EPC 1 

1. Deliver a standards-based curriculum to all English 
Learner & recognize student achievement. 

Principal 

Asst. principal 

EL Coordinator 

Teachers 

Language Assts. 

Aug-June 2012-13 

Language Assistants 

 

Awards 

$90,227 

 

 

$781 

EIA LEP 

 

 

EIA LEP 

2. Provide tools and instruction for mastery of 
content material as well as the English Language 

Release time for collaboration 

and curricular development 

Mentor period for EL chair 

Instructional materials 

Technological resources to 

support effective instruction 

 

$ EIA SCE 
3. For Special Education English Learners, align IEP 

goals with ELA and EL standards. 

Improvement of instructional strategies and materials   EPC 2, EPC 3 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

4. Provide training and coaching support in the 
implementation of specific instructional strategies 
designed to support the needs of English Learners 

Principal 

Asst. Principal 

EL Coordinator 

Teachers 

Language Assts. 

Aug-Oct. 2012-13 

Release time, substitutes, extra 

duty 

 

Printing 

$ EIA LEP 

Extended learning time   EPC 2, EPC 3 

5. Provide additional time within the school day, 
through after school tutoring, and on Saturdays so 
that English Learners master both core curriculum 
and English language skills 

 

Principal 

Asst. Principals 

EL Coordinator 

Teachers 

Language Assts. 

Aug-Oct. 2012 

Extra duty 

Instructional materials 

Printing 

Technology resources 

$ 

$ 

EIA LEP 

EIA SCE 

Increased educational opportunity   EPC 2 

6. Provide targeted instructional support and 
intervention to students scoring below proficient 

Principal 

Asst. Principals 

EL Coordinator 

Teachers 

Language Asst. 

Aug-June 2012-13 

Instructional materials & 

technology resources 

Printing 

Language assistants 

$2,000 

 

 

$1,000 

 

EIA SCE 

 

 

EIA LEP 

 

Staff development and professional collaboration   EPC 4, EPC 5, EPC 6, EPC 8 

7. Provide training to teachers and support staff in 
the area of strategies designed to support English 
Learners 

Principal 

Asst. Principal 

CPS 

EL Coordinator 

Teachers 

Language Assts. 

Aug-Oct. 2012 

Extra duty, substitutes 

Mentor period for EL chair 

 

Instructional materials 

 

Printing 

$2,000 

 

 

$1,000 

EIA SCE 

 

 

EIA LEP 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Involvement of staff, parents and community 

8. Involve parents and community members via ELAC, 
School Site Council, and WASC Focus Groups 

Administrators 

CPS 

Dept. Chairs/ EL 

Coordinator 

Teachers 

Aug-June 2012-13 

Curriculum program specialist 

Printing and mailing 

TeleParent/website 

Translation services 

 

 

$500 

 

 

$1,000 

 

EIA LEP 

 

 

EIA SCE 

 

9. Utilize school website, e-mail, and TeleParent for 
communication 

Auxiliary services for students and parents 

10. Deliver after school tutoring support Administrators 

EL coordinator 

CPS 

Teachers 

Language assts. 

Aug-June 2012-13 

Extra duty   

11. Provide intensive instruction to English Learners 
with low achievement levels 

Instructional materials 

Printing 
$500 EIA LEP 

12. Provide support through Saturday School sessions    

13. Host parent workshops and meetings 
Translation services 

Language assistants 

$3,000 

$2,000 

EIA LEP 

EIA SCE 

Monitoring program implementation and results   EPC 7, EPC 8, EPC 9 

14. Engage in regular examination and communication 
of data 

Administrators 

CPS 

EL Coordinator 

Aug-June 2012-13 

Extra duty 

Mentor period for EL chair 

.2 FTE CPS position 

Printing 

$3,000 EIA SCE 

15. Use data to drive instruction and goal setting 
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GOAL #4:  Improving Student Achievement for all Special Education Students in Reading/Language Arts and Mathematics 

A minimum of 20% of the students will score at proficient or advanced on 2013 CAHSEE ELA. 

A minimum of 20% of the students will score at proficient or advanced on 2013 CAHSEE Math.  

Currently 9% of special education students are scoring proficient or above on the CST in Reading Language Arts. 

Currently 12%of special education students are scoring proficient or above on the CST in Mathematics. 

Student groups participating in this goal: All students with disabilities. 

ESLRs addressed:  Critical thinking skills, communication skills 

 

Means of evaluating progress toward this goal: CST, CMA, CAPA, and CELDT plus district standards-based benchmarks and formative 

assessments will be used to monitor reading progress for all individual students, classes and grade levels for academic gains in reading language 

arts and mathematics. 

Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Alignment of instruction with content standards   EPC 1 

1. Deliver a standards-based curriculum in ELA and math 
to all Special Education students. 

Principal 

Asst. Principal 

Dept. chair 

Teachers 

Instructional Asst. 

Aug-June 2012-13 

Release time for collaboration 

and curricular development 

Instructional materials 

Technological resources to 

support effective instruction 

 

Non- 

Categ. 

budgets 

2. Provide and regularly review common standards-
based pacing guides in all ELA/Special Education 
courses. 

 

3. Incorporate CAHSEE preparation in Learning Center 
classes and SDC math/English classes 

 

Improvement of instructional strategies and materials   EPC 2, EPC 3 

4. Provide training and coaching support in the 
implementation of specific instructional strategies 

Administrators 

Asst. principal 

Dept. chair 

Teachers 

Instr. Assts. 

Release time 

 

Substitutes 

 

Extra duty 

 

$3,000 

$500 

 

EIA SCE 

EIA LEP 
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

Curriculum Prog. 

Specialist 

Aug.-Oct. 2012 

 

Training materials (printing) 

Extended learning time   EPC 2, EPC 3 

5. Provide additional instructional support and 
intervention to students scoring below proficient 
through extended time during the school day, after 
school tutoring, and Saturday school sessions 

Administrators 

Department chair 

Teachers 

Instr. Assts. 

Aug-June 2012-13 

Instructional materials 

Extra duty 

Printing 

 

Non-

categ. 

budgets 

Increased educational opportunity   EPC 2 

6. Provide additional instructional support and 
intervention to students scoring below proficient 

Administrators 

Department chair 

Teachers 

Instr. Assts. 

Aug-June 2012-13 

Instructional materials 

Extra duty 

Printing 

 

 

Non-

categ. 

budgets 

Involvement of staff, parents and community 

7. Coordinate parent involvement via IEPs, parent 
meetings, School Site Council, ELAC, and WASC Focus 
Groups. 

Administrators 

Department chairs 

CPS 

Teachers, Case 

Carriers 

Aug-June 2012-13 

Curriculum Program Specialist 

Printing and mailing 

TeleParent/Website 

Translation services 

Meeting materials 

$2,000 

 

 

 

$1,000 

 

EIA SCE 

 

 

 

EIA LEP 

 

8. Utilize school website, e-mail, TeleParent, Zangle, and 
teacher websites for communication 

9. Provide translation services for parent conferences & 
IEPs 

Auxiliary services for students and parents 

10. Deliver after school tutoring Administrators 

Teachers 

 

Aug-June 2012-13 

Extra duty 

 

Instructional materials 

 

 
Non- 

categ. 

budgets 

11. Provide intensive instruction to students with low 
skills and performance levels 

 

12. Provide support through Saturday School sessions  
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Description of Specific Actions to Improve 

Educational Practice 

Implementers/ 

Timeline 
Related Expenditures 

Estimated 

Cost 

Funding 

Source 

13. Provide a Learning Center for additional support of 
Special Education students 

 

 

Technology materials 
 

Monitoring program implementation and results   EPC 7, EPC 8, EPC 9 

14.  Engage in regular examination of data and goal-
setting 

Administrators 

Department chairs 

Teachers, case 

carriers 

Instructional assts. 

Aug-June 2012-13 

Printing (paper/toner) 

Curriculum Program Specialist 

 

$1,029 

 

EIA SCE 
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Section Five: School Wide Components 

Bloomington High School 

Parent Involvement Policy 

 

Policy Involvement 

Bloomington High School has developed this parent involvement policy with input from parents and staff members, and has been approved by 

our School Site Council. 

 

In order to promote a greater involvement of parents and community members, we will: 

1.  Communicate the Parent Involvement Policy 

 at the annual Open House and through parent mailings and other school publications 
2.  Offer a variety of opportunities for parent involvement, including: 

 English Learners Advisory Committee 
 School Site Council 
 Parent Teacher Student Association 
 Booster groups such as Band and Football Boosters 
 Opportunities for volunteering 
 Parent workshops in areas such as the college application process, financial aid information, and post-secondary opportunities 

3.  Involve parents in an organized, ongoing, and timely way in the planning, review, and improvement of our categorical programs.   

 This will be accomplished through our English Learners Advisory Committee and School Site Councils.  All parents will be invited to 
participate on these committees. 

4.  Provide parents with timely information.  Some strategies we will use include: 

 Mailings 
 Teleparent phone messages 
 The BHS website 
 Meetings and presentations 

5.  Provide parents with an explanation of the curriculum, academic assessment, and proficiency levels students are expected to meet.  Some 

strategies to accomplish this goal include: 

 Mailings 
 Counselor presentations and meetings 
 Curriculum guides and exit criteria 
 Information presented by teachers at Open House and syllabi 
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6.  Provide parents with opportunities for regular meetings to participate in decisions relating to the education of their children. 

 All parents will be encouraged to contact the counseling department to set up a meeting to discuss the education of their children. 
Shared Responsibilities for High Student Academic Achievement 

Student learning is achieved through a partnership shared among students, parents, and the school staff and community.  We believe in the 

importance of: 

 The school’s responsibility to provide high-quality curriculum and instruction 
 The parents’ responsibility to support their children’s learning 
 The students’ role in taking responsibility for their own learning. 
 The importance of ongoing communication among parents, students, and school staff through, conferences, reports on student progress, 

access to staff, and opportunities to volunteer and participate in and observe the educational program. 
 

Building Capacity for Involvement 

To ensure effective involvement of parents and to support a partnership among Bloomington High School, parents, and the community to 

improve student academic achievement, BHS will strive to: 

 Assist parents in understanding academic content and achievement standards and assessments and how to monitor and improve the 
achievement of their children. 

 Provide materials and training to help parents work with their children to improve their children’s achievement. 
 Educate staff, with the assistance of parents, in the value of parent contributions and how to work with parents as equal partners. 
 Coordinate and integrate parental involvement with other programs and conduct activities that encourage and support parents in more 

fully participating in the education of their children. 
 Distribute information related to school and parent programs, meetings, and other activities to the parents of participating students in a 

format and, to the extent practicable, in a language the parents understand. 
 Provide support for parental involvement activities requested by parents. 

 

Accessibility 

Bloomington High School, to the extent practicable, provides full opportunities for the participation of parents with limited English proficiency, 

parents with disabilities, and parents of migratory students including providing information and school reports in a format and, to the extent 

practicable, in a language the parents understand. 

 

 

 

Section 6: Budget  
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Check the box for each state and federal categorical program in which the school participates and, if applicable, enter amounts allocated. (The 

plan must describe the activities to be conducted at the school for each of the state and federal categorical program in which the school 

participates. If the school receives funding, then the plan must include the proposed expenditures.)  
  

Programs Allocation 

 

 

EIA/SCE 

Economic Impact Aid/ State Compensatory Education  

Purpose: To improve academic proficiency of educationally disadvantaged students. 

 

$98,508 

 

 

EIA/ELP 

Economic Impact Aid/ English Learner Program  

Purpose: To improve fluency in English and academic proficiency of English learners 

 

$98,508 

Total amount of state categorical funds allocated to this school $197,016 

 

 

 

 

 

 

 

 

Centralized Support for Planned Improvements in Student Performance 

DISTRICT PROGRAM SUPPORT GOALS 
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A minimum of 67.6% of the students will score at proficient or advanced on 2011 CST English/Language Arts.  

A minimum of 68.5% of the students will score at proficient or advanced on 2011 CST Math.  

Currently: 42.3% of all students and 26.4% of Special Education students are scoring proficient or above on the CST in Reading Language 
Arts. 

Currently: 44.7%of all students and 31.6% of Special Education students are scoring proficient or above on the CST in Mathematics. 

The District will meet or exceed the English Learner Annual Measurable Achievement Objectives (AMAOs) for 2011-2012 

Currently: 50.7% of ELs have met AMAO 1 – Making Annual Progress in Learning English 

 19.5% of ELs less than 5 years have met AMAO 2 – Attaining English Proficient Level on CELDT 

  40.8% of ELs 5 years or more have met AMAO 2 – Attaining English Proficient Level on CELDT 

  29.4% of ELs are scoring proficient or above on the CST in Reading Language Arts 

 39% of ELs are scoring proficient or above on the CST in Mathematics 

 

Means of evaluating progress toward this goal: CST, CMA, CAPA, and CELDT plus district standards-based benchmarks and formative 

assessments will be used to monitor reading progress for all individual students, classes and grade levels for academic gains in reading 

language arts and mathematics. 

 

Description of Specific Actions to Improve Educational Practice 
Implementers & 

Timeline 

Related 

Expenditures 

Estimated 

Cost 

Funding 

Source 

Alignment of instruction with content standards   EPC 1 

 Continue to provide the district adopted basic core programs 
and materials for all students in reading/language arts and 
mathematics. 

 Continue to provide the district adopted intervention program 
and materials for reading/language arts:  Language4! For Elem 
grades 4-8 for students (including EL & Sp Ed) and for EL’s 
grades 9-12 working two or more years below grade level. 

 Continue to provide the district adopted intervention program 
and materials for reading/language Arts: READ 180 for students 
in grades 9-12 working two or more years below grade level. 

 Continue to provide the district adopted intensive 

 

Educational 

Services Division 

Directors and 

Coordinators 

Cabinet 

 

August 2011 

 

N/A 
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Description of Specific Actions to Improve Educational Practice 
Implementers & 

Timeline 

Related 

Expenditures 

Estimated 

Cost 

Funding 

Source 

mathematics program and materials:  Math Triumphs. 

Improvement of instructional strategies and materials 

EPC 2, EPC 3 

0. Monitor instructional minutes for basic core 
reading/language arts and mathematics. 
1. Monitor instructional minutes for Language4! Intervention 
program. 
2. Support teachers as they follow district pacing guides in 
reading/language arts and mathematics. 
3. Monitor the use of explicit direct instruction through 
classroom walkthroughs 

 

 

 

 

Educational 

Services Division 

Directors and 

Coordinators 

Cabinet 

 

Monthly 

walkthroughs 

 

N/A 
  

Extended learning time        EPC 2, EPC 3 

4. Monitor scheduling and use of additional 30 minutes daily 
for strategic support of students in grades K-6 reading/language 
arts. 
5. Monitor scheduling and use of additional 15 minutes daily 
for strategic support of students in grades K-6 mathematics. 
6. Monitor scheduling and use of additional period for strategic 
students grades 7-12in reading/language arts and mathematics. 
7. Monitor afterschool and intersession tutoring programs. 

 

Educational 

Services Division 

Directors and 

Coordinators 

 

August 2011 

 

 

Each Trimester 

N/A   

Increased educational opportunity     EPC 2 

8. Review and monitor school budgets and programs to ensure 
that all funding is directed to target an increase in 
reading/language arts and mathematics achievement on CA 
Standards Test. 

Coordinator of 

Special Projects 

Director of 

Language Support 

Monthly 

Coordinator, Director 

and office staff 

salaries 

 

 

$351,077.5

5 

$297,224.5

4 

$397,016.4

5 

Title I 

Title II 

Title III 

EIA/LEP 
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Description of Specific Actions to Improve Educational Practice 
Implementers & 

Timeline 

Related 

Expenditures 

Estimated 

Cost 

Funding 

Source 

$333,650.2

9 

Staff development and professional collaboration: 

 Provide SB472 mathematics, ELPD and Language4! Institutes 
for new teachers. 

 Provide EDI workshops, coaching and co-plan/co-teach 
opportunities 

 Provide Math Triumphs workshops 

 

Coordinator of 

Special Projects 

 

August - March 

Salaries for district 

presenters 

Registration  

Substitutes 

Materials 

Salaries 

above 

$750 per 

teacher 

registration 

$100 per 

day per sub 

Title 1 

Title II 

Title III 

Involvement of staff, parents and community 

9. Continue to support DAC  
10. Continue to support DELAC 
11. Review and monitor site’s School Site Council 
12. Review and monitor site’s English Learner Advisory 
Council 
13. Monitor Parent involvement activities and workshops at 
each site.       (Latino Family Literacy, Parent Institute of Quality 
Education, Learning is Magic, etc…)   

 

Coordinator of 

Special Projects 

Director of 

Language Support 

Services 

 

Monthly 

Salaries  
See 

above 
 

Auxiliary services for students and parents 

 Provide Free Tutoring for qualifying Title 1 Program 
Improvement Schools 

 Support ASES through City of Fontana and Think Together 

 Offer Title 1 Choice options for parents 

 

Coordinator of 

Special Projects 

Principals at PI 

schools 

 

August-April 

Salaries 

Free Tutoring costs 

Postage 

Printing 

Transportation 

Tutoring:  

20% 

allocation 

Transporta

tion:  

$100,000 

Title I 

Monitoring program implementation and results 

EPC 7, EPC 8, EPC 9 

14. Monitor progress of students in CAHSEE prep classes. 
15. Monitor academic progress of students enrolled in before 

 

Educational 

Services Division 

Directors and 

Salaries 
See 

above 
 



33 

 

Description of Specific Actions to Improve Educational Practice 
Implementers & 

Timeline 

Related 

Expenditures 

Estimated 

Cost 

Funding 

Source 

and after school tutoring and intersession. 
16. Monitor progress of underperforming students 
17. Monitor Interventions for EL’s and Special Ed students to 
ensure they are receiving proper interventions in a timely 
manner. 

Coordinators 

 

Monthly 
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School Site Council  

Education Code Section 64001 requires that this plan be reviewed and updated at least 

annually, including proposed expenditures of funds allocated to the through the Consolidated 

Application, by the school site council.   

 

 

 

 

 

 

 

 

Principal:____Ignacio Cabrera__________ 

 

Parents or Community Members:          Certificated Staff – Teachers 

1.____Gino Melilli    ___________  1.____Michael Bedard      ________ 

2.____Diane Miller __    __________  2.____Nick Neace       ________________ 

3.____Brian Wandel________________  3.____Lawrence Okonkwo_____________ 

Students    4.        Matt Sutherland                                   

1.____Kenneth Juarez       _____________  Classified Staff Member 

2.        Andrei Sarabia                                     1.         Roberta MacDonald                                          

3.____Michelle Simeus      _____________ 

English Learner Advisory Committee (ELAC)  

 

 

 

 

 

 

Principal:______Ignacio Cabrera____________ 

 

Parents or Community Members:     

1.  Enrique Jaime (President)               5   Rebecca Avalos (DAC rep.) 

2.  Carmen Jaime (vice-pres.)   6.  Maria Aguilar  

3.  Rosa Martin del Campo (secretary)      7.  Veronica Enriquez               

4.  Maria Medina (DELAC rep.)             8.  Norma Medina                                                       

      5. Amparo Martin del Campo (DELAC alt.)  

 

ELAC monitors development and implementation of the school’s English learner program.  This 

committee communicates with the principal and staff regarding: the school’s plan for English learner 

education.  The ELAC is comprised of parents of LEP students, staff members and community members.  

Parent membership is determined by means of an election in which all parents of LEP students have an 

opportunity to vote. 
 

SSC must be organized to ensure parity among its members.  One half of a council must be comprised of 

school personnel:  the principal, certificated, and classified staff.  Certificated staff must be comprised of 

classroom teachers, TOA or CPS.  Teachers must be in the majority.  The other half of the council is comprised 

of parents and community members (elementary schools) or students in secondary schools.  Representatives 

of each group--parents, teachers, students and other staff--must be selected by their peers.  Alternates may be 

selected at the time elections are held.  Parents who work for the district and who are assigned to the school 

attended by their children are not eligible to serve on that school’s School Site Council in the “Parent” category.  

The principal may not designate any other person as a replacement for her or himself. 
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