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I:  Student/Community Profile Data 

 

Bloomington High School (BHS) is one of three comprehensive four-year high schools 

in the Colton Joint Unified School District.  The CJUSD serves approximately 23,000 

students from the cities of Colton and Grand Terrace, the unincorporated area of 

Bloomington, and part of the cities of Rialto and Fontana.  Our district includes areas of 

high and low income housing, and commercial and industrial areas. 

  

Bloomington High School is located in the southeastern region of Bloomington, an 

unincorporated suburban community in San Bernardino County, fifty miles east of the 

Los Angeles Civic Center.  It is surrounded by two incorporated cities, with Fontana 

adjacent to the west and north, and Rialto located along the north and east boundaries. 

The Bloomington community reflects a range of income levels from low to upper middle 

class.  Bloomington High School opened in September 1962 with freshman and 

sophomore classes and graduated its first class in 1965.  

  

When the school opened, the community was primarily rural with small farms and grape 

vineyards.  Although some rural areas still exist, the community has become one of 

small businesses and housing tracts.  The majority of BHS students live outside of 

walking distance from the high school.  The Bloomington area, along with the entire 

“Inland Empire” region, experienced rapid growth in population, housing and business 

from about 1995 to 2010, and the population of BHS grew rapidly and then leveled off.  

With the opening of Grand Terrace H.S. in the fall of 2012, BHS experienced fairly 

significant decreases in student population and staffing.  From 2013-2015, BHS’ student 

population has remained fairly stable, around 2,000.  However, the school attendance 

boundaries will be changed again in the fall of 2016, and an increase of approximately 

400 students and corresponding staffing is expected. 
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Enrollment Data 2012-2015 

  

Enrollment (By Grade and Total) 12-13 13-14 14-15 15-16 

9th Grade 548 548 520 483 

10th Grade 542 568 535 506 

11th Grade 519 519 521 505 

12th Grade 578 488 461 492 

                                          Total 2,187 2,123 2,037 1,986 

Ethnic Distribution      

·         American Indian 2 1 6 7 

·         Asian 28 22 15 13 

·         Pacific Islander 6 6 1 6 

·         Filipino 42 42 41 36 

·         African American 85 73 76 77 

·         Hispanic 1,922 1,874 1,797 1,752 

·         White 100 104 97 94 

·         Two or more races, not 
Hispanic 

2 1 4 -- 

ELL Students:      

- English Learners (ELs) 348 

15.9% 

422 

19.9% 

347 

17% 

314 

15.8% 

·                  Fluent English Proficient 
(FEP) 

 1054 

48.2% 

981 

46.2% 

1008 

49.5% 

1007 

50.7% 

·                  Redesignated FEP 55 

12.1% 

55 

13.5% 

81 

19.2% 

56 

28.2% 

     

GATE Students: 279 

12.8% 

298 

14.7% 

329 

16.4% 

365 

18.7% 
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  12-13 13-14 14-15 15-16 

Free & Reduced Lunch (%): 77.2 77 84 82 

       

Attendance (%):  96.9% 96.3% 96.1% N/A 

       

Dropouts (%):  6.3% 7.9% Avail. 
May 
2016 

Not 
avail. 

 *Enrollment data for 2012-2015 is taken from CDE/Dataquest  

  

 

Percentage of students eligible for the National School Lunch Program 

 
 

 

 

Our last WASC self-study described the ethnic groups at BHS in this way: “CBEDS 

(California Basic Educational Data System) report from October of 2012 shows a 

student body of 2,195.  Hispanic students make up 87.8% of the student body, with 

1,928 students.  White students make up the next largest group with 4.6% of the 

student body.  African American students comprise 3.9% of the student body, and the 

remaining 3.7% of students are Filipino, Asian, American-Indian, or Pacific Islander.”  

Three years later, this distribution is virtually unchanged, as can be seen in the chart 

below. 
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BHS Staff       

Bloomington High School has a staff of 5 administrators, 107 teachers, 5 counselors, 

and over 87 other support personnel (clerical, instructional, custodial, etc.).  As the 

California school funding budget has improved and since BHS now receives LCAP and 

Title I funds, we have been able to add staff such as a fourth assistant principal, five full 

or partial Teacher on Assignment positions, and a three-hour community liaison. In 

2014-2015, the CJUSD added an EL counselor to support our staff.  Additional AVID 

tutors have also been funded through LCAP monies. 

 

Community and Parent Support 

  

Parents and community members support BHS staff and students in a variety of ways.  

BHS has a School Site Council (SSC) and English Learners Advisory Committee 

(ELAC) comprised of committed parents who attend meetings regularly.   We have 

expanded our parent outreach and opportunities for parents to become involved at BHS 

through events such as an Eighth Grade Parent Night (in February, before students are 

scheduled into classes for the coming year) and a Futures Night event held on the same 

day as Open House/Back to School Night in order to attract more parents. 

BHS has used Title I funding to hire a bilingual three-hour community liaison to assist 

with parent outreach and communication. For the past few years, BHS has offered 

parent workshops in both Spanish and English through the Parent Project.  This ten-

week series is offered free of charge, and provides parents with skills and resources to 

support their sons and daughters. In coordination with the San Bernardino Sheriff’s 
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Department, BHS has also provided students with the opportunity to participate in the 

A.C.T.S. (Attitude, Choices, Teamwork, and Success) program.  These workshops are 

designed to provide both students and parents with specific skills and information on 

topics such as communication, conflict resolution, gang and substance abuse 

awareness, and much more. The A.C.T.S. classes are scheduled in coordination with 

the Parent Project workshops so that parents and their children can attend at the same 

time.  The workshops are offered on campus and have been very well-received. 

 

Over the past year or two, the CJUSD has worked to increase its presence on social 

media. In the fall of 2015, BHS created a school Twitter account and has been using 

this medium to share information about successes and events. This year our District 

has augmented the existing phone messaging service (Teleparent/Blackboard, used for 

sending mass messages for announcements and attendance-related issues) by 

creating a district Facebook account and releasing a smartphone app that our 

community can use as another way to stay informed about district and school events. 

  

Bloomington High School staff and students interact with and support a variety of 

community programs on an annual basis. These are some examples of our students’ 

involvement with and service to the larger community. 

 

● NJROTC students/cadets conduct several community service activities 
throughout the school year.  Included are: donating time and labor to the Fontana 
Mary Vagle Nature Center to assist in upkeep, visiting elderly veterans on 
Veterans Day at a local senior home; assisting at local elementary schools by 
providing assistance at holiday festivities and color guards for various flag 
salutes. 
 

● Band, choir, drama, and art classes hold multiple events every year, open to the 
community, so that they can enjoy and witness the talents of our students The 
choir/drama class also conducts an "elementary preview" of our music each year. 
This year nearly 1000 elementary students (most of whom will come to BHS in a 
few years) were able to see our production. The music classes also perform for 
community groups off campus. 
 

 
● BHS students give thousands of hours of community service each year and raise 

funds for organizations such as the Make a Wish Foundation and the Leukemia 
and Lymphoma Society’s “Pennies for Patients” drives.  Our Key Club organizes 
blood drives each year, and staff and students participate in multiple food drives 
each year. 
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Attendance 

BHS has maintained excellent attendance rates for many years. BHS students have 

consistently maintained at least a 96% attendance rate. Students with perfect 

attendance throughout any school year are recognized with a certificate and plaque at 

either All School Awards Night or Senior Awards Night. These students are also 

recognized at Renaissance Academic rallies which are held twice a year.  Positive 

attendance is required for participation in some senior activities, including the 

graduation ceremony, and students have a variety of incentives to attend school 

regularly and to make up absences through tutoring or Saturday school attendance.  

This year a local business is sponsoring a raffle for a new car for seniors in our district.  

One of the requirements to be entered into the drawing is positive attendance (97% 

attendance rate, no more than three absences, and no more than ten tardies) for the 

year. 

  

Saturday School provides a way for students to make-up absences and some of the 

instruction missed through absences.  Students with unverified absences and truancies 

are assigned to Saturday School.  Students with qualified and unqualified absences are 

invited to Saturday School for tutoring on subjects in which they need help.  The District 

also uses Saturday School for ADA recovery and splits the funds 50-50 with the school 

site, after expenses.  Saturday School is used for general instruction and remediation, 

test prep for exams such as Advanced Placement and CAASPP exams, and 

interventions such as the math department’s “Reteach/Re-test” lessons for Algebra I 

and Geometry students. 

  

Graduation Rates 

Year Graduate Percentage 

2011- 2012 89.0% 

2012-2013 90.1% 

2013-2014 91.3% 

2014-2015 Not available at this time 

From cde.ca.gov - DataQuest, Graduate Report 

 

Bloomington High School’s graduation rate has been steadily increasing.  With an 

increased awareness of A-G rates among students, BHS’ staff has implemented a 

variety of intervention strategies to increase these rates.  The addition of online classes, 

credit recovery, and the reinstatement of summer school has also helped to improve our 

graduation rate. 
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12th Grade Graduates completing all courses required for UC and/or CSU 

Entrance 

Source:  http://dq.cde.ca.gov/dataquest/Schgrad.asp?cSelect=BLOOMINGTON%5EHIGH%5E%5E%5E%5E--

COLTON%5EJOINT%5EUN--3667686-3631322&cChoice=SchGrad&cYear=2012-

13&ProgramName=All&cTopic=Graduates&cLevel=School&myTimeFrame=S 

  

 2012-2013 2013-2014 2014-2015 

BHS 180/511  
35.2% 

151/452 

33.4% 

Not available at this 
time. 
 

 CJUSD 28.5% 25.5% 

San Bernardino 
County 

27.6% 32.8% 

California 39.4% 41.9% 

 

Bloomington High School’s A-G completion rates are consistently above those of our 

district and county.  However, this is an area of focus for our staff, and we have 

engaged in many discussions in WASC Focus Group meetings, department meetings, 

and department chair meetings regarding student failure rates and ways to increase 

student preparedness for all of their post-secondary options (community college, four-

year college, and career).  Many of the Focus Group meetings for the past three years 

have included discussion of data with regard to D and F rates, curriculum, and 

interventions. 

 

CAASPP Data for 2015 - 488 eleventh graders participated in the first SBAC/CAASPP 

testing: 

English Language Arts: Completion Rate 98.6% 

●    43% of students met or exceeded standards 
●    70% of students nearly met standards, met, or exceed the standards 
●    For Reading- 69% are near standard, at, or above 

 

Math: Completion Rate 99.8% 

●    45% of students nearly met, met, or exceeded the standards 
●    Problem Solving- 61% are near standard, at, or above 
●    Comm. Reasoning- 66% are near standard, at, or above 
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Early Assessment Program (EAP) Data  
(sources: http://www.calstate.edu/EAP/ and  http://caaspp.cde.ca.gov) 
 

Year English 
Participation  Ready 

  
Ready 

Conditional  Not 
Ready Math 

Participation  Ready  Ready 
Conditional  Not 

Ready 

2012/2013 
453 

100% 
42 
9% 

  
56 

12% 
355 
78% 

145 
94% 

17 
12% 

82 
57% 

45 
31% 

2013/2014 452 
59 

13% 

  
55 

12% 
337 
75% 

179 
  8 

4% 
75 

42% 
96 

54% 

2014/2015 
SBAC 

481 
98.6% 13% 

  

  
29% 58% 

487 
99.8% 5% 16% 80% 

From 2012 to 2015, the percentage of students “not ready” for college level English 

classes (as measured by the EAP and SBAC) has decreased from 78% to 58%.  The 

percentage of students who are “ready” or conditionally ready for college level work 

have increased from 21% to 42% over the same period. 

 

In Mathematics, the percentage of students “not ready” for college level mathematics 

courses, as measured by the EAP and SBAC, has increased from 31% to 80%. 
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SAT Scores 
Source: CDE/DataQuest 
 

 2012-2013 2013-2014 2014-2015 

Number tested 209 243 Not available at this 
time. 

Critical Reading 
Average 

441 441 

Math Average 454 452 

Writing Average 441 438 

Total Number scoring 
above 1500 

51 61 

Percentage scoring 
above 1500 

24.4 25.1 

 

 

ACT Scores 
Source: CDE/DataQuest 
 

 2012-2013 2013-2014 2014-2015 

Number tested 57 59 Not available 

Average Score 20 -- 

Average Score: 
Reading 

-- 20 

Average Score: 
English 

-- 19 

Average Score: 
Math 

-- 21 

Average Score: 
Science 

-- 20 

Total Number scoring 
above 21 

22 26 

Percentage scoring 
above 21 

38.6% 44.07% 
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PSAT Scores 

The fall 2015 administration of the PSAT yielded the following results.  Because the fall 

2015 PSAT was different in format than previous years, in preparation for the 

redesigned SAT that will be implemented in March of 2016, it is difficult to compare data 

for the past three years.  However, the results below will provide a baseline for future 

analysis.  The fact that 87% of tenth graders taking this year’s PSAT met the ERW 

benchmark is very positive. 

 

 10th Grade 11th Grade 

Mean Total Score 872 917 

Mean ERW Score 438 459 

Met ERW Benchmark 87% 75% 

Mean Math Score 434 459 

Met Math Benchmark 30% 33% 

Met both Benchmarks 29% 33% 

Participation rate 16% 23% 

Total test-takers 91 119 

 

PSAT Participation rates 2012-2015 

 

 2012-2013 2013-2014 2014-2015 2015-2016 

9th Graders  2/548 
0% 

3/548 
1% 

 

10th Graders 130/542 
24% 

121/568 
21% 

110/568 
19% 

91/568 
16% 

11th Graders 86/519 
17% 

88/519 
17% 

98/519 
19% 

119/519 
23% 

No Response 2   4 
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Advanced Placement 

 
 

In 2011, the Colton Joint Unified School District was recognized as the mid-sized 

“District of the Year” for increasing access and equity to AP exams while also increasing 

pass rates on AP exams.  This was a tremendous honor for our District, and 

Bloomington High School was the site of the recognition events. A team of BHS 

teachers, a student, and administrator were honored and made presentations at the 

national College Board AP Institute that year, and were featured in a short video about 

the AP program. 

 

In December of 2015, we learned that the CJUSD was 

named to the sixth annual College Board AP District Honor 

Roll.  We are one of “the 425 school districts in the U.S. and 

Canada that simultaneously achieved increases in access 

to Advanced Placement® courses for a broader number of 

students and also maintained or improved the rate at which 

their AP students earned scores of 3 or higher on an AP 

Exam.” (https://secure-

media.collegeboard.org/digitalServices/pdf/ap/ap-district-honor-roll-6th-annual.pdf). 

 

 

 

 

 

https://secure-media.collegeboard.org/digitalServices/pdf/ap/ap-district-honor-roll-6th-annual.pdf
https://secure-media.collegeboard.org/digitalServices/pdf/ap/ap-district-honor-roll-6th-annual.pdf
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BHS was also awarded a Bronze Medal by US News 

and World Report in 2015. Of 29,000 public high 

schools evaluated, BHS was ranked in the top 20th 

percentile to qualify for this national recognition. BHS 

was the only school in the CJUSD to receive this 

recognition, with the highest college readiness and 

Academic Performance Indexes in the district. The 

website for this award reports that “the AP 

participation rate at Bloomington High School is 27 percent.” 

http://www.usnews.com/education/best-high-schools/california/districts/colton-joint-

unf/bloomington-high-1986 

 

  

 

 
 

http://www.usnews.com/education/best-high-schools/california/districts/colton-joint-unf/bloomington-high-1986
http://www.usnews.com/education/best-high-schools/california/districts/colton-joint-unf/bloomington-high-1986
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II:  Significant Changes and Developments 

  

Since BHS’ last full WASC visit in the spring of 2013, there have been many curricular 

and staffing changes. BHS staff and students have worked to adopt the California 

Common Core Curriculum Standards and to prepare for the SBAC/CAASPP 

assessments. New textbooks have been adopted in mathematics, and the CJUSD is 

preparing for an adoption of English texts in the next two years. A timeline for adoption 

has been created and site and district teams are being formed. New textbooks are 

scheduled to be piloted next year. The Science department is working to prepare for 

and implement the Next Generation Science Standards.  New AP courses have been 

developed, three Linked Learning Pathways have been implemented, and many 

changes have occurred as a result of increased access to technology. 

  

The teaching and classified staffs have remained relatively stable. However, there have 

been some changes in administration.  In the summer of 2013, our principal of thirteen 

years retired.  A former assistant principal (who was serving at another high school in 

the district) returned to BHS to assume the principalship.  She led BHS from the fall of 

2013 to the fall of 2015 when she was appointed the Director of Secondary Curriculum 

for our district.  In October of 2015, a new principal was named to lead BHS.  In the fall 

of 2015-2016, BHS added a fourth assistant principal, a position which had been 

eliminated when our enrollment decreased and budgets were limited. All four of BHS’ 

assistant principals have less than two years’ experience at BHS or in administration.  In 

spite of these changes, the BHS staff remains committed to increasing student 

achievement and continuing the growth made over the last several years. 

  

As the California economy and school funding in general have improved, BHS has been 

able to replace aging equipment and increase technological resources on campus.  

Bloomington High School qualified for Title I funding in 2013-2014; the addition of Title I 

funding as well as LCAP funds have allowed us to purchase additional instructional 

resources (particularly in the area of technology) and augment some of our staffing.  

 

Some of the biggest changes on campus have occurred in the area of technology.  The 

CJUSD has implemented Google Applications for Education (GAFE) so all students 

now have District-provided Gmail accounts and a Google Drive. Teachers have access 

to common Google Drives, Google Classroom, and Haiku.  Over twenty class sets of 

Chromebooks have been added on campus and the English department’s classrooms 

share one set of Chromebooks for every two teachers.  Students and staff have access 

to a wireless network on campus.  Several training sessions have been held with staff 
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members to ensure that everyone is familiar with Google Drive and the Google Apps for 

Education.  A more collaborative culture is occurring in many areas as a result of shared 

drives and folders where staff members collaborate about assessments, lesson plans, 

resources, and presentations. 

 

In the fall of 2015, BHS added three Teacher on Assignment positions to provide 

support and interventions to students in English, Mathematics, and English Language 

Development.  A three-hour bilingual community liaison was hired in the fall of the 2013-

2014 school year to assist with parent communication and outreach.  At the start of the 

2015-2016 school year, BHS’s library was staffed with a full time teacher-librarian.  For 

the previous two years, the librarian serving BHS also served our two local feeder 

middle schools and had to split her time among the three sites. 

 

Since the last full WASC accreditation visit, BHS has implemented three Linked 

Learning Career Pathways: BEAR (Bloomington Engineering And Robotics); COPS 

(Career Opportunities to Protect and Serve) for careers focused on law enforcement 

and public service; and Business and Entrepreneurship. The purpose of each Pathway 

is to prepare students for both college and career.  Pathway students follow a specific 

course sequence throughout their four years at BHS. Each Pathway creates cross 

curricular assignments and projects designed to reinforce learning in multiple subject 

areas.  Students also participate in a variety of field trips and project based learning to 

provide real world application for classroom learning.  Each pathway also provides 

personalized academic, emotional, and behavioral support to students to further ensure 

student success.  

 

English Language Development Program 

The English Language Development Program has experienced significant changes over 

the last two years, both in program modifications and personnel changes.  There has 

also been a substantial improvement in communication and articulation between the 

district office’s Language Support Services (LSS), new site administrators, counselors 

and teachers of English Language Learners. 

 

A new principal and assistant principals, including an assistant principal for the ELD 

department have been hired.  They are supportive of students, enthusiastic and 

knowledgeable about English learners and language acquisition. Our new principal has 

shown an interest in the achievement of our EL students and provided immediate 

support for teachers by purchasing 35 copies of the new California ELD Standards to 

support core teachers as they transition to incorporating Integrated ELD instruction into 

their classrooms and to support ELD teachers as they enhance and strengthen their 

Designated ELD instruction. Our new ELD assistant principal is bilingual 

(English/Spanish) and experienced with both ELD instruction and the CELDT testing 
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process. One of our SDC teachers has been added as a co-chair of the ELD 

department. He helps to coordinate EL concerns for the SDC teachers and students 

and participates in the administration and scoring of the CELDT. All of these additions 

have fostered huge improvements on our campus with more efficient communication 

and more timely decision-making for both overall program adjustments and for 

individual student concerns. In addition, by virtue of her substantial and recent 

classroom experience and expertise, our ELD assistant principal happily serves as an 

instructional leader when called upon and is supportive of field trips and cultural 

competitions such as the Cesar Chavez Art and Essay Contest. Our other new bilingual 

assistant principal is in the process of mentoring and developing a rapport with a small 

group of at risk “Expanding and Bridging” English learners on our campus. These new 

developments are contributing to a shift in the culture of our entire ELD program. 

 

A bilingual counselor provided by the District’s Language Support Services (LSS) is now 

on our campus on specified days. She has been a key resource in providing support for 

site EL Counselors, in helping to streamline and administer the CELDT and in helping 

us to interface with the district office. A new ELD TOA (Teacher on 

Assignment/Curriculum Specialist) has been hired with LCAP funds and will begin at 

BHS sometime in February 2016.  This TOA will focus on improving classroom 

instruction by providing professional development and serving as an instructional 

resource on scaffolding strategies and differentiation to meet the specific needs of ELs. 

With our new English TOA and our Mathematics TOA more resources than ever will 

now be directed toward the success of English learners at BHS. The ELD Site Leader 

and Department chair has a new schedule that includes keeping one foot in the 

classroom by teaching a two-period block of newcomers or Emerging ELs to ensure 

best practices in their Designated ELD instruction and monitoring of student progress to 

quickly identify individual students that can be transferred to higher level classes as 

soon as they are able. Her other duties involve reclassification and monitoring of ELs 

and R-FEPs, student interventions, modeling and guest-teaching for the two new 

Designated ELD teachers, and collaborating regularly with the RSP and SDC teachers 

to monitor and intervene on behalf of their EL students.  

 

This school year 2015-2016, all core teachers have received a day of professional 

development on the new CA ELD Standards and Framework.  The trainings were 

provided in a collaborative effort led by the district LSS and Secondary Curriculum office 

and represent a massive initial effort towards preparing teachers to “integrate” ELD 

instruction into their regular lessons.  This preliminary professional development is just 

the first step to support the actual accomplishment of Integrated ELD instruction by 

teachers in their classrooms.  It is anticipated that subsequent trainings, professional 

development and coaching will be made available to teachers by both district/LSS and 

site administration. 
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Four types of collaborative ELD meetings are now regularly scheduled throughout the 

year.  The first are the ELD Site Team Meetings attended by our district bilingual 

counselor, our two EL site counselors, our EL Assistant Principal, EL Department Chair, 

Reading and Math TOAs and other staff included as needed.  These meetings are a 

valuable, time-saving source of information that is provided directly from the LSS office 

and adapted to our site.  Previous duplication of efforts by site and district personnel 

has been substantially reduced and long-term planning for the EL program at BHS has 

been enhanced by the exchange of information and cooperation at these meetings.  

 

ELD Teacher/Language Assistant Meetings have been instituted this year by our ELD 

assistant principal to facilitate the exchange of information between site administration, 

ELD teachers and classroom Language Assistants. The meetings have proven to be a 

productive exchange of information and expertise that are used to streamline and clarify 

a variety of EL-related activities on campus including, parent contacts, program 

specifications for instruction, assessment and scheduling. The meetings also provide a 

forum for collegial interaction and identification of instructional challenges that are not 

normally accomplished during the course of a busy school day. ELD/RSP Collaboration 

is scheduled for late-start days and provides time for communication between the ELD 

department chair and the RSP/SDC school teachers. Secondary EL Site Leader 

Meetings are scheduled by the Director of LSS and provide an essential platform for 

disseminating information on professional development, state and district goals, 

performance data and collaboration on program changes.  

 

The improved communication from these meetings and from vital email updates and 

collaboration with the director of LSS, have resulted in major program and policy 

changes in ELD course offerings, course descriptions and student placement 

parameters for the first time in several years. The LSS director’s effectiveness is evident 

by her willingness to listen to her site leaders, then come to a consensus and take the 

necessary steps with Curriculum Council, parent groups, and other parties, in order to 

implement dramatic changes in the ELD program this year.   

 

These changes represent a major shift from the last ten years as we again are able to 

offer basic ELD instruction as a two-period elective block for our Emerging EL students.  

Our CJUSD High School EL placement guide now allows alternative options to a 

traditional ELD class for our Expanding and Bridging students.  Some of these courses 

are AVID, Pathway, Biliteracy Track, AP courses or other rigorous electives that 

enhance Academic Language acquisition.  Offering these alternative courses for 

language support is a potentially effective strategy to motivate our LTELS (Long Term 

English Learners) while simultaneously meeting their language support requirements. 
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Another exciting development on our campus is the anticipated arrival of our first cohort 

of TWI (Two-Way Immersion) students from our feeder school Joe Baca Middle School 

in the 2016/2017 school year.  These students began their TWI in kindergarten with 

90% instruction in Spanish and 10% instruction in English.  Every year they have 

received incrementally less instruction in Spanish and have been transitioning into 

functioning as truly bilingual students, regardless of their diverse heritages and home 

languages.  It is hoped that some of this cohort will take advantage of BHS’s highly 

successful AP Spanish Language and Literature courses, especially in their freshman 

and sophomore years.  The ultimate goal for these students is the California Bilingual 

Literacy Seal on their diplomas at graduation. We are certain that their enrollment will 

serve to enrich the student body at BHS and we are eager to welcome them. 

 

Visual and Performing Arts 

● The department has added a AP Studio Art class.  This course is taught 

collaboratively by three members of the department. 

● The department created an Art Gallery on campus and holds shows several 

times throughout the year to showcase student work to students, staff, and 

parents.    

● Band, Chorus, Acting, Stage Craft, and Video Productions courses continue to 

provide a variety of shows and programs for students to participate in and enjoy.  

The outside community also benefits and participates in Performing Arts 

productions. 

● The choral program district wide has made some major changes in the past few 

years adding two new courses (Treble Chorale and Concert Choir) and making 

ALL choral classes count for the UC "F" requirement. BHS currently offers all four 

of these choir options during our day. We also shifted our schedule to add a 7th 

period so more students could have access to a performing arts education. 
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Science 

● The Science department has worked hard to implement the BEAR (Bloomington 

Engineering and Robotics) pathway. This pathway is connected to Project Lead 

the Way. Included in the pathway are all of the graduation requirements as well 

as a specific class for each year.  Freshmen take Introduction to Engineering 

Design.  Sophomores take Principles of Engineering.  Next year BEAR will have 

the third year and seniors will take the capstone class.   Teachers receive 

mandated training for two weeks in the summer in order to teach the required 

classes.  In addition, an after school Robotics Club has been formed for those 

students interested in the building and competition of robots.  

● Funds were provided to fully stock six lab classrooms so each teacher shares 

one lab with another teacher.  The last Chemistry classroom is being worked on 

now.  Before equipment and supplies were being moved around to different lab 

classrooms as teachers needed equipment and material.  NGSS is in the 

exploratory phase and next year the science department will be implementing it.  

● For Technology, one Lab is fully functional with Probe-ware and computers.  

Student can take various types of data using the computers and associated 

probes.  In addition, we have a mobile computer lab for all students to access the 

internet and do associated assignments and research.  

● Through the BEAR pathway, students have access to sophisticated software for 

drawing and creating in both two and three dimensions.  Equipment and 

materials have been provided to program mechanisms and robots both for POE 

(Principles of Engineering) and robotics team after school.   

 

  

Social Science 

● The Social Science Department has worked to implement the COPS (Career 

Opportunities to Protect and Serve) pathway.  COPS students take field trips to 

local colleges as well as the Sheriff’s Training Academy. 

● The department has benefitted from increased access to journals and research 

materials in the library (including JSTOR.org reference materials and AP guides). 

● Teachers and students have increased access to technology (through Google 

Apps, and two sets of Chromebooks for the department) 

● The department lost two positions due to budget cuts and a decrease in 

enrollment, but one of these positions was filled at the start of the 2015-2016 

school year. 
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Physical Education 

● The PE department has been a key partner in the COPS pathway.  An obstacle 

course has been added to help students in the COPS PE class train. 

● The opening of an Agility Room has made it possible to meet the needs of 

female students who are interested in physical fitness development for sports. 

 

Career Technical Education  

● The CTE/Business department has been a critical partner in the implementation 

of the Business and Entrepreneurship Pathway.   

● ROP Virtual Enterprise students have participated in competitions the last two 

years and won many awards and recognitions. 

● CTE “Rush” days increase enrollment and visibility of our programs and 

showcase student accomplishments. 

● CTE options have increase to 9 CTE sequences that include 21 different 

courses. Seven of these courses are articulated with local community colleges 

and nine of the courses meet UC A-G requirements. 
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Review of Vision and Mission Statements as well as Expected Schoolwide 

Learning Results 

In the fall of 2014, BHS embarked upon a yearlong effort to revisit and align our vision, 

mission, and ESLRs.  The process began with discussions at a leadership retreat and in 

department chair meetings.  Several WASC Focus Group meetings were also devoted 

to discussions of our priorities and goals, what we as a community perceived as the 

goals and purposes of a high school education. Online surveys were conducted and 

discussions were held with our ELAC and SSC parents. Our old ESLRs were reviewed 

and discussed in Focus Group meetings. Some changes were proposed to bring our 

ESLRs in line with Common Core Standards, to reflect changes in technology, and 

incorporate college and career preparedness. Drafts of changes were presented to the 

staff and discussed.  By May of 2015, consensus was reached on our updated vision 

and mission statements, as well as updated ELSRs. 

 

VISION 

BHS is a learning community focused on providing students with the academic, social, 

and emotional skills necessary to compete in a global society. 

 

 

MISSION 

Bloomington High School’s mission is to educate students in a safe, supportive, and 

academically rigorous learning environment.  In order to accomplish this, we will provide 

a challenging and varied curriculum, offer a range of extracurricular activities, support 

the use of technology, and promote critical thinking skills to produce both independent 

and collaborative thinkers who are competent problem-solvers. 
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ESLRs 

Critical thinking skills - BHS students will: 

● read for understanding and pleasure 

● solve challenging problems 

● apply content knowledge to real-life situations 

● use technology to create and present 

Communication skills - BHS students will competently: 

● speak, listen, write, and collaborate 

Personal and interpersonal skills - BHS students will demonstrate: 

● responsible citizenship 

● respect for diversity 

● physical and emotional well-being  

● college and career readiness 

 

New ESLR posters were designed by one 

of our art teachers, who is also a BHS 

alumnus.  The posters were printed and 

then given to all teachers for their 

classrooms and posted in common areas.  

The vision, mission, and ESLRs were 

added to our student agendas and school 

website. 
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School Culture 
In the 2011-2012 school year, Bloomington High received the Safe and Supportive 

Schools (S3) grant. At the time that we received this grant Bloomington High was 

placed in the sixth percentile in the state of California for school culture as measured by 

the parent and staff portion of the California Healthy Kids Survey (CKHS). This survey 

focuses on not only substance abuse, but also on habits, both in and out of school - 

physical activity, eating habits, as well as relationships formed by students-students, 

students-staff, parent-student, staff- student.  Over the course of three years in which 

we received $250,000 per year, Bloomington High was able to implement various 

activities such as: The Parent Project (an eight-week parent workshop aimed at 

assisting Parents with troubled youth), Anger Management classes for those who have 

referrals for fighting and other misconduct, Grief and Loss counseling, Synergy days, a 

Safe School Ambassadors student program, and a Student Affairs Panel that met with 

the principal monthly to discuss the student concerns and provided a platform for 

change that the students could see was inspired by them.  Over the course of the three 

years that BHS received this grant, the CKHS survey was administered each year and 

documented that our school went from the 6th percentile to the 76 percentile. As S3 

came to a close, it entered a fourth year at a no cost extension, but this allowed us to 

continue our momentum and move towards Positive Behavioral Intervention and 

Support (PBIS) and transition our S3 team into members that would continue the efforts 

that S3 implemented. 

 

Although we no longer receive S3 Grant funding, BHS has continued many of the 

programs and activities started by the S3 Grant.  The Parent Project, Synergy Days, 

and Safe School Ambassadors group are just a few of the lasting effects of our work to 

strengthen the culture at BHS. 

 

Safe School Ambassadors is a club that was originally formed with the S3 Grant’s initial 

funding and serves to train the student body to be “upstanders” instead of “bystanders”.  

This club has seen its different leaders emerge, yet has prevailed and maintained a 

strong force in representing school culture.  As PBIS has emerged we have turned to 

this group to help spread the expectations and consequences of the negative actions 

and how to correct it.  The Safe School Ambassadors Program (SSA) has positively 

impacted the school culture by harnessing student power in the elimination of all kinds 

of social maltreatment in our school, including psychological bullying, physical bullying, 

and all forms of violence. In a variety of ways, the program has empowered students to 

take responsibility of their school community by evolving grass root strategies that will 

promote safety and equity within the entire school community by lending their voices to 

policy issues on school safety. At the beginning of this school year, the SSA members 

brainstormed and came out with a prioritized list of all forms of mistreatment in the 
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school as well as identifying the students’ social groups and cultural norms that 

impacted the school culture. In November 2015, members of the SSA in collaboration 

with the PBIS initiative produced a PowerPoint presentation on school bullying that was 

aired to the entire school population. The presentation was aimed at educating the 

school population on what is bullying, how it works, and how it could be eliminated in 

BHS. Currently, the students have embarked on fundraising with a view of supporting 

school initiatives that promotes eradication of all kinds of maltreatment in our school.    

 

 

School Climate Index (measured by the California Healthy Kids Survey) 

 2011 2012 2013 2014 Change 

SCI Score 237 257 278 299 +62 

SCI Similar 
Schools 

18 40 61 83 +65 

*No data is available for 2015 because we no longer had access to the survey after our 

S3 grant status expired. 

83 

 

Positive Behavior Interventions and Supports (PBIS) 

During the 2014-2015 school year BHS began to implement PBIS (Positive Behavior 

Interventions and Support), a program being adopted throughout the CJUSD. A team of 

volunteers comprised of teachers, administrators, counselors, parents, and security 

personnel was established to assist in the implementation of PBIS on our campus. 

Currently the PBIS team, staff, and student body are working together to create an 

acronym that identifies positive school-wide behavioral expectations. From this acronym 

a school-wide matrix will be created to explain these expectations and will be posted 

around our campus to help cultivate a positive environment for our students and staff 

members. Our staff is also using an incentive program called Character Counts that 

rewards students for displaying positive characteristics while on campus. The PBIS 

budget is being used to purchase incentives for this program as well as shirts for clubs 

that our working with PBIS to spread their message. As the PBIS team continues to 

attend trainings throughout the year, they will continue to develop and implement new 

steps in the PBIS process.     
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For several years, BHS has conducted a 

variation of the “Character Counts” program 

in an effort to teach and recognize the 

positive character traits of trustworthiness, 

responsibility, respect, fairness, caring, and 

citizenship.  As we work to implement the 

PBIS model on our campus, we are working 

to integrate the Character Counts traits as 

well as the goals of our ESLRs into PBIS 

expectations, acronym, and matrices. 
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III:  Ongoing School Improvement 

  

BHS’ stakeholders review student achievement data on a regular basis in WASC Focus 

Group meetings (held at least quarterly during morning late start time), faculty meetings 

(held twice monthly after school), department chair meetings (held monthly after 

school), and department meetings (held monthly or more often, usually during late start 

time).  Data is reviewed with parents, staff, and students at English Learners’ Advisory 

Committee and School Site Council meetings as well. Additional collaboration and 

sharing takes place through information shared via e-mail and in our common Google 

Drive folders. Many staff members share and review data and collaborate on responses 

to data through shared documents and folders on our Google Drives.  As our campus 

has moved toward the greater use of technology, we have ever greater access to data 

and online resources.   

 

The principal has the primary responsibility for facilitating the revision of our schoolwide 

action plan, or Single Plan for Student Achievement (SPSA) with our English Learner 

Advisory Committee (ELAC) and School Site Council (SSC) and staff members. A draft 

is presented each year for ELAC’s input and then to SSC for approval. Input from the 

department chairs and WASC Focus Groups is considered in the development of the 

SPSA.  After the SPSA is approved by the BHS SSC, it is submitted to the Colton Joint 

Unified School District and Board of Education for approval.  

 

Each year, BHS staff members create a “WASC End of the Year” report which 

summarizes progress made toward the previous visiting team’s recommendations and 

outlining key developments and achievements for the year.  The reports are generated 

in WASC Focus Group meetings in the spring of each year and then reviewed in the 

start of each year as a way or providing continuity and ensuring a continual focus on our 

goals, our WASC recommendations, and the Focus on Learning criteria.  These reports 

provided the basis for our progress report. 

 

The WASC Leadership team worked collaboratively to create the progress report 

(through a shared Google document) and discussions in meetings.  The staff examined 

the progress report and gave input in Focus Group meetings in December of 2015 and 

then via e-mail and a shared Google document in January of 2016.  Student groups, the 

ELAC and SSC parents, and district administrators also gave input to the final 

document. 
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IV:  Progress on Critical Areas for Follow-

up/Schoolwide Action Plan 

  

Schoolwide Critical Areas for Follow-Up from the 2013 WASC Visiting Committee 

 

1.   Continue to improve existing intervention systems and to develop new 

intervention systems in order to help students achieve success in all areas from 

mastery of English to mastery of AP curriculum. 

 

Since 2013, BHS has implemented several intervention strategies and worked to ensure 

that our interventions are more purposeful, focused, and consistent.  Student failure 

rates and the lower than desired A-G completion rates were a concern schoolwide.  

However, one area that seemed particularly critical involved ninth grade math courses. 

High failure rates were negatively impacting graduation rates, A-G completion rates, 

and student motivation.  In addition, research has shown Algebra 1 to be a gatekeeper 

to higher level mathematics.  In 2013-2014, the decision was made to concentrate a 

significant amount of our resources and attention at this specific area in the next school 

year.  The hope was that we could find solutions and strategies that would help students 

to get off to a positive start, passing their courses, and developing the foundational skills 

that would enable them to be successful in the remainder of their time at BHS.  If 

successful strategies were found to work for ninth grade math classes, they could be 

expanded to other grades and other disciplines. 

 

The following steps were taken: 

● Ninth grade only Algebra I courses were created so that students who had 

previously failed Algebra I were grouped together, and away from those taking 

Algebra for the first time. 

● A new course was added for the 2014-2015 school year.  Algebra 1 Support was 

designed for first time Algebra 1 students whose academic history indicated they 

may need extra support, in the form of scaffolding and remediation.  The idea is 

to provide them with better access to the grade-level Algebra 1 content. The 

district allowed each site to decide the format of their support classes, and BHS 

chose to add Support as a back-to-back class with the students’ Algebra 1 Class.  

These are commonly referred to on campus as “block” classes.  

● In 2014-2015, Pre-algebra was removed as a course option so that all incoming 

students would need to start with Algebra 1 or a more rigorous course.  We were 

increasing the rigor, but would need to provide comprehensive support systems 

to ensure student success. 
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● Select teachers from the 9th grade team voluntarily wrote curriculum for the 

entire Algebra 1 team during 2014-2015. When the Common Core Math 

standards were implemented in the 2013-2014 school year, many students had 

struggled with the new standards. Because textbooks were not adopted until the 

2015-2016 school year, it was essential to have a common curriculum to lessen 

the burden on teachers, and ensure equity and access to Common Core 

standards, concepts, and instruction.   

● Common formative assessments (called “Do Nows”) were developed and given 

one to three times per lesson. Scores for the formative assessments were sent to 

a Teacher on Assignment who analyzed and disaggregated the data.  Students 

who failed two or more of these assessments in a row were assigned mandatory 

tutoring. 

● The mandatory tutoring (held every Tuesday and Thursday after school) involved 

targeted intervention and instruction in the specific skills identified as 

weaknesses.  After the targeted instruction, the students were given a second 

chance at the Do Now.  The retake of the Do Now was given back to the teacher 

to grade and enter into his or her gradebook. 

● When students failed a summative assessment (test or quiz), they were assigned 

to attend “Review and Re-test” sessions.  These involved three hours of review 

on material from the unit.  They then took an alternate version of the assessment.  

The “Review and Re-test” sessions were only provided outside of the school day 

(after school or during Saturday school).  Students were allowed only one 

opportunity to retake a failed summative assessment. 

 

For the 2015-2016 school year, parts of this program were expanded.  Tenth grade 

students enrolled in Geometry for the first time were placed in classes separate from 

their 11th or 12th grade peers.  A Block Geometry course was also added to the master 

schedule to continue to support the most at-risk math students. Do Nows are given in 

geometry classes once per lesson, and a mandatory tutoring location for Geometry has 

been added after school. Although less frequent, review and re-test sessions have been 

offered for students who failed summative assessments.  

 

Currently the bulk of math interventions that are offered focus on 9th grade students 

enrolled in Algebra, and 10th grade students enrolled in Geometry.  There are plans to 

continue expanding these programs and interventions slowly and steadily over the next 

few years.  
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The math TOA meets with struggling students or those earning Ds and Fs through the 

semester. Information is shared about graduation requirements, A-G requirements, and 

course grading.  Conferences are held with students who are not attending mandatory 

tutoring sessions to find out about barriers to attendance.  These meetings are recorded 

in the “visits” section of Zangle, our student data system. 

 

The efforts made to address high failure rates in Algebra courses are yielding some 

phenomenal results (as is evident from the charts below).  The rate of students earning 

a grade of D or F in Algebra I for has gone from over 70%  to 32%. Students who 

received these interventions in their freshman year are now doing much better in 

Geometry as well, and the D/F rate for this course has decreased from 72% to 30% in 

one year. 

 

9th Grade Algebra I 

 
 

* PA = Pre-Algebra; A1 = Algebra 1.  The 2013-2014 school year was the last year that 

students had the option of enrolling in Pre-Algebra at BHS. 
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10th Grade Geometry 

 
 

The progress made in response to high failure rates in ninth grade math courses 

provide a compelling example of changes and progress being made at BHS.   

 

To build on our success in math, in the fall of 2015 we added a full time English TOA 

position to improve Tier 2 interventions and support classroom teachers with Tier 1 

instruction and interventions. We have since implemented a number of interventions for 

the 9th and 10th grade English classes. The English TOA uses progress report and 

grade distribution reports to identify students who are struggling to demonstrate 

proficiency in their English course. Struggling students work with the TOA to identify 

specific challenges and create a success plan. As part of this plan, students are 

assigned tutoring, create a study routine, and receive remedial instruction as needed. In 

an effort to identify struggling students earlier, we have introduced a new monitoring 

component. Through a web-based application, classroom teachers can flag a student 

for which they have a concern at any time in an instructional unit. Once a week the TOA 

runs a monitoring report on which the flag student appears. The TOA then collaborates 

with the teacher to determine the area of need and possible next steps. If the teacher 

indicates a need for supplemental or remedial instruction, the TOA facilitates 

implementation of that support. 

 

The English TOA has also been working to expand the use of data to identify struggling 

students. In the fall of 2015, we began using the Scholastic Reading Inventory (SRI) to 

measure 9th and 10th grade English students’ reading comprehension. The test is 

administered three times each school year: at the start, mid-year, and end. The data is 
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used for placement questions, to indicate a possible need for remedial skill instruction, 

and to demonstrate the student’s progress toward college and career readiness. The 

data is also used by some classroom teachers to design and select appropriate 

scaffolds for complex texts. Students are encouraged to set a goal for their end of year 

comprehension score. The English department is including more opportunities for our 

students to practice independent reading via Sustained Silent Reading sessions or 

outside reading assignments.  

 

We are developing common formative assessments, referred to as Quick Checks, in our 

English I and English II courses. These checkpoints measure subskills or building 

blocks to the larger unit objective and subsequently, the common district assessment. 

Data from these common formative assessments drive collaborative conversations and 

indicate reteaching needs.  

 

We are also working to build consistency and align expectations for student writing in all 

disciplines. Each department participated in a professional learning session on writing 

across the discipline where terminology, approaches, and materials were shared. 

Teachers are encouraged to use the language and resources for writing provided by the 

English department and available in a shared folder on our Google drive. This will help 

activate the skill instruction students receive as part of the English curriculum and build 

consistency throughout the disciplines. It is our intention to follow up the professional 

learning session with collaborative workshops wherein departments will pledge to 

incorporate more writing opportunities and build a repertoire of various writing lessons 

for their subjects/grade levels. 
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The following are other examples of progress made over the past three years: 

 

Progress Made Supporting Evidence and Comments 

2013-2015: Students struggling to pass 

the CAHSEE received help in the form of 

CAHSEE prep sessions for math and 

English after school and on Saturdays. 

Saturday School attendance records 

CAHSEE Scores 

 

This was discontinued in 2015 when the 
CAHSEE exam was cancelled. 

2015: Teachers, parents, counselors, and 

administrators have continued to meet 

during late-start time for Student Study 

Teams (SSTs) aimed at identifying and 

aiding struggling students. 

Records of conferences and SSTs 

Counseling records 

2014-2015 Struggling ninth and tenth 

grade students (anyone failing three or 

more classes) were placed on academic 

contracts. BHS staff members mentored 

all students placed on academic 

contracts. Parent contact and 

accountability were other key elements of 

the contract. 

List of students placed on contracts 

Records of grades 

Student-mentor lists 

Saturday school sessions were and are 

used to provide instruction and 

remediation. 

Saturday School attendance records. 
Student grades and referral forms 

2015:  Allowed voluntary transfers to 

Slover for struggling 11th & 12th grade 

students 

Transfer records 

Documentation in Counseling 

2014-2015: Added AVID-trained tutors to 

some math courses throughout the 

campus. 

Staff lists 

Math intervention plan 

2015:  RSP and AVID grade checks are 

now being done online. 

Online forms / access to Zangle 

 2015:  The implementation of Pathways 

involve monitoring, mentoring, and a 

community to intervene when needed.  

Lesson plans 

Agendas and minutes from Pathways 
team meetings 
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Cross-curricular planning projects also 

assist with interventions. 

Cross-curricular projects 

 A new CCSS-aligned textbook was 

adopted for READ180 classes. 

Textbooks, READ 180 course materials 

Lesson plans 

Requisitions and purchase orders 

 2015:  An EL site team was formed and 

held monthly meetings to review program 

effectiveness, examine data, and discuss 

strategies for at-risk students. 

Shared Google Docs for team meetings 

Meeting agendas and minutes 

2015 A District-funded bilingual counselor 

was provided to BHS. 

Staff lists 

 

2014-2015 After school tutoring was 

continued and expanded to include 

specific assistance for special education 

students and English Learners (twice a 

week, with the support of special 

education instructional aides).  In addition 

to optional tutoring, mandatory tutoring 

was implemented for the students at most 

risk of failing. 

Tutoring records 

Sign-in sheets 

 

2014 Summer school sessions were 

reinstated to allow students to remediate 

or accelerate their course completion. 

Enrollment records, transcripts 

Summer School course offerings 

A summer writing program/bridge for 

incoming ninth graders was offered during 

summer school; the weeklong course 

focused on academic writing and 

research. 

Lesson plans and course materials 

Summer school course offering lists 

Transcripts 

The Character Counts program continued 

to motivate and recognize positive 

behaviors. 

Character Counts referral forms 

Materials from drawings for recognition 
awards 

2012-2014 We offered 7th Period direct 

instruction classes in Math and English in 

addition to online Credit Recovery classes 

Transcripts 

Master schedule records 
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for students who previously failed courses 

or wanted to make up low grades. 

 All Honors and AP English students were 

assigned to extend their learning through 

summer reading and writing projects. 

Summer reading assignments 

Lesson plans 

Letters to parents 

 

 

 

2.   Improve overall literacy in reading and writing. 

 

The implementation of the California Common Core Curriculum has emphasized the 

importance of teaching reading and writing across all of the curricula.  

 

Progress Made Supporting Evidence 

In the 2015-2016 school year, faculty 
members participated in professional 
development in  AVID Critical Reading 
strategies and Writing Across the 
Curriculum during after school training 
sessions.  These were mandatory.  

Sign in sheets 

Agendas 

Workshop materials 

Subscriptions to Up Front magazine were 
purchased for all English teachers to use 
with students for the 2014-2015 and 
2015-2016 school years.  These 
magazines provide additional 
opportunities for literacy and non-fiction 
articles to supplement our current 
textbooks. 

Lesson plans  
Requisitions and purchase orders. 

All faculty members have been provided 
with access to AVID Weekly articles and 
materials to strengthen critical reading 
skills. 

Lesson plans 

E-mails 

AVID Weekly articles online and archived 
in shared Google folders. 
 

2015:  Library resources have been 
greatly increased.  Additional books, 
materials, and online resources were 
added to the library throughout the year. 

Requisitions and purchase orders 

Records of library use / Google Calendar 
Library materials 

2015:  The READ180 curriculum was 
updated. 

READ 180 Curriculum materials 

lesson plans 
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2014 and 2015:  A summer bridge 
program in writing was offered to all at-
risk incoming ninth graders. 

Summer school enrollment forms 

Transcripts 

2014:  English department members 
offered CAHSEE writing workshops after 
school and during Saturday school 
sessions. Targeted instruction was given 
to students scoring at “Basic” (borderline 
proficient) levels. 

Saturday School and after school 
counseling attendance sheets 

Lesson plans 

2014: The English department 
implemented the Common Core State 
Standards with new common 
assessments. Collaboration and data 
analysis were key elements of the 
implementation. 

Common Unit Assessments 

Materials on shared Google Drive 

Records of collaboration 

Assessment data 

2014:  Many teachers used AAP 
(Academic Advisement Period) for 
sustained silent reading to improve 
literacy 

Lesson plans 

Course materials 

2014: The Language! Curriculum was 
used to improve literacy levels of all EL 
Newcomers. 

Curriculum documents 

Textbooks and lesson plans 

2014: The ERWC curriculum was used 
with seniors to improve writing skills for 
college readiness. 

Curriculum documents 

Master schedule 

Lesson plans 

2014: Ninth and tenth grade English 
courses included a focus on writing 
instruction to improve CAHSEE scores 
and pass rates 

 
 

Lesson plans 

Curriculum maps 

CAHSEE scores 

2014: A section of READ 180 was made 
available to English Learners. 

Master schedule 

Course enrollment records 

Beginning in 2014: Math teachers 
incorporated more word problems, written 
reflections, and written explanations into 
their instruction. 

Lesson plans 

Curriculum materials 

Homework assignments, tests, and 
quizzes 
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2014: Science teachers increased the 
number of writing assignments (research 
projects and lab reports) assigned. 

Homework assignments 

Projects 

student work 

2014: The Latino Parent Literacy Program 
was offered to parents to promote literacy 
at home. 

Flyers 

Parent sign in sheets 

Course materials, photos 

2015: The SRI test is administered 3 
times a year to track and review ninth and 
tenth grade students’ reading 
comprehension progress.   

Reports from SAM (Scholastic’s Student 
Achievement Manager software) 
Emails 

Updated Excel workbook with SRI results 

 

 

 

3.   Improve technology, increase effective use of current technology, improve 

implementation of tech plan and equalize access to updated technology across 

campus 

 

Progress Made Supporting Evidence 

2014 and 2015:  Multiple sets of Google 
Chromebooks were purchased and put 
into use in classrooms. 
Chromebooks were also used for practice 
CAASPP sessions. 

Requisitions and purchase orders 

ELAC and School Site Council minutes 

Chromebooks in classrooms 

2015: Several staff members attended 
the Google Apps for Education (GAFE) 
conferences. The CJUSD sponsored a 
GAFE institute at a feeder middle school; 
many BHS teachers attended this multi-
day training. 
 
 

Conference records 

Requisitions and conference attendance 
payment forms 

Sign in sheets 

2015: All faculty members attended 
teacher-led professional development 
sessions on GAFE during after school 
and late start meetings. 
 
 
 
 
 

Sign in sheets 

Presentation materials 

Agendas 
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2015:  The Bruin News Network (BNN) 
episodes have been made available to all 
teachers to download or stream through a 
Google Drive link.  BNN is shown on 
Fridays during the AAP time, rather than 
on VHS tapes in English classes.  BNN 
helps to improve communication and 
motivation across the campus. 

BNN files 

Daily bulletin 

E-mails 

2015:  Older computers and laptops are 
being updated and replaced. 

Requisitions and purchase orders 

2015: A new computer lab was created 
and outfitted for use by the Engineering 
Pathway. 

Requisitions and purchase orders 

2014-2015: Campus wide WiFi access 
was made available and a BYOD policy 
was put into place. 

Emails and communication records 

2015:  All students have been issued 
district gmail accounts 

Emails, communication records 

District website 

2015: Modern Language AP courses 
moved from cassette recorders to 
computer-based digital recording for the 
AP exam and practice for the exams. 

Requisitions and purchase orders 

AP exam procedure notes 

2015:  The majority of departments have 
begun using Google Drive and Google 
Apps for collaboration and development 
of meeting notes, presentations, 
assessments, and instructional materials.  
Several teachers have begun using 
Google Classroom and Haiku to 
supplement class instruction.  Use of 
Turnitin.com is being piloted by a few 
teachers and planned for districtwide 
implementation in the coming year. 
 
 
 
 
 
 
 

Google Drive records 

Shared Google folders and files 

Training records, materials, and sign in 
sheets 

Agendas 
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This year our District has also created a 
district Facebook account and released a 
smartphone app that our community can 
use as another way to stay informed 
about district and school events.  BHS, 
and other schools and departments in our 
district, have created Twitter accounts to 
use for sharing information. 

CJUSD Facebook account 
CJUSD website 

Flyer for parents and students regarding 
Blackboard app 

2015: Additional technology acquisitions 
include a 3D printer, e-clickers, Mobi 
boards, visual presenters, LCD 
projectors, graphing calculators, iPads, 
digital cameras, and computers.  New 
computers were purchased in 2014 for 
the library and computer labs.   
The addition of computers and 
Chromebooks was of primary necessity in 
order to prepare BHS for SBAC/CAASPP 
testing. 

Requisitions and purchase orders 

Inventory sheets 

2014:  Chemistry and physics courses 
began integrating computers and “probe 
ware” into their labs. 

Requisitions and purchase orders 

Lab materials 

2014 and 2015: Online resources in the 
library were greatly enhanced and made 
available to all students both on and off 
campus. 

BHS Library Media Center website 

ELAC and SSC minutes 

requisitions and purchase orders 

Library flyers 

2015:   The new math textbook adoption 
contains a digital component. Teachers 
and students can access a variety of 
digital resources and/or lessons digitally 
through the HMH platform.  

Textbooks 

HMH website/platform 
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4.   Increase capacity for communication between all stakeholders especially 

between site administration, counseling and teaching staff.  Increase capacity for 

all stakeholders including classified staff, parents and students to participate in 

the collaborative and collegial culture of continual improvement in achievement. 

 

 

Progress Made Supporting Evidence 

2014:  Community liaison hired to assist 
with outreach to and communication with 
parents and community members. 

Staff list 
Communications and flyers distributed by 
community liaison 

ELAC and SSC minutes 

2015:  Email use has been more effective 
this year.  It has been used to email out 
general information to all staff instead of 
holding whole-campus staff meetings. 

Email records 

2015:  An eighth grade parent night was 

reinstated this year.  This night allowed 

parents of 8th grade students (incoming 

9th graders) to learn more about our 

school and what we have to offer.  It also 

allowed parents to ask questions about 

our programs. 

Shared Google Slides presentation 

Email memos and flyers 

Department chair and committee meeting 
notes 

Teleparent continued to be used to 

communicate important messages to 

parents and families. 

Math teachers utilize this each week to 
notify parents and families about 
mandatory after school tutoring and 
opportunities for Review & Re-Test.  

Zangle is continuing to be used for 

parents and students to check grades and 

progress 

Zangle analytics 

BHS organized and hosted a District-wide 

Futures Night/Week in conjunction with 

Open House.   Guest speakers and 

workshops were held all week long. 

These events established and 

strengthened relationships with 

community organizations, local colleges, 

alumni, etc. 

Flyers 

Meeting notes and agendas 

Invitations to community and business 
partners and alumni 
Memos to teachers 

Photos 

Teleparent messages 
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The use of Google Drive has provided 

opportunities for improved communication 

and collaboration. 

Google Drive folders and documents 

Emails 

Late start days were used to provide time 

for collaboration. 

Late start schedule 

Agendas and minutes 

Various teams of teachers, counselors, 

and administrators have made visits to 

feeder middle schools to improve 

communication. 

Emails to/from staff of middle schools 

 

2014:  The district created a Community 

Cabinet which involves collaboration 

among the district, school and 

community. This collaboration was 

created to foster a relationship between 

stakeholders and the community to 

bolster college attending behavior and 

career readiness. 

Community Cabinet agendas and minutes 

2014 Teachers from math, science and 

English participated in the development of 

new common core course outlines and 

exams - working with each other and 

district colleagues.  These were revisited 

and refined prior to the 2015-2016 school 

year. 

Curriculum materials 

Course outlines 

Common unit assessments 

2014     Our principal used “Survey 

Monkey” to get feedback on issues 

presented at various staff meetings and 

department collaboration times. She was 

open and receptive to staff suggestions. 

Teachers were asked (through 

department chairs and department 

meetings) for input about funding 

allocations. 

 

 

 

Agendas and minutes 

E-mails and survey data 
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 2014:  BHS staff reached out to 

stakeholders through SSC and ELAC 

meetings and the Principal’s Tea. 

ELAC and SSC agendas and minutes 

Materials posted on the BHS website 

Quarterly WASC meetings provided 

opportunities for collegial sharing and site 

discussions. 

Calendar of meetings 

Agenda, minutes, and e-mails 

2014:  Faculty meetings were relocated 

from the cafeteria to a smaller room, to 

facilitate conversation. 

Memos and agendas 

Staff provided training to other staff 

members during required meeting times. 

E-mails, agendas, and minutes 

Training materials 

Classified staff members were recruited 

as mentors for 9th grade intervention 

students (those placed on academic 

contracts).  

Academic contract-mentor list 
Emails/memos 

The administration has been more visible 

this year by walking through core classes 

more routinely. 

Walk-through forms 

Detailed leadership meeting minutes are 

emailed on a weekly basis allowing 

teachers and staff to discuss matters that 

are brought forth in those meetings. 

Leadership Team meeting minutes  
E-mails 

The Parole Officer (P.O.) has made more 

home visits this year 

Log of home visits 

“Visits” documentation in Zangle 
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5.   Broaden the analysis of achievement data by incorporating cross-sectional 

data and integrating other metrics.   Increase the depth of analysis of current data 

sources including metrics from teachers, administration and counseling to 

improve student achievement. 

 

Progress Made Supporting Evidence 

 Google Forms have been used to collect 

responses from stakeholders on campus 

regarding administrative decisions and 

feedback. 

Google Form documents 

E-mails 

Linked learning/Pathway teachers have 

been given Zangle access to see 

students’ grades and assignment scores. 

E-mails 

 

Summative assessment data for Algebra 

1 and Geometry have been 

disaggregated by student, teacher, and 

grade level. 

Teachers and administration have a copy 
of this data broken down by grade level 
and teacher.  

Algebra 1 teachers graded all free 

response problems on formative and 

summative assessments according to the 

common rubric. 

Math teachers have copies of these 
rubrics.  The summative assessment 
rubrics are also stored digitally.  

Pull-out days have been used to analyze 

common errors and areas of strength and 

weakness on common assessments. The 

English department allows for 3 days that 

can be used for grade-level collaboration. 

Sub lists and records 

Emails 

Agendas and minutes from collaboration 
sessions 

We have continued to use Zangle and 

OARS reports to monitor student 

progress and to drive instruction. 

OARS reports, data analysis 

 

Achievement data are used for 

scheduling and placing students into 

classes. 

 

 

Master schedule 

Counseling dept. memos/e-mails 
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English teachers have worked together to 

calibrate scoring of writing assignments 

using common rubrics. 

Common rubrics 

Emails 

Details from collaboration days, sub 
records 

Staff members worked through WASC 
Focus Group meetings to analyze and 
discuss student achievement levels, 
specifically focusing on the numbers of 
students earning D and F grades and the 
number of students on track for A-G 
completion.  

WASC Meeting notes 

Agendas 

Data reports used for Focus Group 
meetings 

Monthly departmental collaborative 
meetings for common core were held to 
determine the need for intervention. 

Minutes and agendas from department 
and department chairs’ meetings 

Mandatory after-school tutoring was 
assigned to freshmen on academic 
contracts. 

Academic contract list 
Academic contract letters and e-mails 

Tutoring was assigned to EL students 
who required additional primary language 
clarification. 

Tutoring sign in sheets 

Emails 

 

RSP tutoring was provided and assigned 
to allow additional time and/or clarification 
of assignments. 

Tutoring sign in sheets 

Emails 

Records of collaboration between and 
among RSP and regular ed staff 

Our counseling department, as well as 
individual teachers and staff, advised at-
risk students 

Counseling records 

Emails 

Information logged in Zangle “visits” 

SSTs were held when it was found that 
other classroom interventions have failed.  
At the third quarter, staff members 
analyzed the effect so far of the 9th grade 
intervention program. The administrators 
have reviewed data regarding ninth 
graders’ course grades and credit 
completion rates. 

Records of SSTs 

Emails and memos 

Minutes and documentation of SSTs and 
parent conferences 
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6.   Improve the college and career readiness culture by providing academic 

rigor to all students. 

 

While BHS believes it has maintained a focus on college and career readiness for many 

years, after receiving this recommendation by our 2013 WASC Visiting Committee, we 

have redoubled our efforts to ensure that an environment of academic rigor focused on 

preparing students for their futures is clearly apparent to all who enter our campus. 

 

BHS’ AVID program has been in existence for twenty-five years and has, since the 

beginning, enjoyed strong support at both the district and site level.  BHS has been an 

AVID National Demonstration site since 2007 and in January of 2016, we were visited 

by an AVID team that revalidated our National Demonstration Site status for the 

maximum term, an additional three years. There are two counselors assigned to the 

AVID program to ensure that each student meets the A-G requirements and is accepted 

to a 4-year university. 

 

Currently there are eight Honors and eighteen Advanced Placement classes available 

to all students on campus. The strength and continued growth of our Advanced 

Placement program and this year’s recognition on the College Board’s National Honor 

Roll are additional indicators of rigor, growth, and access to challenging coursework for 

our students. 

 

The creation and growth of our three Linked Learning Pathway programs in Business 

and Entrepreneurship, Law Enforcement, and Engineering/Robotics as well as our 

many strong ROP courses and programs are making a difference in preparing students 

for future careers. Additional pathways are being developed in the areas of the Arts and 

Health.  A counselor is assigned to each pathway to support and guide our pathway 

students. Counselors make classroom presentations, set up guest speakers in their 

designated pathway and attend field trips.  Counselors, along with the Pathway Leads, 

make middle school recruitment visits prior to high school registration. 

 

Our Futures Night and College Week events have been expanded to include many  

more guest speakers and virtual field trips (such as a forensic cadaver lab and 

presentation by staff at the Mote Marine Laboratory).  This year, there were over 70 

classroom presentations made during the week, and 57 colleges and businesses had 

tables or made presentations at our Futures Night events.  Over 120 students 

participated in mock interviews and attended workshops about techniques for 

interviewing and “dressing for success.”  The Counseling Department hosts many 

activities during College Week including college speakers and NCAA and community 

college options.  A counselor is designated to guide prospective athletes in the NCAA 

eligibility requirements. Additional events held during our annual Futures and College 



46 

Week include a door-decorating contest where classes compete to see who can create 

the best college display on the classroom door.  There are also “College Shirt” days and 

an AVID lunchtime college faire.  For the past two years our Futures Night was 

scheduled on the same day as our “Open House/Back to School Night” since that event 

is traditionally very well-attended.    The event has expanded to become a community 

and district event that is attended by families from our feeder schools as well. 

 

The Counseling Department has expanded their communication with the community 

through various means including the “Remind” App, the school website, the Bruin News 

Network (BNN), the school marquee, tele-parent, and Zangle. Counselors play a major 

role in placement, guidance, promotion, and preparing all students to be college and 

career ready.  Workshops are conducted in the areas of financial aid, university and 

community college applications, career aptitude, and parents are invited to participate in 

these events.  Additionally, counselors promote, proctor, and interpret  the PSAT, SAT, 

and ASVAB results and use these results for AP recommendations.   

 

In support of student success, counselors: 

● Monitor and counsel students with D and F grades. 

● Review transcripts and graduation status. 

● Collaborate with teachers and Teachers on Assignment regarding math, English, 

and EL placement. 

● Collaborate with the district EL counselor regarding placement of newcomers, the 

BIliteracy Seal, and grade monitoring. 

● Promote scholarships and leadership programs such as Boys/Girls State, HOBY, 

Pepperdine, and Questbridge. 

● Facilitate Cal grant submission, FAFSA, and California Dream Act applications. 

● Inform students and parents about options for credit deficient students and 

alternative school referrals.    

● Collaborate with Special education Case Carriers and IEP administrative 

designees. 

● Collaborate with district ERMHS (Educationally Related Mental Health Services) 

counselor for special education students. 

● Consult with district school psychologists regarding Student Study Team 

meetings, 504s, and referrals for testing. 

● Coordinate on the spot college admission for CSU Stanislaus and CSUSB IE 

Alliance of Black School Educators. 

● Coordinate on campus community college assessment testing. 

● Attend monthly ELAC (English Learner Advisory Committee) meetings to update 

parents on areas of interest as it relates to the Counseling Department. 

● Coordinate summer school registration and credit recovery options and sign ups. 

● Host and participate in Senior Awards Night and the Honor Guard Luncheon 
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● Help to organize and coordinate 8th grade orientation night and freshman 

orientation day. 

● Work closely with the Career Guidance Technician to bring career and college 

speakers to the campus. 

● Coordinate referrals to mental health agencies such as Southcoast Community 

Counseling, Valley Star, ACTS, and Parent Project. 

 

One opportunity for counselors to help students prepare for their futures is through a 

recommendation to the Work Experience class.  Work Experience is a class that is held 

at BHS on Wednesdays, Zero and 7th period which allows students to earn up to ten 

elective credits per semester and up to forty credits total over their four years in high 

school by working outside of school (on a paid or unpaid/volunteer basis) and attending 

the work experience class one day a week.  The Exploratory Work Experience class 

allows students to volunteer in businesses where the district covers the Worker’s 

Compensation Insurance and Public Liability insurance for the student.  This gives the 

students an opportunity to work in business that might otherwise not allow students. 

Through the Work Experience class, students develop: positive work habits and 

attitude, self-confidence, job skills, and a personal portfolio which can be used to locate, 

secure, and retain employment in the community. Students ascertain their interests and 

suitability for the occupations they are exploring. The course curriculum includes: how to 

get a job, keep a job, and leave a job, economic awareness, and career awareness. 

Students develop portfolios which show the abilities, knowledge, and skills achieved.  

 

BHS has an excellent relationship with our local ROP organization (Colton-Yucaipa-

Redlands).  Through CRY-ROP, our students have access to Career Express Online 

course.  The online “Computer Literacy” course meets the CJUSD/BHS graduation 

requirement and provides a way for them to free space in their schedule for electives or 

other coursework.  These courses are advertised through the daily bulletin and our 

student-produced news show, BNN.  
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Progress Made Supporting Evidence 

New courses in AP Studio Art and AP 
Computer Science have been added. 

Master schedule 

Course enrollment records 

AP exam results 

Placement practices have been 
strengthened for Honors and AP Science 
courses. 

Counseling records 

Science department communication 
materials 

Information about college and career 
options have been integrated into AAP 
lessons. 

PowerPoint presentations and e-mails 
distributed to all teachers for instruction 
during AAP. 

BHS (in conjunction with the CJUSD) has 

organized and implemented the Linked 

Learning Program with three different 

pathways.  

Flyers 

Presentation materials and slide shows 
regarding Pathways 

Course selection materials used with 
feeder middle schools, parents, and 
current students 

The Implementation of Common Core 

State Standards has increased rigor 

across disciplines.  Common 

assessments were updated to match new 

Standards 

Course outlines and curriculum maps 

Lesson plans 

Common unit assessments 

College acceptance and scholarships are 

promoted through signing ceremonies 

and BNN coverage as well as awards 

ceremonies and the use of the BHS 

website and bulletin boards. 

Photos 

Emails 

 

Expanded Futures Week activities 

(College Fairs, guest speakers, virtual 

field trips, and other events) have 

increased awareness and focus on 

college and career readiness. 

Flyers  
Letters and e-mails sent to community 
members, business partners, and alumni 
Emails to teachers 

A zero-period section of AVID has been 

offered to give college-focused students 

more flexibility in their schedules. 

 

 

Master schedule 
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Workshops in AVID methodologies 

(Critical Reading, Collaboration and 

Inquiry) have been provided to all 

teachers. 

Emails 

Sign in sheets 

Workshop materials 

Online ROP courses are offered to BHS 

students. 

Daily bulletin 

Flyers 

Transcripts 

Administrators and other staff members 

visited classes to recognize AP Scholars 

and those who passed AP exams 

Photos 

Emails 

Certificates 

BHS continued to provide open access to 

AP courses. 

Master schedule 

Course selection materials 

Academic contracts were implemented for 

freshmen failing at least three courses.  

The contracts involve parent participation, 

Saturday workshops, and mandatory 

summer school. 

Academic contract lists 

Parent letters 

Academic contract forms 

Students and teachers visited college and 

attended STEM conferences at a local 

college.   

Field trip paperwork 

Flyers 

Special Education students visited 

colleges which provide accommodations. 

Field trip paperwork 

Flyers 

 A new marquee was used to advertise 

college visits and congratulate students 

on college acceptances. 

Photos 

Counselors have taken extra steps to 

remind students of FAFSA workshops. 

Remind app and automated text-based 
messages, bulletin, and e-mail messages 

Workshops for parents are offered in 

order to inform parents of the importance 

of college and what they need to do to 

support a college-going student. 

 

 

 

Flyers 

Parent letters 

Teleparent message 
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We attempted to balance our drive for 

academic rigor with the reality of our 

failure rates by implementing 

interventions and support systems. 

After school tutoring sheets 

Collaboration records 

Master schedule (double-block support 
classes, grade level specific Algebra 
classes, etc.) 

Former students returned, at the request 

of staff, to inspire current students 

Futures Week schedule and memos 

Representatives from local and regional 

colleges visited and presented to 

interested students 

Futures week schedule, letters, and 
memos 

On-site ROP courses have been 

expanded with a Pharmacology class 

offered starting in 2014-2015.  ROP 

Community Health Care was added in 

2015-2016 and ROP Sports Marketing 

was added in 2015-2016. 

Master schedule 

We offered a zero-period AVID class to 

allow students more opportunities to take 

more classes during the school day 

Master schedule 

College Week and Futures Night activities 

provides students with an understanding 

of post-secondary opportunities available 

to them 

Flyers 

Letters 

We offered concurrent enrollment 

programs with local community colleges 

Master schedule 

Letters and e-mails 

Summer School was reinstated to assist 

those who may have slipped during the 

year to realign themselves toward 

graduation or improve upon a low grade 

in order to be more attractive to colleges. 

Master schedule,  
flyers 

Course selection materials 

The  Art Department is establishing a UC-

ready portfolio for all advanced art 

students and holding mock interviews to 

help students prep for the art school 

application process.  

Mock interview materials 

Lesson plans 

Portfolio guidelines 
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The Latino Parent Project provides 

college readiness information to families 

with weekly meetings that last for ten 

weeks. 

Flyers and Teleparent messages 

Parent sign in sheets 
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V:  Schoolwide Action Plan Refinements 

  

Each year, as the SPSA is modified and refined to reflect student achievement and new 

initiatives, we work to ensure that it remains aligned to our Mission, Vision, ESLRs, and 

WASC recommendations.  This process involves discussions with parents in our ELAC 

and SSC meetings as well as conversations among the leadership team and 

department chairs. 

 

Our current SPSA contains goals and strategies in four areas identified by our District 

Office (ELA and Mathematics Proficiency, meeting the needs of English Learners and 

Special Education students, and preparing all students for their future college and 

career goals).  Each of the six recommendations from our 2013 WASC Visiting 

Committee is addressed by the strategies in our SPSA (attached). The focus of our 

SPSA for the past three years has been on interventions (in ELA and mathematics, and 

for English Learners), increasing technology and its use, and staff development. 

 

We are in the process of updating our SPSA to reflect goals for 2016-2019.  Among the 

factors involved in this process and our decision-making are: 

● Recent changes in school leadership 

● Responding to the elimination (or modification) of the CAHSEE as a key 

benchmark of student progress. 

● Setting goals based upon our CAASPP baseline data, established in the spring 

of 2015. 

 

We look forward to our spring 2016 WASC midterm visit and the recommendations of 

our visiting team as we update our SPSA. 

 

Specific areas that we plan to address include the following: 

● Refining our current program of interventions to ensure that all students are 

successful 

● Work to increase the A-G completion rate and overall pass rates 

● Continued implementation and expansion of the three Linked 

Learning/Pathways: BEAR (Bruin Engineering and Robotics), Business and 

Entrepreneurship, and COPS (Career Opportunities to Protect and Serve). 

● Implementation of the PBIS (Positive Behavior Intervention and Supports) 

program adopted by our district. 

● In the area of mathematics: continue to expand intervention programs as 

necessary.  Build dynamic Core lessons that can be used in our classrooms  
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● In the area of English Language Arts: establish viable and effective Tier 2 

interventions to support students struggling in their English courses.  Enhance 

Tier 1 interventions with collaborative lesson planning, increased use of 

scaffolds, and use of engagement strategies.  Build consistent expectations, 

common approaches, and common language for reading and writing tasks 

across all disciplines. 

 

Current SPSA goals and alignment with our WASC recommendations from 2013 

 

LEA/LCAP Goal BHS Goals Alignment with WASC 
recommendations 

1. Increase the number of 
students attaining 
proficiency or better in 
ELA and mathematics 

In 2015: 
- At least 53% of 

students will score 
proficient on the 
math portion of the 
CAHSEE; at least 
48% will score 
proficient on the 
English portion of 
the CAHSEE 

- Increase the 
passing rate of 
Algebra 1 classes 
with a grade of C or 
better to 70% 

- increase the 
passing rate of 
Geometry classes 
with a grade of C or 
better to 75% 

- increase the 
passing rate of 
Algebra 2 classes 
with a grade of C or 
better to 79%. 

1.   Continue to improve 
existing intervention 
systems and to develop 
new intervention systems 
in order to help students 
achieve success in all 
areas from mastery of 
English to mastery of AP 
curriculum. 
2.   Improve overall 
literacy in reading and 
writing. 
3.   Improve technology, 
increase effective use of 
current technology, 
improve implementation of 
tech plan and equalize 
access to updated 
technology across campus 

4.   Increase capacity 
for communication 
between all stakeholders 
especially between site 
administration, counseling 
and teaching staff.  
Increase capacity for all 
stakeholders including 
classified staff, parents and 
students to participate in 
the collaborative and 
collegial culture of 
continual improvement in 
achievement. 
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6.   Improve the college 
and career readiness 
culture by providing 
academic rigor to all 
students. 

2. All limited-English-
proficient students will 
become proficient in 
English and reach high 
academic standards, at a 
minimum attaining 
proficiency or better in 
reading/language arts and 
mathematics. 

In 2015: 
- 45% of ELs will 

pass the Math 
portion of the 
CAHSEE. 

- 27% of ELs will 
pass the ELA 
portion of the 
CAHSEE. 

- 95%+ of RFEP will 
pass the Math 
portion of the 
CAHSEE 

- 94% of RFEP will 
pass the English 
portion of the 
CAHSEE 

- 60% of EL students 
will score Advanced 
or Early Advanced 
on the CELDT. 

1.   Continue to improve 
existing intervention 
systems and to develop 
new intervention systems 
in order to help students 
achieve success in all 
areas from mastery of 
English to mastery of AP 
curriculum. 
2.   Improve overall 
literacy in reading and 
writing. 
3.   Improve technology, 
increase effective use of 
current technology, 
improve implementation of 
tech plan and equalize 
access to updated 
technology across campus 

 

4.   Increase capacity 
for communication 
between all stakeholders 
especially between site 
administration, counseling 
and teaching staff.  
Increase capacity for all 
stakeholders including 
classified staff, parents and 
students to participate in 
the collaborative and 
collegial culture of 
continual improvement in 
achievement. 
5.   Broaden the 
analysis of achievement 
data by incorporating 
cross-sectional data and 
integrating other metrics.   
Increase the depth of 
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analysis of current data 
sources including metrics 
from teachers, 
administration and 
counseling to improve 
student achievement. 
6.   Improve the college 
and career readiness 
culture by providing 
academic rigor to all 
students. 

3. The district will continue 
to serve special education 
students through a variety 
of programs and services 
that are targeted to 
students’ needs and 
provide access to 
standards-based 
instruction. 

In 2015: 
- 37% of Special 

Education students 
passed the Math 
portion of the 
CAHSEE. 

- 23% of Special 
Education students 
passed the ELA 
portion of the 
CAHSEE. 

- Baseline fluency 
review at the 
beginning of the 
year will generate a 
list of unknown 
multi-syllabic words 
which SDC-LH 
students are not 
able to enunciate. 
By the end of the 
school year, SDC-
LH students will be 
able to pronounce 
and properly use the 
target words with 
90% accuracy. 

- When given grade 
level reading 
passages, 90% of 
all SDC-LH students 
will improve their 
fluency by 
approximately 25%. 

1.   Continue to improve 
existing intervention 
systems and to develop 
new intervention systems 
in order to help students 
achieve success in all 
areas from mastery of 
English to mastery of AP 
curriculum. 
2.   Improve overall 
literacy in reading and 
writing. 
3.   Improve technology, 
increase effective use of 
current technology, 
improve implementation of 
tech plan and equalize 
access to updated 
technology across campus 

 

4.   Increase capacity 
for communication 
between all stakeholders 
especially between site 
administration, counseling 
and teaching staff.  
Increase capacity for all 
stakeholders including 
classified staff, parents and 
students to participate in 
the collaborative and 
collegial culture of 
continual improvement in 
achievement. 
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5.   Broaden the 
analysis of achievement 
data by incorporating 
cross-sectional data and 
integrating other metrics.   
Increase the depth of 
analysis of current data 
sources including metrics 
from teachers, 
administration and 
counseling to improve 
student achievement. 

4. Increase the percentage 
of pupils who are prepared 
for college. Increase the 
total number of students 
passing the UC/CSU 
approved courses to 27%. 
 

Increase the percentage of 
students determined ready 
for college by the Early 
Assessment Program 
(EAP). 
 

Maintain high attendance 
rates in excess of 95%. 
 

Increase the districtwide 
graduation rates. 
 

Decrease the districtwide 
dropout rates. 
 

Promote a positive and 
healthy school 
environment by supporting 
the health needs of 
students during the school 
day. 

In 2015: 
- At least 35% of 

students will have 
completed the 
UC/CSU entrance 
requirements by the 
time they graduate. 

- The college 
readiness rate as 
measured by the 
EAP will increase to 
20% in ELA and 
10% in 
Mathematics. 

- Increase the overall 
graduation rate to 
80%. 

- Maintain a 96%+ 
attendance rate. 

- Decrease the 
dropout rate to 
below 7.5%. 

- Increase the School 
Climate score by 2 
points as measured 
by the California 
Healthy Kids 
Survey. 

6.   Improve the college 
and career readiness 
culture by providing 
academic rigor to all 
students. 
4.   Increase capacity 
for communication 
between all stakeholders 
especially between site 
administration, counseling 
and teaching staff.  
Increase capacity for all 
stakeholders including 
classified staff, parents and 
students to participate in 
the collaborative and 
collegial culture of 
continual improvement in 
achievement. 
5.   Broaden the 
analysis of achievement 
data by incorporating 
cross-sectional data and 
integrating other metrics.   
Increase the depth of 
analysis of current data 
sources including metrics 
from teachers, 
administration and 
counseling to improve 
student achievement. 

 
 


